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Assessment Comments 
 
Grade: B- 
 
This Folio comprises 4 tasks: 
 
 Poetry Essay (Task 1) 
 Paired Texts Essay (Task 2) 
 Single Text Essay (Task 3) 
 Critical Reading: two texts (Task 4) 
 
Knowledge and Understanding 
 
In each task there is evidence of an understanding of ‘ways in which authors use stylistic features and 
language techniques’ to communicate ideas (KU1). In the poetry essay there is an attempt to show 
how stylistic features shape a reader’s response to poems about war but often the feature is mentioned 
with a quotation as illustration without the analysis that would show deep knowledge or understanding. 
This is also the case in the paired texts essay. In the critical reading task the ways in which stylistic 
features are used are acknowledged in each paragraph in Part 2, again without much analysis. The 
single text essay on A Doll’s House presents the best example in this folio of the capacity to link 
stylistic features to the presentation of a theme, in this case the development of the role of women in the 
society contemporary with the play. 
 
In the essay on Owen, Sassoon and Brooke, an understanding of the values of the poets, particularly 
those of Owen and Sassoon, is evident in the notion of poetry as protest (KU2). In the paired texts 
essay some of the values of the respective societies represented in the texts are focused on. The 
responses to the critical reading tasks identify the key ideas in both texts, including their subtle 
differences. The single text essay on A Doll’s House provides the best example in the folio of 
‘knowledge and understanding of some ideas, values and beliefs’ because of its sustained exploration 
of the textual representation of social attitudes regarding gender. 
 
For the most part there is ‘knowledge and understanding’ of the ways in which authors and readers use 
‘textual conventions to make meaning’  (KU3) implied in all tasks. There is some explicitness regarding 
the authors’ uses of conventions of text types that lead to certain kinds of reader responses. In the paired
texts essay, and in the single text essay some features of stagecraft are highlighted as likely to 
impact on the audience response. In the critical reading task the conventions of the tabloid article and 
the features of a recount are explored in terms of how they are suited to the purposes of the articles, but 
in a superficial manner. 
 
Analysis 
 
For the most part the analysis of the connections between ‘personal experiences, ideas, values and 
beliefs’ and those represented in texts is implied in all of the responses presented in this folio (An1).  
 
In the poetry essay, a comparative task, there is evidence of the effective use of topic sentences to 
signpost common ideas in the poems. The poems are dealt with sequentially in some places; in other 
places there is more integration. In Task 2 there is evidence of a ‘clear analysis’ of how texts can be 
connected, regarding the common themes of hopes and dreams. In the critical reading a ‘clear 
analysis of connections’ is sustained and some of the differences in emphasis and detail are identified 
(An2). 
 
The poetry essay demonstrates how techniques are used but the link to the central idea is not made 
clear beyond the basic concept that war is to be feared. In the paired texts essay, there is some 
reflection on how techniques can be used to influence the opinions of readers (An3). In the single text 
essay performance against this standard is more substantial and there is analysis of how various 
identified techniques can influence opinions. Quotations are drawn in to support the discussion, 
however they are not always unpacked. In the critical reading there is an attempt to establish that 
particular features are used by authors to present ideas; however there is not a sustained analysis of 
how authors use strategies to influence opinions. The analysis tends to description. 
 
  

Page 17 of 20         Stage 2 English Studies Student Response 
           Ref: A386818 (September 2014) 
 © SACE Board of South Australia 2014 



Application 
 
There is evidence in the poetry essay that the focus on the question is sustained but the focus is so 
narrow that the comparative exercise leads to some repetition and description. The paired text essay 
demonstrates close attention to the topic; as does the single text essay, where each paragraph is 
organised to present material relevant to the question (Ap1). In the critical reading task the responses 
to the two questions sustain their focus; however there is some repetition of material. Coherence is most 
sustained in Task 3, the essay on A Doll’s House.  
 
In the comparative tasks there is evidence of sustained attempts to integrate responses (Ap2). In Task 
1 there is the effective use of topic sentences and linking words, but within each paragraph the material 
is presented sequentially. This is also the case in the paired texts essay though the discussion of 
similarities and differences is more integrated in this response. In the critical reading there is 
awareness of the connections between the texts, which are different newspaper accounts of the same 
event, but the discussion is not especially integrated. 
 
In each task ‘evidence’ is used to ‘support responses’ (Ap3). In the poetry essay the use of textual 
evidence is competent; at times lengthy quotations are inserted into paragraphs rather than woven into 
the flow of sentences. The use of evidence in the paired text essay is more ‘appropriate’ and more 
fluently controlled and this is also true in the single text essay. The use of evidence in the critical reading
task is more haphazard and this does impact on the coherence of the two responses. In each task, the 
student is successful in reproducing the essay format required (Ap4).

 

Communication 
 
Across all tasks the sentence structure is sound and the writing is ‘mostly fluent and precise’ (C1). In 
the poetry essay there is some repetition of vocabulary and sentence beginnings. In Task 2 the writing 
is ‘generally fluent and functional’ because at times the expression is clumsy but the sentence structure 
is generally sound. The communication in the single text essay is the most fluent and precise among 
all the tasks. In the critical reading some editing of the writing would have improved the clarity and 
coherence in both responses.  In the three essays there is appropriate use of the essay form (C2). In 
Tasks 2 and 3, in particular, the essays are well-structured, with attention to topic sentences in 
paragraphs and supporting evidence from texts. 
 
Overall Grade: B- 
 
For the most part the work presented in this folio sits within the B Band. There are two areas, however, 
where some performance lies in the C Band. In Task 1 the analysis slips into ‘description’ in the 
discussion of stylistic features (An3) and the use of evidence is often ‘competent’ rather than 
‘appropriate’ (Ap3). In a similar way, the comparative essay slips into description of plot and character, 
especially in discussion of the prose text; there is more effective attention to the stylistic features in the 
discussion of the film text. Performance across all Performance Standards is a sound B in the single text
essay on A Doll’s House. 
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Performance Standards for Stage 2 English Studies 

 Knowledge and 
Understanding 

Analysis Application Communication 

A Knowledge and understanding of 
a wide range of ways in which 
authors use stylistic features and 
language techniques to 
communicate complex and 
familiar ideas, and to influence the 
reader’s response.  

Detailed knowledge and 
understanding of the ideas, 
values, and beliefs in familiar and 
unfamiliar texts.  

Knowledge and understanding of 
the ways in which creators and 
readers of familiar and unfamiliar 
texts use a range of textual 
conventions to make meaning.  

Analysis of complex connections 
between personal experiences, 
ideas, values, and beliefs, and 
those explored in familiar and 
unfamiliar texts. 

In comparative exercises, a 
perceptive analysis of 
connections between texts, 
based on analysis and synthesis 
of similarities and/or differences. 

Perceptive analysis of a range of 
ways in which authors use 
language techniques to influence 
opinions and decisions in familiar 
and unfamiliar texts. 

Use of a wide range of language skills 
and techniques to create 
sophisticated and coherent texts that 
address the meaning and intention of 
the task. 

In comparative exercises, a 
perceptive recognition of connections 
between texts, through responses that 
integrate discussion of texts and 
move easily between them. 

Detailed and appropriate use of 
evidence from texts to support 
responses, with textual references 
incorporated fluently in discussion. 

Skills in using the textual, structural, 
and conventional features of text 
types for a range of familiar and 
unfamiliar contexts, audiences, and 
purposes. 

Fluent and precise writing 
and speaking, using 
appropriate style and 
structure for a range of 
mainly unfamiliar 
audiences and contexts.  

Appropriate use of form 
and register to convey 
mostly complex meaning 
in a range of unfamiliar 
contexts. 

B Knowledge and understanding of 
the ways in which authors use 
stylistic features and language 
techniques to communicate 
complex and familiar ideas, and to 
influence the reader’s response. 

Knowledge and understanding of 
some ideas, values, and beliefs in 
familiar, and some unfamiliar, 
texts.  

Knowledge and understanding of 
the ways in which creators and 
readers of mainly familiar texts 
use some textual conventions to 
make meaning. 

Analysis of some complex 
connections between personal 
experiences, ideas, values, and 
beliefs, and those explored in 
familiar, and some unfamiliar, 
texts. 

In comparative exercises, a clear 
analysis of connections between 
texts, based on analysis of 
similarities and/or differences. 

Analysis of a range of ways in 
which authors use language 
techniques to influence opinions 
and decisions in familiar, and 
some unfamiliar, texts. 

Use of a range of language skills and 
techniques to create clear and 
coherent texts that address the 
meaning and intention of the task. 

In comparative exercises, recognition 
of connections between texts, through 
responses that compare and contrast 
texts in an integrated way. 

Appropriate use of evidence from 
texts to support responses, with 
textual references incorporated in 
discussion. 

Skills in using some of the textual, 
structural, and conventional features 
of text types for a range of mainly 
familiar, and some unfamiliar, 
contexts, audiences, and purposes. 

Mostly fluent and precise 
writing and speaking, 
using appropriate style 
and structure for a range 
of mostly familiar 
audiences and contexts.  

Appropriate use of form 
and register to convey 
complex and simple 
meaning in a range of 
familiar and unfamiliar 
contexts. 

C Knowledge and understanding of 
a narrow range of ways in which 
authors use stylistic features and 
language techniques to 
communicate mainly familiar 
ideas, and to influence the 
reader’s response. 

Knowledge and understanding of 
some ideas, values, and beliefs in 
mainly familiar texts.  

Knowledge and understanding of 
some of the ways in which 
creators and readers of a range of 
familiar texts use textual 
conventions to make simple or 
factual meaning. 

Analysis of simple connections 
between personal experiences, 
ideas, values, and beliefs, and 
those explored in familiar texts. 

In comparative exercises, 
analysis of connections between 
texts, based on some 
understanding of similarities 
and/or differences. 

Descriptive analysis of a number 
of ways in which authors use 
language techniques to influence 
opinions and decisions in familiar 
texts. 

Use of language skills and techniques 
to create texts that address the 
meaning and intention of the task. 

In comparative exercises, recognition 
of some connections between texts, 
through responses that compare and 
contrast texts, usually in a sequential 
rather than an integrated way. 

Competent use of evidence from texts 
to support responses, with some use 
of textual references in discussion. 

Skills in using some of the textual, 
structural, and conventional features 
of some text types for familiar 
contexts, audiences, and purposes. 

Generally fluent and 
functional writing and 
speaking, using 
appropriate style and 
structure for familiar 
audiences and contexts.  

Appropriate use of form 
and register to convey 
simple meaning in a 
narrow range of familiar 
and unfamiliar contexts. 
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 Knowledge and 
Understanding 

Analysis Application Communication 

D Knowledge and restricted 
understanding of some simple 
stylistic features and language 
techniques used by authors to 
communicate mainly familiar 
ideas, and to influence the 
reader’s response.  

Knowledge and understanding of 
some familiar ideas, values, and 
beliefs in familiar texts.  

Knowledge and understanding of 
a restricted number of ways in 
which creators and readers of a 
narrow range of familiar texts use 
some textual conventions to make 
simple or factual meaning.  

Reference to simple connections 
between uncomplicated personal 
experiences, ideas, values, and 
beliefs, and those explored in 
familiar texts. 

In comparative exercises, 
answers that make partial 
comparisons and contrasts. 

Reference to some ways in 
which authors use a range of 
language techniques to influence 
opinions and decisions in familiar 
texts. 

Use of some language skills and 
techniques to create texts that partly 
address the meaning and intention of 
the task. 

In comparative exercises, some 
awareness of connections between 
texts, through partial responses that 
mainly deal with texts separately. 

Some use of evidence from texts to 
support a response, with use of a 
narrow range of textual references. 

Skills in using some of the textual, 
structural, or conventional features of 
a text type for a familiar context, 
audience, or purpose. 

Achievement of a level of 
fluency in writing and 
speaking, in a mainly 
appropriate style. 

Occasionally appropriate 
use of form and/or register 
to convey simple meaning 
in familiar contexts. 

E Knowledge and understanding of 
a restricted range of simple 
stylistic features and language 
techniques used by authors to 
communicate familiar ideas, and 
to influence the reader’s response. 

Identification of an idea, a value, 
or a belief in familiar texts. 

Knowledge and understanding of 
the ways in which a creator or 
reader of a highly familiar text 
uses textual conventions to make 
factual meaning.  

Recognition of a simple 
connection between a 
straightforward personal, 
experience, idea, value, or belief, 
and that explored in a highly 
familiar text. 

In comparative exercises, 
answers that make a simple 
comparison or contrast. 

Reference to the way in which an 
author uses language techniques 
to influence opinions and 
decisions in a highly familiar text. 

Attempted use of a restricted range of 
language skills and/or techniques to 
create a text or texts that attempt to 
address the meaning or intention of 
the task. 

In comparative exercises, 
identification of limited connections 
between texts, through fragmented 
responses that deal with texts 
separately. 

Restricted use of evidence from texts 
to support a simple response, with 
limited textual reference. 

Skills in using the textual, structural, 
or conventional features of a text type 
for a highly familiar context, audience, 
or purpose. 

Emerging development of 
fluency in an occasionally 
appropriate style. 

Occasionally appropriate 
use of form and register to 
convey literal meaning in 
highly familiar contexts. 
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