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Australian and International Politics Subject Assessment Advice

Overview

Subject assessment advice, based on the previous year’s assessment cycle, gives an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. They provide information and advice regarding the assessment types, the application of the performance standards in school and external assessments, and the quality of student performance.

Teachers should refer to the subject outline for specifications on content and learning requirements, and to the subject operational information for operational matters and key dates.

School Assessment

Assessment Type 1: Folio
Students should undertake at least three folio assessments that cover a range of topics, one of which should have an international focus. This assessment type provides the opportunity to work in the following three assessment design criteria areas: Knowledge and Understanding; Research, Critical Analysis and Evaluation; and Communication and at least two assessment tasks should be formal written arguments. This year, as in previous years, essay questions were well constructed and were often based on past examination questions. Although this is a useful guide, it is not an expectation. There was some pleasing variation in tasks, and most allowed for achievement across the grade bands. 
All papers provided the required three or more formal written arguments/responses and usually in essay form. In the future, an alternative to the formal written argument style might be considered. As required, all provided at least one formal written argument from the international section. 
The more successful responses commonly: 

· Used questions from past papers as the source questions 
· Had some equally acceptable ‘original’ questions 
· Seemed to take more care with the wording of the question to maximise their chance to demonstrate comprehensive knowledge and/or critical analysis and/or astute and coherent communication 
· Correlated their questions with the wording in the subject outline and thus provided students with the better opportunity to achieve at the highest level.
The less successful responses commonly:
· Worded questions that did not invite debate, analysis or evaluation and thus limited the chances of demonstrating learning at the highest of the Performance Standards.
Assessment Type 2: Sources Analysis 
Students are required to undertake at least two Sources Analysis assessments, including one that has an international politics focus. One Sources Analysis assessment must be completed under supervision and within the 90-minute time limit. The wording of source analysis questions should be clear, and the questions should be manageable in the given timeframe. The assessment design criteria for the Sources Analysis are: Knowledge and Understanding; Research, Critical Analysis, and Evaluation; and Communication. 
Evaluators mentioned that all responses, as required, had an example from both the Australian and the International sections. Of the assessment types, this provided the highest results.
The more successful responses commonly:
· Had sources from the current year or the recent past
· Provided sources with conflicting opinions either within the one source or between two or more sources
· Used cartoon analysis as this seemed to be a popular, but not essential, option 
· Often used the terms ‘compare’ and ‘contrast’ in the wording of the questions and hence comprehensive knowledge could be demonstated and levels of critical analysis developed. 
The less successful responses commonly: 

· Struggled with the word count, too little in some cases and too much in others

· Were unable to sift out the unnecessary data and/or leave the vital material in the answer and /or focused on a minor matter 
· Did not have/develop a question that asked the students to go beyond the sources 
· Had a narrow range of source types

Assessment Type 3: Investigation

Students are required to investigate a local, national, or international political issue that is of personal interest. History suggests that the Investigation is often best presented as a written report and should be a maximum of 2000 words. This assessment type provides the opportunity to work in the following three assessment design criteria areas: Research, Critical Analysis, and Evaluation; Engagement and Reflection; and Communication.

The key ideas are that individual Investigation needs to be about a contemporary political issue, with a range of conflicting views with a range of conflicting sources. 
In no particular order, some investigation topics included: sexism in Australian politics; Leadership battles in major parties; Brexit; The Trump factor; The refugee crisis; Religious freedom in Australia; Indigenous representation in universities; Population growth in Australia; Bitcoin legalisation; Adani; Youth apathy; Jiang and Xi in Hong Kong; Problems specific to a local Council; ,Matters relating to a specific politician; The Palmer factor and Nuclear weapons proliferation.
The more successful responses commonly:

· Showed evidence of interviews with key people or academics or the individuals at the centre of the conflict
· Had annotated graphs, maps, statistics or images 
· Had surveys dotted with analysis likewise a reflection on the total process of data collection or the bias of a source 
· Used a hypothesis as a focus

The less successful responses commonly:

· Drifted away from the political nature of their investigation 
· Seemed not to understand that they are encouraged to write to the word limit of 2000 words 
· Had too narrow a range of sources 
· Drifted into description rather than critical analysis 
· Saw this as an opportunity only to copy and paste from the internet.
External Assessment
Assessment Type 4: Examination
Students are required to undertake one 2-hour external examination that consists of two sections: Section A, which examines topics from the ‘Australian Politics’ section; and Section B, which examines topics from the ‘International Politics’ section. Students are required to write two essays, one in Section A and one in Section B. 
The essay questions in the written examination provide the opportunity to work with the following three assessment design criteria: Knowledge and Understanding (KU1 and KU2); Research, Critical Analysis, and Evaluation (RCAE2 and RCAE3); and Communication (C1 and C2).
The following questions were attempted by the students:
Question 2
This was not a popular question and in general, which was poorly answered.
The more successful responses commonly:
· Demonstrated a proficient critical analysis of federalism since its inception with a strong emphasis on the 21st century 
· Looked at the changing nature of federalism over time and various interpretations of the term itself, i.e. ‘cooperative and coordinate federalism’ which often gave the opportunity to show a well-considered knowledge of the concept and the opportunity for proficient critical analysis
· Made reference to alternatives like a unitary system and a confederacy

· Considered the theory that it is an unfinished process and that individual agendas and/or time can destroy the original ideal.
The less successful responses commonly:

· Missed the chance to define the term, thus lost the chance for a solid basis of an analysis of different views on this complex issue
· Showed a lack of reference to the role of and debates around COAG
· Made no reference to the problems around mutual suspicion or party political divisions not envisaged in 1901
· Avoided the phrase ‘serve Australia well’.
Question 5

This question was a little more popular than Question 2 and usually evoked better responses.
The more successful responses commonly:

· Evaluated the view that compulsory voting in itself was democratic best practice and analysis of this, set the student on the path to a highly proficient analysis of this topic
· Evaluated the debates around optional preferential and compulsory preferential voting in concise and clear coherent terms
· Mentioned the role of the AEC at a federal level and their state equivalents where appropriate, and this demonstrated a degree of comprehensive knowledge
· Made passing a comparative reference to the role of the now defunct first past the post method
·  Gave some cover to the topically local council elections with postal voting 
· Came to grips with the phrase ‘democratic best practice’.
The less successful responses commonly:

· Often spent time on showing the basic mathematical calculations of some systems, and thus showed minimal understanding which led to the inability to provide more evaluation
· Markers noted that this group usually demonstrated the correct use of political terms whereas the papers of the better responses showed and incisive use of these terms.
Question 6

This was a popular question which was invariably well done by all students.
The more successful responses commonly:

· Covered a range of examples of elections at both the federal and state level. While much time was given to elections in the past – particularly at the federal level, for example, three or more of 2016, 2007, 2001, 1993, 1972 and 1966
· Covered the Wentworth By-Election, and/or the 2018 South Australian election, i.e. used the idea of currency to show a deeper understanding 
· Referred to a specific electorate where a local factor played a role, e.g. Elder in March 2018
· Critically assessed focus on ‘the economy’ and showed insightful analysis to suggest other factors and backed this up with astute communication referring to case studies, where said security was a focus, e.g. Tampa or say the competing personalities of major party leaders were a focus
· Mentioned the notion that it was multi-factorial of similar in many cases while others were keen to push the idea that it is a matter of opinion and/or that it is a matter of short and long term factors
· Often mentioned the Birthday Cake election.
The less successful responses commonly:

· Occasionally reverted to note form and this almost by definition cut out the higher categories of the performance standards
· Focused on a narrow range of examples
· Seemed to shy away from such specifics as inflation, interest rates, GST or mention of the hip pocket nerve. 

Question 7

One of the more popular choices that were well done.
The more successful responses commonly:

· Clearly outlined the differences in the history and the theory of the ideology of the major parties and the need to be centrist lest they may face political oblivion
· Mused that the total ‘political climate’ is changing and that a ‘new horizon’ dawns
· Made much of the convergence of ideology
· Discussed why political parties have had to move always from core ideologies to stay relevant to changing constituents
· Had a comprehensive knowledge of the idea of pragmatism
· Used specific examples such as the carbon tax, energy policy, asylum seekers required each in itself coherent communication and highly proficient critical analysis
· Mentioned the notion of dog whistling 
The less successful responses commonly:

· Drifted from the topic 
· Mixed up or misused terms such as ideology, pragmatism, and policy 
· Occasionally ‘rehashed replies’ from previous years but this mistake was seen less this year than in the immediate past.
Question 8

This question was less popular than in the past and produce ‘average’ results this year.
The more successful responses commonly:

· Tended to focus on the federal scene and took examples from the recent past
· Referred to the ‘numbers’ at the federal or state level and outlined the need for a majority and/or some level of bargaining
· Made use of basic statistics at either federal or a state level and thus reflected comprehensive knowledge and provided the opportunity to show proficient critical analysis
· Mentioned section 44 part 1 in the Australian Constitution, and/or by-elections at a federal level to show coherent communication and comprehensive knowledge
· Commented on the argument about clear majorities in both houses and reference to the unicameral situation in Queensland and indeed the wild swings in Queensland this century 
· Had well-argued references to the Mayo by-election
· Mused that the media and indeed factions have a role to play in this debate.
The less successful responses commonly:

· Focused on the role of the smaller parties and independents suggesting that they offered very little to the political debate 
· Seemed to stray from the words ‘hold’ and ‘account’ in the question 
· Occasionally looked to ‘attack’ a particular politician or party.
Question 12
There were fewer responses to this section than in previous years, and the average quality was below that of previous years.

The more successful responses commonly:

· Took the opportunity to define the key terms of the debate 
· Throughout the reply considered various types of challenges
· Used examples from Australia and/or mentioned the current situation in the United Kingdom and selected European countries - usually but not always, Italy and/or France. Such a combination usually demonstrated well-considered knowledge and thoughtful communication
· Occasionally using clear evaluation invoked some of the theories of the function and role of the media.
The less successful responses commonly:

· Lacked a wide range of specific examples 
· Were challenged with various aspects of communication including the use of correct political terms and in a few cases basic spelling
· Gave unnecessary details of the basics of social media. 
Question 14

As with the previous question, there were fewer responses to this question than in previous years, and the average quality was a little below that of previous years.

The more successful responses commonly:

· Took the subsections of the quotation to the task. The word ‘only’ was a significant pointer as were the phrase ‘voice to the voiceless’
· Used a range of examples from a range of countries to show comprehensive knowledge and here the situation as reported from China and/or in some of Sub-Saharan Africa and/or from the Arab Spring from earlier this decade appeared in the better responses
· Took information from topics like global inequality and/or globalisation that came from other subjects to bolster the response.
The less successful responses commonly:

· Seemed to miss the opportunity to use current examples
· Wandered off track with musings such as that alternative media was yet another weapon in the arsenal of the digitally literate and it further widened global gaps
· Missed the opportunity to attack the keyword ‘only’.
Question 24

This was the most popular question in the most popular section, and invariably the responses in all facets of the performance standards were very impressive. Lengthy replies were the norm.
The more successful responses commonly:

· Were to quote one marker, ‘a joy to read’
· Kept the focus on the terms ‘u’ and ‘hegemon’ throughout the essay

· Covered the recent dilemmas in the South Pacific in the Spratley and Paracel archipelagos to advantage 
· Knowledge about the One Road One Belt initiative came to the fore. 
· Often used a historical perspective as a cover of the Cold War which preceded examples from the Middle East 
· Mentioned challenges at ‘home’ such as Chomsky but more often Trump himself appeared in the debate. Thus, a picture of comprehensive knowledge of proficient critical analysis and coherent communication was seen in many papers
· Occasionally mused that America was once the global hegemon but now no longer holds that mantle and looked to argue that 9/11 was the turning point
· Provided detailed knowledge of the size of the American economy and military and its rivals to augment their case.
The less successful responses commonly:

· Were characterised by a focus only on the military impacts of hegemony 
· Skipped around the term hegemon where a very brief explanation would have helped 
· Spent too much time pre-1990 
· Tied down in too many details about one specific incident.
Question 25

This was a less popular question in the most popular section, and invariably the responses were impressive if less lengthy.
The more successful responses commonly:

· Focused on the term ‘mainly’ and this provided students with the avenue to demonstrate comprehensive knowledge and comparative critical analysis
· Argued that human rights were part of the peace process 
· Occasionally argued that it was greed and the pursuit of oil that were the ‘drivers’ 
· Provided a ‘lively debate’ 
· Occasionally looked to Cuba, Chile, and Kuwait from the twentieth century to make their case 
· Mentioned 9/11, Iraq, and Iran but argued convincingly for one side or other of the debate.
The less successful responses commonly:

· Were trapped by what seemed like time in that they did not finish the last paragraph 
· Provided too many details about one specific incident.

Question 26

There were very few responses, but Question 26 was very popular.
The better responses

· Gave an introductory cover from World War 2 to the present day with topics such as the Cold War, Korea and Vietnam and debated as to the benefits or not to Australia
· Argued that the situation changed post 9/11 citing the situation in the Middle East 
· Added that since about 2010 the situation has been made less clear by the activities of China in the South Pacific.
The less successful responses commonly:

· Spent time only denigrating America and thus missed the essential nature of the keyword ‘evaluate’.
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