OFFICIAL

2023 Language and Culture Subject Assessment Advice
Overview
Subject assessment advice, based on the 2023 assessment cycle, gives an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. They provide information and advice regarding the assessment types, the application of the performance standards in school and external assessments, and the quality of student performance.
Teachers should refer to the subject outline for specifications on content and learning requirements, and to the subject operational information for operational matters and key dates.
Across the Assessment Types for this subject, students can present their responses in oral or multimodal form, where 6 minutes is the equivalent of 1000 words. Students should not speed-up the recording of their videos excessively in an attempt to condense more content into the maximum time limit.
From 2023, if a video is flagged by markers/moderators as impacted by speed, schools will be requested to provide a transcript and markers/moderators will be advised to mark/moderate based on the evidence in the transcript, only considering evidence up to the maximum word limit (e.g. up to 2000 words for AT3).
If the speed of the recording makes the speech incomprehensible, it affects the accuracy of transcriptions and it also impacts the ability of markers/moderators to find evidence of student achievement against the performance standards.
School Assessment
Teachers can improve the moderation process and the online process by:
thoroughly checking that all grades entered in schools online are correct
ensuring the uploaded tasks are legible, all facing up (and all the same way), and remove blank pages, student notes and formula pages
ensuring the uploaded responses have pages the same size and in colour so teacher marking and comments are clear.
Assessment Type 1: Text Analysis
Students prepare a response or responses in the target language and/or English to a range of short texts or an extended text in the target language. Students are required to analyse linguistic, cultural and stylistic features, interpret meaning, and reflect on the ways in which culture is created, expressed, and communicated.
Students provide evidence of their learning primarily in relation to the assessment design criteria — knowledge and understanding, and analysis and reflection.
More successful task design provided students with the opportunity to respond to questions asking for critical thinking and allowed for reflection on the use of language and cultural aspects. For example, "What does the expression xxxxx [in language] mean? What does it tell you about the character's social standing?"
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The more successful responses commonly:
addressed aspects of culture and language to greater depth
demonstrated understanding of specific features of language in the text
expressed well-informed understanding of communication across cultural boundaries
included those where students compared short texts
allowed students to elaborate and reflect personal understandings.
The less successful responses commonly:
were brief responses to more literal questions related to features of language or meaning of the content of the text rather than open ended questions allowing for expansion of ideas
focused either exclusively on language or on culture but not both
needed to demonstrate personal reflection or opinions related to identity
required tasks to be developed that allow students to demonstrate their understanding to the highest level. This means making sure there are questions requiring higher order or critical thinking.
General Comments and Observations
Where students were asked to provide lengthier responses, they did so with clarity, insight and a high standard of language.
Where students were not asked for a lengthier response, the standard was well below the highest performance standard.
Assessment Type 2: Interaction
Students interact with others to exchange information, ideas, opinions, and/or experiences in the target language in spoken form.
Students provide evidence of their learning primarily in relation to the assessment design criteria — knowledge and understanding, and ideas and expression.
More successful task design allowed the students had ample time to prepare for extensive interaction, spontaneous responses and were able to speak from personal experience.
The more successful responses commonly:
demonstrated spontaneity in interaction and answers to questions
included extended responses to questions showing good command of language with a confident use of more complex structures and a wide vocabulary
communicated well prepared ideas in a coherent manner
included reflection on personal culture and language in the community and the Australian context.
contained enthusiastic dialogue or well prepared role plays.
The less successful responses commonly:
featured in group settings dominated by one or two individuals thus preventing expression to the highest level
demonstrated difficulty in maintaining a conversation beyond short expressions
expressed limited personal opinions or reflection on their linguistic and cultural situation
indicated a lack of preparation and a lack of accuracy in communicating desired ideas
featured students reading their responses thereby no spontaneity in the interaction. 
did not provide for evidence of the use of more complex structures and a wide range of vocabulary.


General Comments and Observations
Thorough preparation is essential for this task.
Assessment Type 3: Text Production
Students create written texts in the target language in which they express information, ideas, opinions, and/or experiences.
Students provide evidence of their learning primarily in relation to the assessment design criteria — knowledge and understanding, and ideas and expression. More successful task design provided students with the opportunity to express opinions and experiences to a high level.
The more successful responses commonly:
employed a wide variety of structures, expressions and vocabulary
demonstrated both accuracy and complexity of language.
expressed ideas in depth on a topic allowing for a wide understanding of cultural life, personal views and interests
utilised a narrative or story form in the target language to convey ideas and information
used appropriate register of language and followed the conventions of the text type.
showed a cohesive understanding of comparative cultural settings.
The less successful responses commonly:
expressed limited ideas in language often with errors obscuring meaning
demonstrated only basic language and treatment of ideas
were repetitive in parts and did not reflect cultural insights or did not express personal values, beliefs and ideas
were sometimes incomplete or did not follow the conventions of the text type (e.g. a letter without a formal ending)
communicated a narrow scope of knowledge (e.g. a formal letter, rather than a topic allowing for greater breadth to demonstrate ideas and expression).
General Comments and Observations:
Students who were given adequate time to prepare, sometimes with guiding questions, were able to produce interesting and creative texts with a high level of language accuracy and a broad range of vocabulary.
External Assessment
Assessment Type 4: Investigation
Students interact with members of a target language-speaking community to write a report in English that investigates linguistic and cultural background and how this shapes personal identity in the Australian context. Students explore how people move between languages and cultures, and how they sustain the language and culture of their own background.
Students provide evidence of their learning in relation to the assessment design criteria:
knowledge and understanding — at least one specific feature
analysis and reflection — AR2 and AR3
ideas and expression — IE2 and IE3.
It is pleasing to note that the nature of high order investigations continues to grow.


The more successful responses commonly:
had an appropriate question to maintain focus. For example, ‘How has the (country) language and culture changed over time in Australia?’
were based on a focus question that allowed for comparison between the student’s cultural background and language and the Australian culture and language. Here are a few examples of clear focus questions used in last year:
How have Somali traditions, practices and values been preserved for Somali children living in Australia?
The importance of tradition in maintaining Ukrainian language and cultural identity.
What influence does language used at home have on cultural identity of young adults in Australia?
dealt with both language and culture with insightful knowledge of both in different contexts
provided an explanation of the investigation process, included a survey and/or interview(s) and results
were systematically, coherently and logically constructed
provided a personal voice expressing values, beliefs and ideas
reflected on changing personal identity or community identity
used up to date sources to support points of view or facts through referencing and including interviews, observations, readings listed in a bibliography
featured a clear introduction and conclusion to the research
reflected on personal values, beliefs, ideas and practices, and what was learnt by undertaking the investigation
used up to date sources to support points of view or facts.
The less successful responses commonly:
focussed exclusively on the culture, history or politics of a country. This did not allow for any consideration of changes in the community and in the Australian context nor mention of language in different contexts
required analysis of language and its changes in different cultural contexts
needed to show attempts to use a survey and/or interviews with community members to support their views
used data from Canada or the United States to validate the Australian context
gave little or no consideration to a discussion/reflection on the changing identity in the Australian context
listed irrelevant internet website
needed to provide personal reflection on values, beliefs, ideas and practices about the topic
did not write enough to elaborate on the necessary comparisons and ideas
listed irrelevant internet websites or had only one or two reference sources.
Please note that teachers need to guide students early in the nature of the investigation and make sure that it is indeed an investigation and not simply a review or a commentary on a theme. Teachers must ensure students are focused on the concept of changing identities and the Australian context, not undertaking an investigation on a topic of historical or cultural interest exclusively based on the country of origin.
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