In what ways do the authors use innocence to explore the protagonist’s journey from naivety to intelligence?
Both authors; J.D Salinger and DBC Pierre, use innocence as a theme in both protagonist's lives to show growth and experience. J.D Salinger uses this through his character, Holden Caulfield, who wants to become 'the catcher in the rye' and be able to 'catch' all the innocent from becoming corrupt. DBC Pierre uses his character, Vernon Gregory Little to show innocence in a different way which is that Vernon is being accused of a crime to which he is innocent. Both authors use innocence as a starting point to their stories from where the protagonists progress.

The Catcher in the Rye does not give any details of the story on the front cover; it does not even include details on the back of the cover. This gave me the feeling of isolation from the protagonist, Holden, as he dislikes almost every person he meets and almost everyone in society. Salinger shows this by having Holden accusing many people of being phonies. An example of this can be found in how he says that teachers are "phonies" in how they "act like teachers." To Holden, everything is very black and white as he see's almost every character as either a phony or a small few as innocent.

Before reading Vernon God Little, I noted that the cover of the book clearly showed death and massacre through the use of sixteen white stick figures being crossed out with thick red crosses. The small boy on the cover is holding an American flag, which gave the idea of patriotism which is something of a strong aspect in America. My thoughts then changed as I realised the author is actually Australian. I looked up DBC Pierre on the internet to find that DBC actually stands for "dirty but clean" and his real name is Peter Finlay. He was born in Reynella, Australia in 1961 but was brought up in Mexico City, although he also lived in Texas for a sufficient time. As I had already being told about the book by a friend as well as reading the details on the back cover I knew a small amount of knowledge of the text. This included themes such as death, innocence and responsibility.

Upon the first few pages of 'The Catcher in the Rye' I wasn't quite sure on how to view Holden as he seemed to have very strong opinions such as hating movies and calling his brother, D.B. a "prostitute" for working in Hollywood and selling his writing. Reading more, I found that Holden's black and white world contradicts itself and himself as he is a phoney yet also showing how he is innocent. This along with the fact that he is undergoing psychiatric treatment shows how Holden is possibly not the most reliable narrator. Through this, J.D shows the truth to the reader by having Holden describing something about another character which will actually say something about his own personality.

After the first five or so pages I felt I was already locked into the character of Vernon, feeling the confusion and the irritation of being kept waiting. Pierre's writing style was in depth in detail but had a comical twist to it which kept it interesting and humorous. One of the small humorous comments that caught my attention in the start is while he is being questioned by an overweight female officer who is eating barbequed ribs; Vernon notes that her chins "vibrate over them." From here the story was set up as Pierre uses a dark undertone through Vernon's language to show how he is quite naïve and doesn't understand the seriousness of his situation, thus showing his innocence.

One of Salinger's largest themes in The Catcher in the Rye is that of protecting innocence and the journey from innocence to experience. This is found in Holden's perspective of the world and how he fears growing up and that fear results in him thinking that growing up is a bad thing. Salinger show's why Holden wants to preserve innocence from having him constantly carrying around Allie's pitching glove on which he used to write poetry on. This is a symbolic object as it shows how Holden is unable to let go of the past experience of his younger brother dying from leukaemia.
Vernon's innocence chosen by Pierre is quite different to Holden's this is shown by Salinger. Vernon is accused of the sixteen students who were murdered by his friend Jesus Navarro in a high school massacre. The problem with this is that Jesus killed himself after murdering the students, leaving Vernon as the only living suspect. Pierre uses the town name of `Matirio' to show how Vernon has been made a`martyr' of by the small town that feels the need of a 'living' scapegoat to lay the blame upon. Vernon's journey from innocence to experience and understanding is shown by Pierre in how Vernon has progressed in the story by act four 'How my summer vacation spent me." This so far into the story, Vernon has been in a cell waiting for his trial, and claims to have "Grown up" saying that "life got real." This shows how Vernon has become increasingly mature over the time spent in a cell.

Salinger chooses the novel's name from a poem which is included in the story. 'The Catcher in the Rye' idea came from a small boy that Holden hears singing "if a body catch a body coming through the rye". This young boy is also an object of innocence and Salinger uses this to show how Holden feels that life is a field and there is a cliff that represents adulthood. All the children run and play in the field but eventually fall down the cliff to adulthood. This shows how Holden wants to be the "catcher in the rye" and catch the falling children and 'save' them from adulthood. Salinger uses this idea to show how Holden has misinterpreted the poem and how he fears growing up, getting old and dying. Salinger also shows Holden to have intimacy problems as he wants to keep Jane pure and innocent and gets aggressive when he finds out that his school acquaintance Stradlater went on a date with her. Salinger also has Holden also shows his sexual awkwardness through the prostitute Sunny when she tries to have sex with him while he attempts to make conversation and avoid intercourse. The most impacting awkwardness that Holden possesses is that he think that his sister Phoebe is "too affectionate" although she is one of the only people who understand him and he does not think is a phoney. This is a great tool used by Salinger to show how Holden is very withdrawn from the world and in a way is too innocent and naïve to understand the difference between compassion and sexual intimacy.

The 'merry go round' that Holden watches his little sister Phoebe ride at the end of the novel is a huge symbol of innocence he still has not accepted how he must step into adulthood. This is also of great significance as it shows Phoebe to be accepting her adulthood before Holden as she claims that she is "too old" for the 'merry go round'. The child's ride is a symbol of childhood, the safe way of experiencing life and is a metaphor for Holden's 'catcher in the rye' dream as like the dream, the ride goes nowhere.

Something I noticed in both texts is how the protagonist starts with a very stark yet descriptive language which implies the hate that they bare upon the world. The difference between the two texts is that Vernon actually changes this language and makes a journey from naivety to understanding as by the end of the story he has progressed and "Everything's back to normal." This is quite the opposite in Holden's case as Salinger has him in a psychiatric hospital telling the reader the story of how he came to be there. Salinger does have Holden mention that his brother will pick him up when he goes home "next month maybe." Although this is said at the start of the story, it is set after his story is set. Salinger uses this device as to show the read that nothing has really changed and that Holden is not a reliable narrator.
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Performance Standards for Stage 2 English Studies

	
	Knowledge and Understanding
	Analysis
	Application
	Communication

	A
	Knowledge and understanding of a wide range of ways in which authors use stylistic features and language techniques to communicate complex and familiar ideas, and to influence the reader’s response. 

Detailed knowledge and understanding of the ideas, values, and beliefs in familiar and unfamiliar texts. 

Knowledge and understanding of the ways in which creators and readers of familiar and unfamiliar texts use a range of textual conventions to make meaning. 
	Analysis of complex connections between personal experiences, ideas, values, and beliefs, and those explored in familiar and unfamiliar texts.

In comparative exercises, a perceptive analysis of connections between texts, based on analysis and synthesis of similarities and/or differences.

Perceptive analysis of a range of ways in which authors use language techniques to influence opinions and decisions in familiar and unfamiliar texts.
	Use of a wide range of language skills and techniques to create sophisticated and coherent texts that address the meaning and intention of the task.

In comparative exercises, a perceptive recognition of connections between texts, through responses that integrate discussion of texts and move easily between them.

Detailed and appropriate use of evidence from texts to support responses, with textual references incorporated fluently in discussion.

Skills in using the textual, structural, and conventional features of text types for a range of familiar and unfamiliar contexts, audiences, and purposes.
	Fluent and precise writing and speaking, using appropriate style and structure for a range of mainly unfamiliar audiences and contexts. 

Appropriate use of form and register to convey mostly complex meaning in a range of unfamiliar contexts.

	B
	Knowledge and understanding of the ways in which authors use stylistic features and language techniques to communicate complex and familiar ideas, and to influence the reader’s response.

Knowledge and understanding of some ideas, values, and beliefs in familiar, and some unfamiliar, texts. 

Knowledge and understanding of the ways in which creators and readers of mainly familiar texts use some textual conventions to make meaning.
	Analysis of some complex connections between personal experiences, ideas, values, and beliefs, and those explored in familiar, and some unfamiliar, texts.

In comparative exercises, a clear analysis of connections between texts, based on analysis of similarities and/or differences.

Analysis of a range of ways in which authors use language techniques to influence opinions and decisions in familiar, and some unfamiliar, texts.
	Use of a range of language skills and techniques to create clear and coherent texts that address the meaning and intention of the task.

In comparative exercises, recognition of connections between texts, through responses that compare and contrast texts in an integrated way.

Appropriate use of evidence from texts to support responses, with textual references incorporated in discussion.

Skills in using some of the textual, structural, and conventional features of text types for a range of mainly familiar, and some unfamiliar, contexts, audiences, and purposes.
	Mostly fluent and precise writing and speaking, using appropriate style and structure for a range of mostly familiar audiences and contexts. 

Appropriate use of form and register to convey complex and simple meaning in a range of familiar and unfamiliar contexts.

	C
	Knowledge and understanding of a narrow range of ways in which authors use stylistic features and language techniques to communicate mainly familiar ideas, and to influence the reader’s response.

Knowledge and understanding of some ideas, values, and beliefs in mainly familiar texts. 

Knowledge and understanding of some of the ways in which creators and readers of a range of familiar texts use textual conventions to make simple or factual meaning.
	Analysis of simple connections between personal experiences, ideas, values, and beliefs, and those explored in familiar texts.

In comparative exercises, analysis of connections between texts, based on some understanding of similarities and/or differences.

Descriptive analysis of a number of ways in which authors use language techniques to influence opinions and decisions in familiar texts.
	Use of language skills and techniques to create texts that address the meaning and intention of the task.

In comparative exercises, recognition of some connections between texts, through responses that compare and contrast texts, usually in a sequential rather than an integrated way.

Competent use of evidence from texts to support responses, with some use of textual references in discussion.

Skills in using some of the textual, structural, and conventional features of some text types for familiar contexts, audiences, and purposes.
	Generally fluent and functional writing and speaking, using appropriate style and structure for familiar audiences and contexts. 

Appropriate use of form and register to convey simple meaning in a narrow range of familiar and unfamiliar contexts.

	D
	Knowledge and restricted understanding of some simple stylistic features and language techniques used by authors to communicate mainly familiar ideas, and to influence the reader’s response. 

Knowledge and understanding of some familiar ideas, values, and beliefs in familiar texts. 

Knowledge and understanding of a restricted number of ways in which creators and readers of a narrow range of familiar texts use some textual conventions to make simple or factual meaning. 
	Reference to simple connections between uncomplicated personal experiences, ideas, values, and beliefs, and those explored in familiar texts.

In comparative exercises, answers that make partial comparisons and contrasts.

Reference to some ways in which authors use a range of language techniques to influence opinions and decisions in familiar texts.
	Use of some language skills and techniques to create texts that partly address the meaning and intention of the task.

In comparative exercises, some awareness of connections between texts, through partial responses that mainly deal with texts separately.

Some use of evidence from texts to support a response, with use of a narrow range of textual references.
Skills in using some of the textual, structural, or conventional features of a text type for a familiar context, audience, or purpose.
	Achievement of a level of fluency in writing and speaking, in a mainly appropriate style.

Occasionally appropriate use of form and/or register to convey simple meaning in familiar contexts.

	E
	Knowledge and understanding of a restricted range of simple stylistic features and language techniques used by authors to communicate familiar ideas, and to influence the reader’s response.

Identification of an idea, a value, or a belief in familiar texts.

Knowledge and understanding of the ways in which a creator or reader of a highly familiar text uses textual conventions to make factual meaning. 
	Recognition of a simple connection between a straightforward personal, experience, idea, value, or belief, and that explored in a highly familiar text.

In comparative exercises, answers that make a simple comparison or contrast.

Reference to the way in which an author uses language techniques to influence opinions and decisions in a highly familiar text.
	Attempted use of a restricted range of language skills and/or techniques to create a text or texts that attempt to address the meaning or intention of the task.

In comparative exercises, identification of limited connections between texts, through fragmented responses that deal with texts separately.

Restricted use of evidence from texts to support a simple response, with limited textual reference.

Skills in using the textual, structural, or conventional features of a text type for a highly familiar context, audience, or purpose.
	Emerging development of fluency in an occasionally appropriate style.

Occasionally appropriate use of form and register to convey literal meaning in highly familiar contexts.


Communication


Demonstrates occasionally appropriate use of the form of a critical essay to convey simple meaning. Although the author and protagonists are identified it is conventional to also mention the names of the text in the introduction.





Knowledge and Understanding


Demonstrates knowledge and a restricted understanding of some simple stylistic features such as the use of the front and back covers of a book to promote a text although the suggestion that a lack of detail on the cover gives the reader a feeling of isolation from Holden or that ‘crossed out stick figures clearly show death and massacre’ is not logical.





Knowledge and Understanding


Demonstrates knowledge and understanding of some values such as patriotism although the rest of the paragraph includes largely irrelevant biographical detail about the author.





Knowledge and Understanding


Demonstrates knowledge and understanding of a restricted number of ways in which creators use some textual conventions. However, this is limited as the student refers to the ’front cover’, ‘first few pages’, ‘after the first five or so pages’ and the book title but does not provide  further evidence the student has finished reading the text or  even read  more than the first few pages.





Analysis


Makes some reference to a narrow range of language techniques (e.g. the use of the symbolism of the pitching glove and the merry-go-round and the town name).





Analysis


Demonstrates partial comparison in some paragraphs although the responses mainly deal with texts separately and emphasis is placed on The Catcher in the Rye


rather than a balance between the two texts.





Communication


Demonstrates a level of fluency in writing although the language lacks clarity and the use of subject-specific words is limited (e.g. impacting awkwardness, a great tool).





Application


Uses some evidence from texts with a narrow range of textual references that draw mainly on the first few pages of the novels.





Application


Demonstrates some awareness of connections between texts, through partial responses such as comparing the changes to Vernon’s character with those of Holden. However, the essay is incomplete and lacks a conventional concluding paragraph.





Knowledge and Understanding


Demonstrates knowledge and understanding of a restricted number of ways in which creators use some textual conventions. However, this is limited as the student refers to the ‘front cover, ‘first few pages’, ‘after the first five or so pages’ and the book title but does not provide further evidence the student has finished reading the text or even read more than the first few pages.





Additional Comment


This is a ‘D–’ example.
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