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2016 Chief Assessor’s Report
Overview
Chief Assessors’ reports give an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. They provide information and advice regarding the assessment types, the application of the performance standards in school and external assessments, the quality of student performance, and any relevant statistical information.

School Assessment
The topics in 2016 for both the folio and the in-depth study were interesting and varied. Students demonstrated evidence of performing at all grade bands. 
Assessment Type 1: Folio

The more successful responses

· Included a depth of analysis in response to a variety of texts. 

· Responded to all aspects of the task, including responding according to the specific context, purpose, and audience.
· Demonstrated a depth and breadth of ideas, information, and opinions.
· Fully engaged in all prepared and spontaneous elements of the oral interaction.
· Used a wide range of complex grammar structures and vocabulary.
The less successful responses

· Included a variety of basic errors which sometimes impeded meaning.
· Mistyped a number of characters when word-processing work.
· Demonstrated some difficulty in explaining and elaborating on reflective and analytical elements of the task.
General advice

· When word-processing responses, it is advisable for students to carefully check the characters and proofread their work before submission.

· Teachers are encouraged to supply students with assessment task sheets which explicitly outline the conditions and requirements of the task. Assessment task sheets should state the context, purpose, and intended audience, as well as provide advice on task length, the use of cue cards, and any other special conditions. 

· Teachers are advised to note any changes to tasks that differ from the approved learning and assessment plan (LAP) on the addendum. 

· Teachers are reminded that they need to be more realistic about the level of second-language learners. Some topics chosen by the teachers were more suitable for background-speaker students, as they required a much higher level of command of language and deeper understanding of the culture. Second-language students may be disadvantaged with such topics.
Assessment Type 2: In-depth Study 

There are three assessments of the students’ in-depth study of a topic: an oral presentation in Chinese, a written response in Chinese, and a reflective response in English.
Overall, the topics of the in-depth study were varied, of interest to a wide range of audiences, and culturally rich and diverse. 

The more successful responses

· Demonstrated a high level of language knowledge and skill through the production of well-structured texts using a range of cohesive devices and appropriate expressions.
· Demonstrated depth and breadth, with real insight on an issue.
· Communicated ideas, information, and opinions clearly and confidently.
· Expressed reflective thoughts within the reflective response, rather than stating the facts of the research.
The less successful responses

· Lacked authentic reflection on cultures, values, beliefs, and practices.
· Communicated the same ideas using the same information in both the written response in Chinese and the oral presentation in Chinese.

· Did not have a clear focus on an issue that was consistent throughout all three assessments.
· Were too narrow in their focus and did not allow for depth or breadth in their treatment of ideas, information, and opinions.
General advice

· Teachers are advised to check that the electronic files submitted for moderation are accessible. 
· Teachers are reminded that the SACE Board facilitates clarifying forums each year. For those wanting to gain insight into the application of the performance standards and/or to discuss task design, this would be a worthwhile forum to attend. 

External Assessment 
Assessment Type 3: Examination 

The examination consists of two assessments: an oral examination and a written examination.
Oral Examination
The overall standard of the oral examination in 2016 was consistent with that of previous years. Students generally coped very well with the conversation section of the oral examination, understanding each of the questions asked and responding well. 

Section 1: Conversation 

The more successful responses
· Genuinely interacted with examiners and were prepared to actively engage in the conversation and elaborate on their answers. 

· Interacted spontaneously with examiners.

· Provided answers that were relevant and showed appropriate depth and breadth. 

· Provided consistent responses and demonstrated a capability to convey information accurately and appropriately. 
· Were able to elaborate and show depth to their answers by providing reasons and explanations for their viewpoints. 

· Provided answers with coherence in structure and sequence. 

· Could maintain the conversation and lead into more discussion which was sequenced with appropriate grammar, e.g. firstly, secondly, next, 还有, 另外, etc. 

· Demonstrated skills and ability to converse with examiners in a mostly natural way.

· Accurately applied grammatical and linguistic devices in conversation, e.g. 不但…, 
而且； 因为…, 所以； 除了…以外，还…, etc. 

The less successful responses

· Provided simple answers without elaboration or explanation.
· Were unable to expand ideas by providing reasons or expressing their own opinions. 

· Rehearsed their answers to certain sections of the conversation questions. 

· Used measure words incorrectly in their conversation. 

· Were unable to use a wide range of more complex language. 

· Were unable to demonstrate depth of treatment of ideas, information, and opinions. 

Section 2: Discussion 

The more successful responses 

· Chose interesting topics which provided an opportunity to explore one or more aspects in the in-depth study. 

· Provided a breadth of information in depth. 

· Provided detailed information with supporting evidence.

· Conveyed information accurately and appropriately. 

· Demonstrated the capability to interact and maintain the discussion. 

· Structured their answers in a logical order. 

· Showed good use of conjunctions and cohesive devices (e.g. 一般来说，首先，有几个原因：一是…, 二是…, etc.) demonstrating clear structure and organisation. 

· Used detailed evidence from texts and research to support their arguments and conclusion. 
· Provided critical reflection on culture, values, practices, and their own learning. 

· Used objects effectively, where appropriate, to support their answers and viewpoints. 

The less successful responses 

· Showed lack of preparation and depth in their research for their in-depth study. 

· Were unable to maintain the flow of the discussion. 
· Understood the questions and provided short responses, but struggled to provide detailed information about their research. 

· Focused on complex issues without having the appropriate language to explain the main ideas. 

· Did not provide enough points on the In-depth Study Outline For Oral Examination form, which consequently made it hard for examiners to ask questions about what the students knew. 

· Chose topics which did not allow for reflection. 

Written Examination 

Students generally coped well with the written examination in 2016. Students demonstrated the ability to understand the questions and were able to provide effective answers to all sections of the written examination. More successful responses were able to provide highly detailed responses. However, some students were unable to provide enough details or evidence in their answers. 
Section 1: Listening and Responding 

Question 1

The more successful responses 
· Mentioned both the change of location for the swimming and the high temperature of 39 degrees. 
· Specified that the changes were taking place because it was going to be hot, not just because of ‘the weather’. 

The less successful responses 
· Missed the change of location for the swimming.
· Only mentioned the weather. 

Question 2 

The more successful responses 

· Were able discern that Alice and Zhang Wen were Chinese classmates.

· Provided justification from the text to support their answer. 

· Were able to interpret that the star could speak English and could sing. 

The less successful responses 

· Misinterpreted the reference to Zhang Wen’s brother, inferring that Zhang Wen’s brother was the connection between Alice and Zhang Wen.

Question 3 

The more successful responses

· Identified that the conversation took place in a home, specifically because the first speaker said, ‘Welcome to Guilin and welcome to my home’
· Provided further justification and evidence from the text. 

· Provided three cultural differences, including that the Chinese school student mentioned in the text went home for lunch, which was cooked by the grandmother. 

The less successful responses 

· Misunderstood the question.
· Misinterpreted the context by thinking it was an interview or an oral exam. 

· Were unable to provide evidence from the text to support their answer. 

Question 4 

The more successful responses 

· Identified the two main reasons. 
· Provided accurate evidence and details from the text to support their answers. 
The less successful responses 

· Were unable to identify the two main reasons. 
· Did not understand that Mark would take Xiaolan to his workplace and forward her application letter to the manager. 
Section 2: Reading and Responding, Part A 
Question 5 

The more successful responses 

· Were able to identify two reasons why Zhao Bin wrote the letter, including that Zhao Bin wanted to hear from Zhang Liang, as evidenced by Zhao Bin writing ‘How are your studies?’ and ‘Please write back’.
· Were able to identify the challenges faced by Zhao Bin; that is, feeling lonely when most Australian students attended sporting activities, and missing family and friends. 

· Successfully provided all details in relation to what the author likes about Australia. 

The less successful responses 

· Provided inaccurate answers to questions due to misinterpretation and misunderstanding of the question. 
· Misunderstood the challenges faced by Zhao Bin. 

Question 6 

The more successful responses 

· Identified most or all of the issues and justified conclusions with evidence from the texts.

· Correctly interpreted and explained the function and purpose of the phrase ‘越来越’ in the text. 

· Compared Text 5 and Text 6 successfully. 

· Identified the tone and register of the two texts when comparing and contrasting their aspects. 

The less successful responses 

· Were unable to accurately identify the text type of Text 6. 

· Were unable to provide details to questions asked. 

· Misunderstood ‘chemical fertiliser’ as evidence of ‘formal language’. 
· Did not provide the full meaning and details of the phrase ‘越来越’. 

Section 2: Reading and Responding, Part B 
Question 7 

Students generally coped well with this task and were able to express their ideas successfully. The majority of responses provided clear ideas and used good expressions. Some responses did not address the nuances of the question and/or did not respond with sufficient breadth or depth. 
The more successful responses 

· Elaborated their points of view to a high standard. 

· Presented clear ideas and gave advice as required in the question. 

· Conveyed appropriate details and information. 

· Applied the information in the text and added their own ideas to create a detailed and subject-specific response. 
· Organised their information and ideas logically and coherently. 

· Used all the conventions of the text type. 

The less successful responses

· Did not develop enough breadth or depth.
· Were unable to use an appropriate variety of Chinese characters. 

· Used grammar points incorrectly, e.g. 她是很漂亮 instead of 她很漂亮, 一房子instead of 一个房子, 好玩节日instead of 好玩的节日, 你应该听妈妈说和回家instead of 你应该听妈妈的话，应该回家。
· Were unable to provide depth to the task by providing more details and their argument in their response. 

Section 3: Writing in Chinese 
For this section, students had to answer one question from three options. Approximately 62% of students chose Question 8, 32% of students choose Question 9, and 6% of students chose Question 10. 
The more successful responses 

· Provided high-quality work showing creativity. 

· Conveyed a depth and breadth of information, ideas, and opinions. 
· Justified opinions effectively. 

· Were consistently relevant to the purpose, context, and audience. 

· Elaborated on ideas with supporting opinions and arguments. 

· Used a range of vocabulary and expressions with good control. 

· Were able to apply sophisticated cohesive devices and grammar structures to create cohesion and flow, e.g. 虽然…, 但是…; 除了…以外，还…; 非常美丽; 一边…, 一边… etc. 

· Organised information and ideas logically and sequentially. 

The less successful responses 

· Provided responses (for Question 8) consisting of a recount of their travel experience, lacking the reflection on why the place had left a significant impression. 

· Were not consistently relevant to the purpose, context, and audience. 
· Did not adhere to all conventions of the relevant text type.
· Were unable to elaborate on ideas and support their opinions with arguments. 

· Were confused with the order of dates in Chinese, and thus used them incorrectly, e.g. 四号十一月二零十六年 instead of 二零一六年十一月四号.
· Used incorrect characters to convey information, e.g. 请/清/情 instead of 晴 for ‘a sunny day’. 

· Did not show enough depth, breadth, or elaboration in the treatment of ideas, information, and/or opinions. 
Operational Advice 

School assessment tasks are set and marked by teachers. Teachers’ assessment decisions are reviewed by moderators. Teacher grades/marks should be evident on all student school assessment work.

Other points to note:
· Teachers are reminded to ensure that the design of the overall assessment gives students the opportunity to provide depth, critical analysis, and reflection.
· Teachers are reminded to select topics that allow students to provide depth, breadth, and reflection. 

· Details of all changes to assessment tasks should be recorded on the addendum of the approved LAP.
· Teachers are asked to check the good working order of sound recordings and the accessibility of electronic files prior to submitting them for moderation. 

· Moderators appreciated it when transcripts and/or audio tracks for listening texts for the text analysis task(s) were included in the moderation package. 

· Any missing student work should be explained on the Variations — Moderation Materials form. 

· Schools with combined classes are encouraged to do cross-marking to maintain consistency in applying performance standards. 
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