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Overview

Chief Assessors’ reports give an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. They provide information and advice regarding the assessment types, the application of the performance standards in school and external assessments, the quality of student performance, and any relevant statistical information.

School Assessment

Assessment Type 1: Folio 

The large majority of folios this year included three folio items; two in the form of a written argument and at least one on an international topic. The majority of folio items adhered to the word-limit (1000 words). It was clear that teachers were applying these specifications in line with the subject outline. Essay questions, where set, were well constructed and often based on past examination questions. Although this is a useful guide, it is not an expectation. There was some variation in tasks, and most allowed for achievement across the grade bands. In particular, the use of parliamentary speeches provided good opportunities for students to perform at all levels of the performance standards, and displayed innovative task design. Moderators commented that in the folio items, ‘knowledge and understanding’ and ‘communication’ were generally better addressed than ‘critical analysis and reflection’.

The more successful responses

· provided analysis of past policy and ‘political’ action using ‘political’ terminology, showing insightful understandings of participation and power

· explored a range of political ideas and ideologies 
· explored issues in politics with insights into power and the impact that structures and government systems have on decision-making and political outcomes 

· used contemporary political information and examples from past political eras to support arguments
· used an analytical approach. 
The less successful responses
· provided very general information about political ideas, with little description of political issues or events
· did not consistently apply political terminology, and were often narrative in nature
· did not analyse political issues or events, but rather focused on recount of events 

· did not explore alternate ideologies, ideas, or practices. 

General information
Assessment conditions should be clearly noted on tasks, for example, ‘supervised conditions’, ‘timed task’, ‘a research task’, ‘permitted use of notes’. It is very strongly recommended that video or audio presentations also include notes or speech flashcards. 
Assessment Type 2: Sources Analysis
All responses provided at least two sources analysis assessments, including one that focused on an international topic. Most tasks provided between three and five sources. In all instances, students had completed a sources analysis under supervision and within the 90-minute time limit specified in the subject outline. There was a wider range of international sources this year, thus showing an improved breadth of knowledge. The wording of source analysis questions should be clear and the question manageable in the given timeframe. Well-designed sources analysis tasks are scaffolded carefully, increasing in difficulty level throughout the task. Extended responses provide opportunities for students to show depth of knowledge and high-level analysis. Quality contemporary sources gave students opportunities to explore and analyse complex issues, leading to better-quality responses and better understandings of modern political environments. Teachers should refer to the performance standards when grading work.
The more successful responses

· wrote to the word-limit (1000 words), which maximised their chances of achieving at the highest level
· referred to the sources as needed without extensive recount 

· used evaluative and ‘political’ language 

· demonstrated a wider scope of knowledge beyond that presented in sources 

· were able to identify and articulate the key ideas presented in the sources
· demonstrated in-depth understanding of source bias and limitations, and provided evidence from the sources to support their discussion. 

The less successful responses

· recounted information from the sources without providing any analysis 

· showed a limited understanding of bias
· could not assess the comparative usefulness of the sources 

· included judgements that had no supporting discussion or had limited and basic justification 

· did not address every question. 

General information

It is absolutely essential to include the source analysis texts in the moderation pack. 

Assessment Type 3: Investigation 
In every case, students provided an investigation of a local, national, or international political issue in which they likely had a personal interest. Teachers are reminded that the selected political issues should be recent, and that a hypothesis, focus question, or series of key questions should be used to guide the investigation. Moderators were impressed by the diversity in choice of political issues. 
The more successful responses

· wrote to the word-limit (2000 words), which maximised their chances of achieving at the highest level
· engaged with quality primary and secondary sources 
· correctly referenced a wide range of sources 

· incorporated a wide range of public and political opinion into the discussion
· reflected on the relationship between politics, power, and decision-making throughout the discussion 

· identified local, national, international, and economic drivers of political change 

· based research around a specific key question or series of key questions
· chose topics that were political in nature and allowed for evaluation of political ideas, structures, and systems of government
· presented well-structured organised information, which formed a rounded conclusion
· clearly annotated diagrams (where used).
The less successful responses

· based investigation on narrow research, without undertaking relevant primary research
· did not acknowledge sources consistently throughout the investigation 
· tended to focus on the narrative rather than engage with political issues 

· selected a topic that was, at best, peripheral in its political nature.
Overview

Moderators were impressed by the diversity in choice of political issues, which included the Shooters, Fishers and Hunters Party, same-sex marriage, immigration, the ‘new’ senate voting system, university fees, the senate voting habits of Jacqui Lambie, the ‘clowns’ in the Senate, matters relating to suburban councils, ISIS on/in a range of iterations, matters relating to a range of overseas issues including the American election, the submarine debate, Brexit, and euthanasia.
‘Communication’ was thoughtful and clear and often astute and coherent; ‘reflections’ were well organised, but often lacked reflection on the value of surveys in terms of representation of societal opinion; and ‘analysis’ was at least proficient. ‘Research’, in general terms, needed to be wider — students are encouraged to use relevant primary and secondary sources, rather than base their research only on internet resources. 
External Assessment
Assessment Type 4: Examination 
Question 1

The more successful responses

· argued their case

· provided a wide range of points to debate

· ‘attacked’ the idea of ‘modern’ Australia

· debated whether or not the Australian Constitution was democratic in modern terms, and could enunciate deeper notions of democracy

· used a number of accurately quoted specific sections of the Constitution to back up their case

· knew the key points in, for example, the Bill of Rights debate

· understood the contemporary debates linked to Indigenous Australians and in what manner they could/should/need/must/might be included
· provided an impressive conclusion.
The less successful responses

· provided description rather than analysis

· provided a narrow range of points to debate

· focused more on the past and/or gave an historical narrative of the Constitution
· were vague in terms of the precise wording of the Constitution

· showed repetition of ideas in the essay

· had only a superficial notion of the role/potential role of referenda.
Question 3
The more successful responses

· looked to debate ‘adequately’ 

· mused on ‘responsible’ in terms of the most recent Senate and the previous two Senates for comparison

· demonstrated both comprehensive knowledge and highly proficient critical analysis 
· noted, if briefly, that three ‘places’ in Australia lack an upper house
· argued that in a Twitter world, responsibility was recently under more scrutiny

· noted that in an increasingly diverse Australia, the term ‘representative’ has variable connotations

· had an impressive range of specific examples to quote

· went beyond the federal scene, if briefly.
Some argued that they are representative of dissatisfaction; others argued that the current ‘diversity’ is in itself representative of modern Australia.
The less successful responses

· tended to agree totally with the statement and then support with examples

· provided a limited range of examples

· occasionally saw this as a chance for a personal tirade against a particular politician — this is to be avoided

· were notably shorter in length.
Question 5

The more successful responses

· focused on the key words ‘necessary’ and ‘reflect’

· knew the fundamental debate about social responsibility against violation of privacy

· provided contemporary statistics about voter turnout to back up their case

· could quote other western democracies that also use this system

· knew that it was more about compulsory enrolment than compulsory voting

· knew of the peripheral debate around compulsory preferential voting 
· made peripheral reference to the comparative voting systems in local elections between the east coast and the rest of Australia

· did argue that malapportionment, though more in the past than now, was a player in this debate

· mused in the area of compulsory and non-compulsory preferential voting.
The less successful responses

· repeated a point using different language later in the response
· iterated the differences between voting systems, which, although not wrong, did not answer the question set

· started on the idea of secret ballot but went no further

· were caught up, as in the recent past, in details about the different voting systems.
Question 6

The more successful responses

· demonstrated both comprehensive knowledge and highly proficient critical analysis — these represented the majority of the responses
· could clearly see that outcomes were multi-factorial

· focused on a mix of general factors and specific elections by date

· tended to successfully quote the 1993 ‘birthday cake’ federal election and the 2001 ‘Tampa’ federal election as examples of where short-term factors were highly significant as electoral determinants
· used the term political socialisation with skill and added the comparison(s) to campaign factors
· covered a small range of both state and federal elections 

· mused that even with post-election interviews it is hard to determine what factors most impact electoral outcomes

· argued with vigour some of the information about the very recent Orange by-election in New South Wales

· knew the place of ‘ideology’ in this debate.
The less successful responses

· told a story of what markers took to be a pre-learned election essay
· made little attempt to ‘evaluate’

· a few gave unnecessary details about the cohort in the ‘Tampa’ election
· often missed leadership as a key factor; fewer again looked at both good and bad leadership.
Question 7

The more successful responses

· demonstrated both comprehensive knowledge and highly proficient critical analysis 
· had a very clear notion of the founding ideologies of both major parties
· looked to consider the idea in an historical context, where ‘what worked in the twentieth century might not work now’

· evaluated with skill and could provide a range of examples on both sides of the debate

· focused on the debate between principle and pragmatism

· tended to take a PM at a time and provide evidence where they did or did not look to the founding ideologies, for example, Whitlam, Howard, Hawke but also the more current examples

· quoted to good effect where successful leaders went away from the founding ideologies where ‘needed’, for example, Playford and Howard.
This question provided the best responses in Section A of this examination.
The less successful responses

· spent too much time on a more historical perspective, which, although interesting, detracted from the overall response
· took too narrow a focus

· spent much time attempting only to ‘prove’ the point of the question and not to evaluate the statement.
Question 8

The more successful responses

· attacked the wording of the question with astute communication while acknowledging that the impact of certain minor parties and independents was certainly decreasing
· interpreted the terms ‘Australian politics’ in a wide variety of ways

· applied the comparative statistical outcomes of the 2016 federal election with skill to the precise wording of the question

· knew that in (say) South Australia that minor parties and independents have held the balance of power in the upper house for decades

· linked the voting systems to the importance of minor parties and independents

· mused on the threat that minor parties are having on this debate.
The less successful responses

· had too narrow a focus in terms of specific examples, such as Xenophon only
· were more narrative than critical assessment in presentation — the historical details, although needed, tended to become the focus of the answer
· were overly keen to merely support this statement and thus had a narrow focus, (for example, Palmer and lesser Katter), but often mentioned the three by-elections in NSW

· rarely took a longer-term view.
Question 12

The more successful responses

· looked at a range of examples
· saw that global media do not always dictate, for example, 2016 in the USA

· provided a balance in some of the examples in that there are other factors other than the media that determine electoral outcomes

· provided set piece quotes where appropriate, for example, 1992 in UK ‘Will the last person to leave Britain please turn out the lights’
· showed how key players ‘swap sides’, for example, references to The Sun newspaper owner, Rupert Murdoch, supporting Tony Blair (‘The Sun Backs Blair’).
The less successful responses

· were narrow in outlook, in the range of examples, or in the time frames used
· missed examples where power fails, such as the powerful forces of Fox against Obama in USA in 2008
· saw public opinion only impacted by global media

· gave no thought to alternative media.
Question 13

The more successful responses

· make an attack on the word ‘ensures’
· knew the role of Ofcom in the UK and the FCC in the USA

· could compare the media ownership laws in a few countries, for example, USA was seen as more diversified
· used the phone hacking debate in the UK to advance their response

· quoted the tried and true Murdoch examples of ‘It’s the Sun Wot Won It’ in the UK and his attack on Gillard in Australia.
The less successful responses

· had very few of the examples cited above

· spent too much time on one or two examples, such as local but syndicated Andrew Bolt or, from earlier times, Alan Jones on 2GB

· had some sentence construction problems.
Question 14

The more successful responses

· interpreted ‘leader’ in a wide range of ways

· critically assessed the statement
· astutely communicated through relevant examples like the Arab Spring and the death of Khaled Said, Chinese censorship and President Xi, and the election of Donald Trump

· had at least one example that disproved the statement (often the Brexit case study)
· looked to view the American election where Clinton seemed to have mainstream support but Trump used Twitter to good effect and his ‘say it as it is’ approach seemed to work, at least in the mid-west ‘swing states’.
The responses to this question were the best in the Global Media subsection of the examination.
The less successful responses

· did not challenge the statement 

· spent too much time on selective aspects of one example, such as ‘We are all Khaled Said’ or the later-retracted Kuwaiti immigrants affair
· overused the phrase ‘We use Facebook to schedule protests, Twitter to coordinate, and YouTube to tell the world’ — perhaps this came from last year.
Question 24

The more successful responses

· looked at the range of ways that the USA is being challenged and took the word ‘unchallenged’ to task

· saw that the challenges were both long- and short-term, past and present; for example, Cold War to ISIS
· understood the ‘geography’ of the challenges, even the Spratly/Paracel island disputes
· saw that the challenges were both external and internal, for example, Moore, Congressional gridlock, Chomsky, the USA voting system
· made some mention of globalisation, but this was only seen at the very top end of the responses

· were not carried away with an attack on Trump.
The less successful responses

· there were very few ‘less successful responses’.
Question 25
The more successful responses

· honed in on the word ‘economic’ and then examined alternative possibilities, enabling them to demonstrate highly proficient critical analysis of the range of examples that they chose
· provided diverse case studies to ‘argue their case’ from a diversity of global locations

· on occasion took a different tack, suggesting that peace was the main foreign policy initiative and gave examples from World War II to Cuba to the Middle East.
The less successful responses

· looked to refer to economic or ‘oil’ only

· seemed not to refer to ‘mainly’ at all.
Some of the more cynical noted that ‘economic’ and ‘hegemon’ were not that different.
Question 26

The more successful responses

· had a very good cover of Australia, New Zealand, United States Security Treaty (ANZUS), its history and its contemporary importance
· were keen to argue that the Robertson Barracks has made Australia a ‘target’

· mused on the ramifications of the Trump victory

· worked both Australia-United States Ministerial Consultations (AUSMIN) and the Five Power Defence Arrangements into the debate

· argued that we were too reliant and still are too reliant

· fleetingly mentioned ‘All the way with LBJ’ and the Vietnam years

· took a little time to consider that if Australia needs protection in a potentially unstable global region, then who else will provide it if not the USA?

The less successful responses

· seemed to read the question only as ‘reliant’ and thus gave a somewhat distorted reply
· had no comment about the World War II situation. 
This was the least popular in this section and provided, on balance, the poorest responses.
Operational Advice
In all cases the learning and assessment plan and addendum, where appropriate, was presented. This was less so for the provision of task sheets and sources for all assessment tasks, something which is extremely helpful at moderation.
Furthermore, packaging was ideal and where teacher comments and marks were left on student materials moderators could easily identify evidence against the performance standards, making it easier to confirm teacher decisions. This is repetition from last year but still very significant. Teachers are again encouraged to use highlighted performance standards to indicate their assessment decisions for individual students.
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