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INTRODUCTION

SUBJECT DESCRIPTION

A nationally assessed language at continuers level is a 10-credit or a 20-credit subject at Stage 1, and a
20-credit subject at Stage 2.

The subject outline for nationally assessed languages at continuers level has been developed from the
Collaborative Curriculum and Assessment Framework for Languages (CCAFL), which is a national
model for the teaching, learning, and assessment of language subjects. The three levels in the
framework are:

« beginners — for students with little or no previous knowledge of the language

« continuers — for students who will have studied the language for 400 to 500 hours by the time they
have completed Stage 2, or who have an equivalent level of knowledge

« background speakers — for students who have a background in the language and who have had more
than 1 year’s education in a country where the language is spoken.

Eligibility criteria apply for entry to a program at beginners level, and to a program at continuers level
when a program at background speakers level is also available in the language.

In nationally assessed languages at continuers level students develop their skills to communicate
meaningfully with people across cultures. Students are given opportunities to develop knowledge,
awareness, and understanding of other languages and cultures in relation to their own. Students reflect
on their own attitudes, beliefs, and values, and develop an understanding of how culture and identity are
expressed through language.

Students develop and apply linguistic and intercultural knowledge, understanding, and skills by:

« interacting with others to exchange information, ideas, opinions, and experiences in [Language]

« creating texts in [Language] for specific audiences, purposes, and contexts to express information,
feelings, ideas, and opinions

« analysing a range of texts in [Language] to interpret meaning

« examining relationships between language, culture, and identity, and reflecting on the ways in which
culture influences communication.

Students develop an understanding of how [Language] is used effectively and appropriately by using
various combinations of the skills of listening, speaking, viewing, reading, and writing for a range of
purposes in a variety of contexts. Students explore a range of prescribed themes and topics from the
perspectives of diverse individuals and groups in the [Language]-speaking communities and in their own
community.

Refer to Appendix A for language-specific information on nationally assessed languages at continuers
level.

Nationally Assessed Languages Continuers Level 2023 Subject Outline — Stage 1 and Stage 2 1



OFFICIAL

CAPABILITIES

The capabilities connect student learning within and across subjects in a range of contexts. They
include essential knowledge and skills that enable people to act in effective and successful ways.
The five capabilities that have been identified are:

e communication

« citizenship

« personal development

o work

learning.

The capabilities, in particular those for communication and citizenship, are reflected in the learning
requirements, content, assessment design criteria, and performance standards of the nationally
assessed languages at continuers level. In [Language] at continuers level, students develop intercultural
communication skills to communicate effectively and appropriately in a variety of contexts for a range
of purposes.

Communication

Students develop their ability to communicate and interact effectively and appropriately in a variety of
contexts, within and across languages and cultures.

By interacting with others to exchange information, ideas, opinions, and experiences in [Language)],
students develop their ability to interpret and understand interactions between diverse individuals. They
develop their understanding of how meaning is created and interpreted in the process of
communication.

Students develop and apply linguistic and intercultural knowledge, understanding, and skills. They create
texts in [Language], and analyse and interpret meaning in a range of written, spoken, visual, and
multimodal texts that are in [Language], to share new insights and information with others.

Students examine relationships between language, culture, and identity by comparing and making
connections between languages and cultures, and reflecting on the ways in which culture influences
communication.

Citizenship

Students develop their intercultural communication skills to interact effectively and appropriately with
people within and across local and global communities. The development of intercultural commmunication
skills has the potential to contribute to social cohesiveness through better communication and
understanding, and helps students to know and understand themselves, others, and the world around
them.

Students develop their own understanding of diverse ways of knowing, being, and doing, through
meaningful interaction with other peoples and other cultures, and through analysis of linguistic and
cultural similarities and differences.

Students explore themes and topics from perspectives of diverse individuals and communities,
including their own. Through this learning, students gain an understanding of how cultural concepts and
practices affect how people see the world, interact, and communicate with others. They have
opportunities to see their own view of the world in context, as one of many.

Students develop the ability to understand and interpret meaning from a variety of texts and are
sensitive to the ideas, values, and beliefs presented in those texts.

2 Nationally Assessed Languages Continuers Level 2023 Subject Outline — Stage 1 and Stage 2
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Personal Development

Students’ personal, linguistic, and cultural identity is strengthened through the study of languages. They
develop their understanding of the relationship between language and culture, and an awareness of the
role of languages and culture in human interaction and identity. Students develop personal ways of
responding to linguistic and cultural diversity by interpreting and reflecting on their own intercultural
experiences and by considering the ways in which they might respond in the future.

Students’ learning experiences in [Language] also offer opportunities to consolidate and extend their
interpersonal skills and skills in self-expression.

During the program of study, students explore aspects of their personal world, for example, sense of
self, aspirations, personal values, opinions, ideas, and relationships with others. They reflect on their
own attitudes, beliefs, values, and perspectives. In doing so, students develop awareness and
understanding of the ways in which their own language and culture shape their actions, personal
behaviour, thoughts, attitudes, perceptions, and identity.

Work

Students develop an understanding that learning a language helps them to live and work successfully as
linguistically and culturally aware citizens of the world. Through their language learning students
develop communication, intercultural, and interpersonal skills, which are valued skills for employment in
a changing workforce. Students can apply these skills to living and working in a global environment.

Students explore change as it affects the world of work from the perspective of the [Language]-speaking
communities and their own communities.

Learning

Language learning develops students’ cognitive skills through analytical, critical, creative, and reflective
thinking. These skills help students to become effective and organised communicators, analysers, and
researchers.

Students acquire an active working knowledge of [Language] by identifying, exploring, and explaining
features of [Language] such as lexicology, morphology, phonology, orthography, and syntax.

Language learning enables students to understand the dynamic nature of language and how language
is used as an expression of identity.

Language learning requires students to understand and create links between existing knowledge and
new knowledge. Students apply their knowledge and understanding of their own and other languages
and cultures to developing their intercultural communication skills.

LITERACY IN NATIONALLY ASSESSED LANGUAGES AT CONTINUERS
LEVEL

Learning in [Language] strongly supports students’ general literacy development.

Through their study of [Language], students deepen their knowledge and understanding of how
language functions. They gain insights into the nature, styles, and purposes of language, and consider
the dimensions of context and audience. Students are able to make connections between [Language]
and English and/or other languages through recognising patterns and by comparing similarities and
differences between languages.

Students develop skills to communicate effectively and appropriately in [Language] in a variety of
contexts for a range of purposes and audiences. Language learning also provides ideal opportunities for
students to develop and refine the communication skills of listening, speaking, reading, and writing.

Nationally Assessed Languages Continuers Level 2023 Subject Outline — Stage 1 and Stage 2 3
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Students have opportunities to engage with and reflect on the ways in which texts are created for
specific purposes and audiences.

NUMERACY IN NATIONALLY ASSESSED LANGUAGES AT CONTINUERS
LEVEL

Students use and understand pattern, order, and relationships and develop understanding of concepts
such as time, number, and space in different cultures as expressed through language. Students become
familiar with numbers, dates, and terms for mathematical operations in [Language].

Students apply numeracy skills when they use tables or graphs to support an idea, opinion, or position
when creating texts and interacting in [Languagel].

ABORIGINAL AND TORRES STRAIT ISLANDER KNOWLEDGE, CULTURES,
AND PERSPECTIVES

In partnership with Aboriginal and Torres Strait Islander communities, and schools and school sectors,
the SACE Board of South Australia supports the development of high-quality learning and assessment
design that respects the diverse knowledge, cultures, and perspectives of Indigenous Australians.

The SACE Board encourages teachers to include Aboriginal and Torres Strait Islander knowledge and
perspectives in the design, delivery, and assessment of teaching and learning programs by:

« providing opportunities in SACE subjects for students to learn about Aboriginal and Torres Strait
Islander histories, cultures, and contemporary experiences

« recognising and respecting the significant contribution of Aboriginal and Torres Strait Islander peoples
to Australian society

« drawing students’ attention to the value of Aboriginal and Torres Strait Islander knowledge and
perspectives from the past and the present

» promoting the use of culturally appropriate protocols when engaging with and learning from
Aboriginal and Torres Strait Islander peoples and communities.

4 Nationally Assessed Languages Continuers Level 2023 Subject Outline — Stage 1 and Stage 2
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LEARNING SCOPE AND REQUIREMENTS

LEARNING REQUIREMENTS

The learning requirements summarise the knowledge, skills, and understanding that students are
expected to develop and demonstrate through their learning in a Stage 1 nationally assessed language
at continuers level.

In these subjects, students are expected to develop and apply linguistic and intercultural knowledge,
understanding, and skills to:

1. interact with others to exchange information, ideas, opinions, and experiences in [Language]

2. create texts in [Language] to express information, feelings, ideas, and opinions

3. analyse texts that are in [Language] to interpret meaning
4

. examine relationships between language, culture, and identity, and reflect on the ways in which
culture influences communication.

CONTENT

A Stage 1 nationally assessed language at continuers level is a 10-credit subject or a 20-credit subject.

Stage 1 [Language] at continuers level is organised around three prescribed themes and a number of
prescribed topics and suggested subtopics.

These themes have been selected to promote meaningful communication and enable students to
extend their understanding of the interdependence of language, culture, and identity.

The prescribed themes are consistent across all languages at continuers level. The prescribed topics
may vary from one language to another.

Themes, Topics, and Subtopics
Refer to Appendix A for language-specific information.

There are three prescribed themes:

« The Individual

« The [Language]-speaking Communities
« The Changing World.

The theme ‘The Individual’ enables students to explore aspects of their personal world, for example,
sense of self, aspirations, personal values, opinions, ideas, and relationships with others. This theme
also enables students to study topics from the perspectives of other people.

The theme ‘The [Languagel]-speaking Communities’ explores topics from the perspectives of diverse
individuals and groups within those communities or the communities as a whole, and encourages
students to reflect on their own attitudes, beliefs, and values and develop an understanding of how
culture and identity are expressed through language.

The theme The Changing World' enables students to explore change as it affects the world of work and
other topics, as specified in Appendix A.

6 Stage 1 Nationally Assessed Languages Continuers Level 2023
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These themes have a number of prescribed topics and suggested subtopics with which students
engage in their study of [Language]. The placement of topics under one or more of the three themes is
intended to provide a particular perspective or perspectives on each of the topics. The suggested
subtopics expand on the topics and provide guidance to students and teachers on how the topics may
be treated.

The topics are broad enough to allow flexibility in school programs, but specific enough to be of
practical assistance to students and teachers. Not all topics will require the same amount of study time.

Students should study a range of spoken, written, visual, and multimodal texts in [Language] in their
treatment of themes, topics, and subtopics. The language that students use to respond to a text may be
either the language they are studying or English, as specified in each assessment type.

The length of time and depth of treatment for each topic will depend on a number of factors, including
the:

« particular learning requirement(s) being covered

« degree of familiarity that the student has with topics studied previously

«» needs and interests of the students

« nature of the language itself

« linguistic and conceptual complexity of the texts selected for study

« linguistic and sociocultural distance between the topic and the student’'s own world and experience

« assessments (including ways in which they are structured and the conditions under which they are
set)

« language of the response
- access to resources.

Teachers should structure and organise programs based on the prescribed themes and topics so that
they address all the learning requirements of this subject outline.

Text Types

Refer to page 23 for information.

Vocabulary

Although there are no prescribed vocabulary lists, students should be familiar with a range of
vocabulary and idioms relevant to the topics prescribed in this subject outline.

Dictionaries

Students should be encouraged to use monolingual and/or bilingual printed dictionaries and develop the
necessary skills and confidence to do so effectively.

Grammar

Refer to Appendix A for language-specific information.

Stage 1 Nationally Assessed Languages Continuers Level 2023 7



OFFICIAL

ASSESSMENT SCOPE AND REQUIREMENTS

Assessment at Stage 1 is school based.

EVIDENCE OF LEARNING

The following assessment types enable students to demonstrate their learning in
Stage 1 nationally assessed languages at continuers level:

o Assessment Type 1: Interaction

« Assessment Type 2: Text Production

o Assessment Type 3: Text Analysis

o Assessment Type 4: Investigation.

For a 10-credit subject, students should provide evidence of their learning through five assessments.
Students undertake:

« One interaction

« one text production

« One text analysis

« one response in [Language] and one reflective response in English for the investigation.

Each assessment type should have a weighting of at least 20%.

For a 20-credit subject, students should provide evidence of their learning through ten assessments,
with at least two assessments from each assessment type. The remaining assessments may be
undertaken from any assessment type. Each assessment type should have a weighting of at least 20%.

Teachers should ensure a balance of macro skills and of knowledge, skills, and topics across the set of
assessments.

ASSESSMENT DESIGN CRITERIA

The assessment design criteria are based on the learning requirements and are used by teachers to:

« clarify for the student what he or she needs to learn

« design opportunities for the student to provide evidence of his or her learning at the highest possible
level of achievement.

The assessment design criteria consist of specific features that:

« students should demonstrate in their learning

« teachers look for as evidence that students have met the learning requirements.

In these subjects the assessment design criteria are:
« ideas

e expression

« interpretation and reflection.

8 Stage 1 Nationally Assessed Languages Continuers Level 2023
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The specific features of these criteria are described below.

The set of assessments, as a whole, must give students opportunities to demonstrate each of the
specific features by the completion of study of the subject.

Ideas

The specific features are as follows:
1 Relevance
— relevance to context, purpose, audience, and topic
— conveying appropriate detail, ideas, information, or opinions
— creating interest and engaging the audience.
12 Depth of treatment of ideas, information, or opinions
— depth and breadth of content
— elaboration of ideas and support of opinions
— planning and preparation.

Expression

The specific features are as follows:
E1 Capacity to convey information accurately and appropriately
— range of expression (i.e. linguistic structures and features)
— accuracy of expression (i.e. linguistic structures and features, grammar)
— use of cohesive devices
— appropriateness of expression, including cultural appropriateness
— clarity of expression, including fluency, pronunciation, and intonation.
E2  Coherence in structure and sequence
— organisation of information and ideas
— use of the conventions of text types.
E3 Capacity to interact and maintain a conversation
— interaction on topics (i.e. relating to interlocutor, interest in the topic)
— use of communication strategies (i.e. comprehension, responding to cues)
— fluency of responses.

Interpretation and Reflection

The specific features are as follows:
IRT Interpretation of meaning in texts, by identifying and explaining
— the content (general and specific information)
— the context, purpose, and audience of the text
— concepts, perspectives, and ideas represented in the text.
IR2  Analysis of the language in texts
— linguistic and cultural features (e.g. word choice, expressions, idiom)
— stylistic features (e.g. tone, register, phrasing and repetition, textual features and organisation).

Stage 1 Nationally Assessed Languages Continuers Level 2023 9
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IR3  Reflection

— reflection on how cultures, values, beliefs, practices, and ideas are represented or expressed in
texts

— reflection on own values, beliefs, practices, and ideas in relation to those represented or
expressed in the texts studied

— reflection on own learning.

SCHOOL ASSESSMENT

Assessment Type 1: Interaction

Students interact with others to exchange information, ideas, opinions, and experiences in spoken
[Language].

Students may participate in, for example, conversations, interviews, and discussions, or give multimodal
presentations or talks to specific audiences and respond to questions in [Language].

The design of the assessments should specify a context, purpose, and audience.

For this assessment type, students provide evidence of their learning primarily in relation to the
following assessment design criteria:

« ideas

e expression.

Assessment Type 2: Text Production

Students create text(s) in which they express ideas and/or information and/or opinions and/or feelings
in written [Language].

This may include writing articles, blogs, diary entries, emails, reports, reviews, short stories, brochures,

or broadsheets, or responding to a stimulus such as a letter, email, article, advertisement, blog, song,

short story, or film.

The design of the assessments should specify:

« a context, purpose, and audience

« the text type for production

« the kind of writing required (e.g. informative, imaginative, narrative, personal, persuasive, or
descriptive).

For this assessment type, students provide evidence of their learning primarily in relation to the

following assessment design criteria:

o ideas

e expression.

Assessment Type 3: Text Analysis

Students analyse and interpret a text or texts that are in [Language] with a response or responses in
[Language] and/or English.

Students analyse and interpret meaning and reflect on language use by responding to written, spoken,
or multimodal texts in [Language], for example, magazine and newspaper articles, diary entries,
advertisements, brochures, reports, literary texts, blogs, conversations, interviews, announcements,
talks, songs, speeches, voicemail, podcasts, radio broadcasts, and websites.

10 Stage 1 Nationally Assessed Languages Continuers Level 2023
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The design of the assessments should enable students to:
« interpret meaning in text(s), by identifying and explaining
— the content (general and specific information)
— the context, purpose, and audience of the text
— concepts, perspectives, and ideas represented in texts

« analyse the language in text(s) (e.g. tone, register, linguistic, cultural, and stylistic features)

« reflect on how cultures, values, beliefs, practices, and ideas are represented or expressed in text(s).

When selecting texts for interpretation, teachers should take into consideration the processing demands

placed on students, for example, the:

« nature and complexity of ideas in the text

« reading time required to access meaning in the text (based on the length of the text and the
processing demands of the writing system of the language).

For this assessment type, students provide evidence of their learning primarily in relation to the

following assessment design criteria:

e expression

« interpretation and reflection.

Assessment Type 4: Investigation

Students undertake an investigation demonstrating research and personal reflection on a cultural or
social aspect or issue of a topic or subtopic associated with ‘The [Language]-speaking Communities’ or
‘The Changing World' themes. The aspect or issue for research may be chosen by negotiation with, or at
the direction of, the teacher. Students should complete both assessments for the investigation:

« an oral or written or multimodal response in [Language] (e.g. a report, article, blog, presentation, talk,
podcast, or website)

« areflective response in English.

An Oral or Written or Multimodal Response in [Language]

Students:

« interact with people to exchange information, ideas, opinions, and experiences in spoken [Language].
Students may give a multimodal presentation, talk, or speech to a specific audience and respond to
questions

or
« create a text in which they express ideas, information, and opinions about their investigation in written
[Language]. This may include, for example, writing articles, blogs, or reports.

The design of the assessment(s) should specify a context, purpose, and audience. The design of an
assessment requiring a written response should specify the text type for production and the specific
kind of writing required (e.g. informative, imaginative, narrative, personal, persuasive, evaluative, or
descriptive).

A Reflective Response in English
Students reflect on their experience in undertaking the investigation in English.

Students may reflect on, for example:

« |learning that was new, surprising, challenging

« how the learning may have changed their thinking

« how cultures, values, beliefs, practices, and ideas are represented or expressed in the texts studied

« their own values, beliefs, practices, and ideas in relation to those represented or expressed in the texts
studied

Stage 1 Nationally Assessed Languages Continuers Level 2023 11
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« how the investigation has increased their understanding of the [Language]-speaking communities
« how their learning in their investigation has contributed to their understanding of themselves
(e.g. identity, culture(s), values).
Students:
« write a reflective response (e.g. a reflective essay, a personal journal entry, a blog)
or
« give, for example, an oral presentation, talk, or speech to a specific audience
or
« participate in a discussion (individual or round table).

For this assessment type, students provide evidence of their learning in relation to the following
assessment design criteria:

« ideas
e expression
« interpretation and reflection.

PERFORMANCE STANDARDS

The performance standards describe five levels of achievement, A to E.

Each level of achievement describes the knowledge, skills, and understanding that teachers refer to in
deciding how well a student has demonstrated his or her learning on the basis of the evidence provided.

During the teaching and learning program the teacher gives students feedback on their learning, with
reference to the performance standards.

At the student’'s completion of study of a subject, the teacher makes a decision about the quality of the
student’s learning by:

« referring to the performance standards

« taking into account the weighting of each assessment type

« assigning a subject grade between A and E.

Teachers can use a SACE Board school assessment grade calculator to help them to assign the subject
grade. The calculator is available on the SACE website (www.sace.sa.edu.au).

A generic set of performance standards has been developed for languages at continuers level.

The complexity of language and ideas in texts selected for interpretation, and the complexity of ideas
that students exchange and express when interacting and creating texts, will vary between languages.
The complexity of language and ideas is based on, for example, the nature of the writing system and the
linguistic and cultural distance of the language from English.

12 Stage 1 Nationally Assessed Languages Continuers Level 2023
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Ideas

Relevance

Responses are consistently relevant to
context, purpose, audience, and topic.

Responses consistently convey the
appropriate detail, ideas, information, and
opinions.

Responses successfully create the desired
impact and interest, and engage the
audience.

Depth of Treatment of Ideas, Information, or
Opinions

Depth and breadth in the treatment of ideas,
information, or opinions on familiar topics.
Effective elaboration of ideas and support of
opinions.

Comprehensive evidence of planning and
preparation.

OFFICIAL

Expression

Capacity to Convey Information Accurately
and Appropriately

Familiar vocabulary and sentence structures
are used with a high degree of accuracy in
familiar contexts.

Some errors when trying to use more
complex structures, but errors do not usually
impede meaning.

Effective use of a range of cohesive devices
to connect ideas.

Expression consistently appropriate to the
cultural and social context.

Fluent expression and effective use of
intonation and stress, with mostly accurate
pronunciation.

Coherence in Structure and Sequence

Information and ideas are organised logically
and coherently.

Conventions of the text type are observed.

Capacity to Interact and Maintain a
Conversation

Interaction is sustained on familiar topics
with minimal input from the interlocutor.
Interest and enthusiasm for the topic of
conversation are conveyed highly effectively.

Use of a number of communication
strategies to maintain interaction (e.g. using
new vocabulary encountered during

; interaction, asking for repetition, affirming,
self-correcting).

Responses to open-ended questions on
familiar topics are quick, confident, and

i fluent. There may be some hesitation when
dealing with unfamiliar topics.

Performance Standards for Stage 1 Nationally Assessed Languages at Continuers Level

Interpretation and Reflection

Interpretation of Meaning in Texts

Thoughtful interpretation of texts containing
familiar and unfamiliar language and content
on a range of familiar topics.

Conclusions are drawn about purpose,
audience, message (argument) of the text,
and are justified with evidence from the text.

Concepts, perspectives, and ideas
represented in the text are identified and
explained with clarity and insight.

Analysis of the Language in Texts

The functions of particular linguistic and
cultural features in the text are explained
clearly.

Ways in which stylistic features used for
effect in the text (e.g. register, tone, textual
features/organisation) are explained clearly.

Reflection

In-depth reflection on how cultures, values,
beliefs, practices, and ideas are represented
or expressed in the text.

Insightful reflection on own values, beliefs,
ideas, and practices in relation to those
represented in the text.

Thoughtful reflection on own learning.
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Ideas Expression Interpretation and Reflection

B

Relevance

Responses are mostly relevant to context,
purpose, audience, and topic.

Responses mostly convey the appropriate
detail, ideas, information, and opinions.

Responses generally create the desired
impact and interest, and engage the
audience.

Depth of Treatment of Ideas, Information, or
Opinions

Breadth and some depth in the treatment of
ideas, information, or opinions on familiar
topics.

Generally effective elaboration of ideas, and
some support of opinions.

Sound planning and preparation.

Capacity to Convey Information Accurately
and Appropriately

Familiar vocabulary and sentence structures
are used with a sound degree of accuracy in
familiar contexts.

Errors made when more complex structures
are attempted may sometimes impede
meaning.

Use of simple cohesive devices to link ideas.

Expression mostly appropriate to the cultural
and social context.

Some degree of fluency. Responses are
hesitant when dealing with unfamiliar
contexts. Reasonably accurate pronunciation
and intonation.

Coherence in Structure and Sequence

Mostly coherent organisation of information
and ideas.

Most conventions of the text type are
observed.

Capacity to Interact and Maintain a
Conversation

Use of well-rehearsed language to maintain
an interaction on familiar topics. Some
reliance on input from the interlocutor to
maintain interaction. Interest in the topic is
conveyed effectively.

Use of a number of communication
strategies to maintain interaction

(e.g. responding to correction by the
interlocutor, using prepared phrases to
indicate lack of comprehension and ask for
support).

Some fluency in responding to questions on
familiar topics. Occasional silences because
of lack of comprehension and time required
to process more complex language.

Interpretation of Meaning in Texts

Key ideas represented in texts containing
familiar language and familiar content are
identified and explained.

Some conclusions are drawn about purpose,
audience, message (argument) of the text,
and supported with some relevant examples
from the text.

Concepts, perspectives, and ideas
represented in the text are generally
identified and explained with some clarity.

Analysis of the Language in Texts

The functions of particular linguistic features
in the text are identified and described.
Cultural features in the text are recognised
and described (e.g. idiom, rhetoric,
expressions).

Stylistic features in the text are identified
(e.g. register, tone, textual
features/organisation).

Reflection

Some depth in reflection on how cultures,
values, beliefs, practices, and ideas are
represented or expressed in the text.

Some depth in reflection on own values,
beliefs, ideas, and practices in relation to
those represented in the text.

Some depth in reflection on own learning.
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Ideas

Relevance

Responses are generally relevant to the topic
and purpose, with some relevance to context
and audience.

Responses generally convey simple ideas
and opinions, with generally appropriate
information.

Responses generally create some interest
and partly engage the audience.

Depth of Treatment of Ideas, Information, or
Opinions

Some variety in the treatment of information
and simple ideas or opinions on familiar
topics.

Simple sentences usually containing one
idea are used with some effectiveness to
convey meaning and support an opinion.

Competent planning and preparation.

OFFICIAL

Expression

Capacity to Convey Information Accurately
and Appropriately

Use of familiar vocabulary and sentence
structures and well-rehearsed language to
convey meaning. Structure often based on
word order derived from English when
attempts are made to elaborate.

Accuracy tends to be variable with some
quite basic errors. Generally accurate when
using formulaic expressions and rehearsed
patterns.

Often relies on one or two cohesive devices
to link ideas.

Expression generally appropriate to the
cultural and social context.

Some hesitancy in responding. Pronunciation
and information are understandable.

Coherence in Structure and Sequence

Generally coherent organisation of
information and ideas.

Some of the conventions of the text type are
observed (e.g. can use rehearsed
salutations).

Capacity to Interact and Maintain a
Conversation

Use of well-rehearsed language to maintain
an interaction by responding to simple
questions on familiar topics. Reliance on the

i interlocutor to take the lead and maintain

interaction. Some interest in the topic is
conveyed.

Often relies on the interlocutor’s sentence
patterns to respond. Partial understanding of
questions may lead to a response that is not
relevant.

i Responses may be hesitant and fluency is

often confined to pre-learnt material.

Interpretation and Reflection

Interpretation of Meaning in Texts

Identifies and explains some relevant
information from texts on familiar topics
containing predictable and familiar language
structures.

Competent understanding of context,
purpose, and audience, supported with
isolated examples from the text.

Main concepts, ideas, and one or more
perspectives in the text are identified, with
some explanation.

Analysis of the Language in Texts

Particular linguistic and cultural features of
the text are identified.

Particular stylistic features are identified.
Reflection

Some reflection on, with mostly description
of, cultures, values, beliefs, practices, and
ideas represented or expressed in the text.

Some reflection on own values, beliefs, ideas,
and practices in relation to those represented
in the text.

Some reflection on learning experiences.
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Ideas

Relevance

Responses partially relevant to the topic and
purpose.

Responses convey some basic information
that may be appropriate.

Responses include one or more elements of
interest that may engage the audience.

Depth of Treatment of Ideas, Information, or
Opinions

Some basic treatment of information or
ideas relating to simple aspects of familiar
topics.

Simple sentences are used with partial
effectiveness to convey an idea or opinion.
Sentences may be short or incomplete

Some planning and preparation.

OFFICIAL

Expression

Capacity to Convey Information Accurately
and Appropriately

Reliance on learnt structures and formulaic
expressions to convey meaning. Learnt
vocabulary and structures are recombined to
create simple sentences on very familiar
topics.

The language produced contains frequent
errors and only partially communicates what
is intended. Responses may resemble literal
translations from first language.

A cohesive device may be used with some
effectiveness.

Expression occasionally appropriate to the
cultural and social context.

Frequent hesitancy in responding.
Pronunciation may impede meaning.

Coherence in Structure and Sequence

Responses tend to be a series of loosely
connected sentences.

Inconsistent use of limited conventions of
the text type.

Capacity to Interact and Maintain a
Conversation

Routine courtesy phrases and basic
structures are used to respond to simple
questions on familiar topics. Interaction is
maintained by input from the interlocutor.
Some interest in the topic may be conveyed.

Utterances rarely consist of more than two
or three words and there are frequent
pauses, repetition, and inaccuracies.

Repetition, rephrasing of questions, and a
slowed rate of speech are required for
comprehension.

Interpretation and Reflection

Interpretation of Meaning in Texts

Keywords and some supporting detail are
identified in texts dealing with familiar
situations.

Some basic understanding of context,
purpose, and/or audience.

Identification of one or more concepts or
ideas, with specific information in the text
transcribed rather than interpreted.

Analysis of the Language in Texts

One or more basic linguistic and/or cultural
features of the text are identified.

One or more stylistic features are identified.
Reflection

One or more familiar aspects of cultures,
values, beliefs, practices, or ideas
represented or expressed in the text are
identified.

One or more of own values, beliefs, ideas, or
practices in relation to those represented in
the text are described.

Learning experiences are recounted.
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Ideas Expression Interpretation and Reflection

E

Relevance

Responses have limited relevance to the
topic and purpose.

Responses attempt to convey some basic
information with limited appropriateness.

Responses attempt to include an element of
interest.

Depth of Treatment of Ideas, Information, or
Opinions

Attempted treatment of simple information
relating to one or more aspects of familiar
topics.

Responses are brief and often rely on a
keyword to attempt to convey basic
meaning.

Attempted planning or preparation.

Capacity to Convey Information Accurately
and Appropriately

Limited range of vocabulary and sentence
structures, with use of single words and set
formulaic expressions to convey basic
information relating to familiar topics.

High incidence of basic errors that impede
meaning, with evidence of the influence of
syntax of English and/or other languages.

Attempted use of a cohesive device, with
limited effectiveness.

Limited appropriateness of expression.

Always or mostly hesitant in responding.
Pronunciation may still be strongly
influenced by first or different language and
impedes meaning.

Coherence in Structure and Sequence
Responses are disjointed.

Attempted use of one or more conventions
of the text type.

Capacity to Interact and Maintain a
Conversation

Relies on interlocutor to assist with
communication breakdowns to complete
sentences or to interpret intended meanings.

Mostly single words are used to respond.
Frequent misunderstandings of simple
questions.

Frequent long pauses to process questions.

Interpretation of Meaning in Texts

Isolated items of information are identified in
texts on familiar topics containing simple
language.

Identification of a context, purpose, or
audience.

Understanding of information is limited to
occasional isolated words (e.g. borrowed
words, high-frequency social conventions).

Analysis of the Language in Texts

Attempted identification of a basic linguistic
feature of the text.

Attempted identification of a stylistic feature.
Reflection

One or more formulaic cultural expressions
are identified.

One or more of own values, beliefs, practices,
or ideas are identified.

Learning experiences are listed.
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ASSESSMENT INTEGRITY

The SACE Assuring Assessment Integrity Policy outlines the principles and processes that teachers and
assessors follow to assure the integrity of student assessments. This policy is available on the SACE
website (www.sace.sa.edu.au) as part of the SACE Policy Framework.

The SACE Board uses a range of quality assurance processes so that the grades awarded for student
achievement in the school assessment are applied consistently and fairly against the performance
standards for a subject, and are comparable across all schools.

Information and guidelines on quality assurance in assessment at Stage 1 are available on the SACE
website (www.sace.sa.edu.au).
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SUPPORT MATERIALS

SUBJECT-SPECIFIC ADVICE

Online support materials are provided for each subject and updated regularly on the SACE website
(www.sace.sa.edu.au). Examples of support materials are sample learning and assessment plans,
annotated assessment tasks, annotated student responses, and recommended resource materials.

ADVICE ON ETHICAL STUDY AND RESEARCH

Advice for students and teachers on ethical study and research practices is available in the guidelines
on the ethical conduct of research in the SACE on the SACE website (www.sace.sa.edu.au).

Stage 1 Nationally Assessed Languages Continuers Level 2023
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LEARNING SCOPE AND REQUIREMENTS

LEARNING REQUIREMENTS

The learning requirements summarise the knowledge, skills, and understanding that students are
expected to develop and demonstrate through their learning in a Stage 2 nationally assessed language
at continuers level.

In these subjects, students are expected to develop and apply linguistic and intercultural knowledge,
understanding, and skills to:

1. interact with others to exchange information, ideas, opinions, and experiences in [Language]

2. create texts in [Language] to express information, feelings, ideas, and opinions

3. analyse texts that are in [Language] to interpret meaning
4

. examine relationships between language, culture, and identity, and reflect on the ways in which
culture influences communication.

CONTENT

A Stage 2 nationally assessed language at continuers level is a 20-credit subject.

Stage 2 [Language] at continuers level is organised around three prescribed themes and a number of
prescribed topics and suggested subtopics. These themes have been selected to promote meaningful
communication and enable students to extend their understanding of the interdependence of language,
culture, and identity. The themes, topics, and subtopics are intended to be covered across Stage 1 and
Stage 2.

The prescribed themes are consistent across all languages at continuers level. The prescribed topics
may vary from one language to another.

Themes, Topics, and Subtopics
Refer to Appendix A for language-specific information.

There are three prescribed themes:

« The Individual

« The [Language]-speaking Communities
« The Changing World.

The theme ‘The Individual’ enables students to explore aspects of their personal world, for example,
sense of self, aspirations, personal values, opinions, ideas, and relationships with others. This theme
also enables students to study topics from the perspectives of other people.

The theme ‘The [Languagel]-speaking Communities’ explores topics from the perspectives of diverse
individuals and groups within those communities or the communities as a whole, and encourages
students to reflect on their own attitudes, beliefs, and values and develop an understanding of how
culture and identity are expressed through language.

The theme The Changing World' enables students to explore change as it affects the world of work and
other topics, as specified in Appendix A.
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These themes have a number of prescribed topics and suggested subtopics with which students
engage in their study of [Language]. The placement of topics under one or more of the three themes is
intended to provide a particular perspective or perspectives on each of the topics. The suggested
subtopics expand on the topics and provide guidance to students and teachers on how the topics may
be treated.

The topics are broad enough to allow flexibility in school programs, but specific enough to be of
practical assistance to students and teachers. Not all topics will require the same amount of study time.

Students should study a range of spoken, written, visual, and multimodal texts in [Language] in their
treatment of themes, topics, and subtopics. The language that students use to respond to a text may be
either the language they are studying or English, as appropriate.

The length of time and depth of treatment for each topic will depend on a number of factors, including
the:

« particular learning requirement(s) being covered

« degree of familiarity that the student has with topics studied previously

« needs and interests of the students

« nature of the language itself

« linguistic and conceptual complexity of the texts selected for study

« linguistic and sociocultural distance between the topic and the student’'s own world and experience
« assessments (including ways in which they are structured, conditions under which they are set)

« language of the response

» access to resources.

Teachers should structure and organise programs based on the prescribed themes and topics so that
they address all the learning requirements of this subject outline.

Text Types

In their teaching, learning, and assessment programs, teachers will introduce students to a wide range
of text types. Text types for receptive use in teaching, learning, and assessment are not prescribed.

In the external examination, students will be expected to be able to produce the following text types:
article, blog, diary/journal entry, email, letter (formal or informal), text of an interview, message, note,
report, review, script of a play, script of a speech or talk, story.

Students should be familiar with and able to produce the following kinds of writing: personal,
informative, imaginative, evaluative, reflective, narrative, persuasive, descriptive.

Vocabulary

Although there are no prescribed vocabulary lists, students should be familiar with a range of
vocabulary and idioms relevant to the topics prescribed in this subject outline.

Dictionaries

Students should be encouraged to use monolingual and/or bilingual printed dictionaries and develop the
necessary skills and confidence to do so effectively.

Students are allowed to use printed dictionaries in the written examination.

Grammar

Refer to Appendix A for language-specific information.
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ASSESSMENT SCOPE AND REQUIREMENTS

All Stage 2 subjects have a school assessment component and an external assessment component.

EVIDENCE OF LEARNING

The following assessment types enable students to demonstrate their learning in
Stage 2 nationally assessed languages at continuers level:

School Assessment (70%)

» Assessment Type 1: Folio (50%)

» Assessment Type 2: In-depth Study (20%)

External Assessment (30%)

» Assessment Type 3: Examination (30%).

Students should provide evidence of their learning through eight to ten assessments, including the
external assessment component. Students undertake:

« three to five assessments for the folio

« one oral presentation in [Language], one written response to the topic in [Language], and one reflective
response in English for the in-depth study

« one oral examination
« One written examination.

Teachers should ensure a balance of macro skills and of knowledge, skills, and topics across the set of
assessments.

ASSESSMENT DESIGN CRITERIA

The assessment design criteria are based on the learning requirements and are used by:

« teachers to clarify for the student what he or she needs to learn

« teachers and assessors to design opportunities for the student to provide evidence of his or her
learning at the highest possible level of achievement.

The assessment design criteria consist of specific features that:

« students should demonstrate in their learning

« teachers and assessors look for as evidence that students have met the learning requirements.

In these subjects the assessment design criteria are:

o ideas

e expression

« interpretation and reflection.

The specific features of these criteria are described below.

The set of assessments, as a whole, must give students opportunities to demonstrate each of the
specific features by the completion of study of the subject.
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Ideas

The specific features are as follows:
11 Relevance
— relevance to context, purpose, audience, and topic
— conveying appropriate detail, ideas, information, or opinions
— creating interest and engaging the audience.
12 Depth of treatment of ideas, information, or opinions
— depth and breadth of content
— elaboration of ideas and support of opinions
— planning and preparation.

Expression

The specific features are as follows:
E1 Capacity to convey information accurately and appropriately
— range of expression (i.e. linguistic structures and features)
— accuracy of expression (i.e. linguistic structures and features, grammar)
— use of cohesive devices
— appropriateness of expression, including cultural appropriateness
— clarity of expression, including fluency, pronunciation, and intonation.
E2  Coherence in structure and sequence
— organisation of information and ideas
— use of the conventions of text types.
E3  Capacity to interact and maintain a conversation and discussion
— interaction on topics (i.e. relating to the interlocutor, interest in the topic)
— use of communication strategies (i.e. comprehension, responding to cues)
— fluency of responses.

Interpretation and Reflection

The specific features are as follows:
IRT  Interpretation of meaning in texts, by identifying and explaining
— the content (general and specific information)
— the context, purpose, and audience of the text
— concepts, perspectives, and ideas represented in the text.
IR2  Analysis of the language in texts
— linguistic and cultural features (e.g. word choice, expressions, idiom)
— stylistic features (e.g. tone, register, phrasing and repetition, textual features and organisation).
IR3  Reflection

— reflection on how cultures, values, beliefs, practices, and ideas are represented or expressed in
texts

— reflection on own values, beliefs, practices, and ideas in relation to those represented or
expressed in the texts studied

— reflection on own learning.
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SCHOOL ASSESSMENT

Assessment Type 1: Folio (50%)

There are three assessments for the folio:
e Interaction

« Text Production

o Text Analysis.

Students should undertake all three assessments for the folio at least once.

Interaction

Students interact with others to exchange information, ideas, opinions, and experiences in spoken
[Language].

Students may participate in, for example, conversations, interviews, discussions, forums or debates, or
give multimodal presentations or talks to specific audiences and respond to questions in [Language]
(5to 7 minutes).

The design of the assessments should specify a context, purpose, and audience.

For interaction, students provide evidence of their learning primarily in relation to the following
assessment design criteria:

« ideas

e expression.

Text Production

Students create a text, in which they express ideas and/or information and/or opinions and/or feelings
in written [Languagel].

This may include writing articles, blogs, emails, diary entries, essays, reports, reviews, short stories,

brochures, or broadsheets, or responding to a stimulus such as a blog, personal letter, letter to the

editor, email, article, advertisement, film, or short story.

The design of the assessment(s) should specify:

« acontext, purpose, and audience

« the text type for production

« the kind of writing required (e.g. informative, imaginative, narrative, personal, persuasive, evaluative, or
descriptive).

For text production, students provide evidence of their learning primarily in relation to the following

assessment design criteria:

o ideas

e expression.

Text Analysis

Students analyse and interpret texts that are in [Language] with a response or responses in [Language]
and/or English. Teachers may negotiate the form of presentation of the response with students.

Students analyse and interpret meaning and reflect on language use by responding to written, spoken,
or multimodal texts in [Language] (e.g. magazine and newspaper articles, diaries, advertisements,
brochures, reports, literary texts, blogs, conversations, interviews, announcements, talks, songs,
speeches, voicemail, podcasts, radio broadcasts, websites).
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The design of the assessment(s) should enable students to:
« interpret meaning in texts, by identifying and explaining
— the content (general and specific information)
— the context, purpose, and audience of the text
— concepts, perspectives, and ideas represented in texts
« analyse the language in texts (e.g. tone, register, and linguistic, cultural, and stylistic features)
« reflect on how cultures, beliefs, values, practices, and ideas are represented or expressed in texts.
When selecting texts for interpretation teachers should take into consideration the processing demands
placed on students, for example, the:
« nature and complexity of ideas in the text
« reading time required to access meaning in the text (based on the length of the text and the
processing demands of the writing system of the language).
For text analysis, students provide evidence of their learning primarily in relation to the following
assessment design criteria:
e expression
« interpretation and reflection.

Assessment Type 2: In-depth Study (20%)

There are three assessments for the in-depth study:

« one oral presentation in [Language] (3 to 5 minutes)

« one written response to the topic in [Language] (maximum of 600 characters/500 words)
« one reflective response in English (maximum of 600 words, or 5 to 7 minutes).

Students should undertake all three assessments for the in-depth study.

The three assessments should differ in context, audience, and purpose, and be supported by evidence
of research, interpretation and text analysis, and preparation.

Students undertake an in-depth study demonstrating research and personal reflection on an aspect or
aspects of a topic associated with ‘The [Language]-speaking Communities’ or ‘The Changing World’
themes. The in-depth study is intended to be more than learning a body of facts and reporting on them.
It requires analysis and reflection.

The subject of the in-depth study will be the focus of the discussion section of the external oral
examination. Details of the discussion are under ‘External Assessment — Oral Examination — Section 2:
Discussion’.

Teachers may either choose the topic of the in-depth study and the associated texts or support
materials that the class will study, or allow each student to choose his or her own topic, and give advice
and assistance in selecting and analysing appropriate texts. If the teacher chooses the topic of the in-
depth study, then each student should research a different aspect of this topic.

It is important that there is some individuality in the research focus, so that students bring their own
knowledge, insights, and opinions to their study. Students should participate as much as possible in
selecting their own topic, so that they take ownership and view the study as a personal investigation of
relevance and meaning to them. Some topics may enable students to make comparisons between their
learning and their personal experience.

The texts that form the basis of the in-depth study will depend upon the availability of appropriate
resources. These could include, for example, guest speakers, newspaper articles, websites,
documentaries, films, short stories, songs, interviews, and oral histories, either in their original form or
adapted for language learning. Texts used may also be subtitled, or produced in English, if appropriate.
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A range of different texts relating to the topic of the in-depth study should be selected for analysis and
interpretation, so that students are able to explore their topic in sufficient depth. At least three of the
texts should be in [Language].

Students collate evidence of their preparation for the in-depth study for verification. Such evidence may
include:

« alist of words, phrases, or expressions

« adraft of the response in [Language]

a draft of the response in English

« personal notes, paragraphs, or short summaries relating to texts analysed in the student's own words
« personal reflections

« charts, maps, diagrams, pictures, as appropriate

« abibliography or references.

The assessment of the in-depth study should enable students to demonstrate what they have learnt
about the topic and to share findings, information, opinions, and interpretations with others.

An Oral Presentation in [Language] (3 to 5 minutes)

Students present ideas, opinions, information, and experiences in spoken [Language] about an aspect of
their in-depth study. Students may participate in, for example, a multimodal presentation or a talk for a
specific audience. The design of the assessment should specify a context, purpose, and audience.

A Written Response to the Topic in [Language] (maximum of 600 characters/500 words)

Students write one text in [Language], in which they express ideas and/or information and/or opinions in
relation to their in-depth study.

The design of the assessment should specify:

« acontext, purpose, and audience

« the text type for production

« the kind of writing required (e.g. informative, imaginative, narrative, personal, persuasive, or
descriptive).

A Reflective Response in English (maximum of 600 words, or 5 to 7 minutes)
Students reflect on, for example, their experience in undertaking the in-depth study in English.

Students may reflect on:

« how the research experience was similar to or different from their preconceptions

» how the research has influenced their thinking about language and culture

« how cultures, values, ideas, practices, and beliefs are represented or expressed in the texts studied
» how the research has influenced their own understandings or perspectives on issues/topics

« |learning that was new, surprising, or challenging

« how the learning may have changed their thinking

« how the in-depth study has increased their understanding of the [Language]-speaking communities

» how their learning in their in-depth study has contributed to their understanding of themselves
(e.g. identity, culture(s), values)

« their own values, beliefs, practices, and ideas in relation to those represented or expressed in the texts
studied

» how they may use this experience in the future.
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Students are required to:

« write a reflective response (e.g. a reflective essay, a personal journal entry, a blog)
or

« give, for example, an oral presentation or talk to a specific audience.

For this assessment type, students provide evidence of their learning in relation to the following
assessment design criteria:

« ideas
e expression
« interpretation and reflection.

EXTERNAL ASSESSMENT

Assessment Type 3: Examination (30%)

The examination consists of two assessments:
« an oral examination
« a written examination.

Oral Examination

The oral examination is designed to assess primarily students’ knowledge and skill in using spoken
[Language]. The oral examination takes approximately 15 minutes and has two sections.

Section 1: Conversation (approximately 7 minutes)

The examination begins with a conversation between the student and the examiner(s). It consists of a
general conversation about the student’s personal world (e.g. life, family and friends, interests and
aspirations).

Section 2: Discussion (approximately 8 minutes)

After the conversation the student indicates to the examiner(s) the subject of the in-depth study chosen
for the discussion. The student explores with the examiner(s) the subject of the in-depth study and
refers to the texts studied. The student may also refer to personal experiences related to the subject of
the in-depth study.

The student may support the conversation and discussion with objects such as photographs, pictures,
and maps. Notes and cue cards are not permitted.
Written Examination

The written examination takes 160-minutes and has three sections:
« Section 1: Listening and Responding

« Section 2: Reading and Responding

« Section 3: Writing in [Languagel].

Students are allowed to use monolingual and/or bilingual printed dictionaries in the written examination.

Section 1: Listening and Responding

Section 1 of the written examination has two parts, Part A and Part B. Students analyse and interpret
spoken texts and respond, in English in Part A and in [Language] in Part B, to questions on the texts.

The texts in both parts will be related to one or more of the prescribed themes.
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Students hear six texts in [Language], covering a number of text types. The total listening time, for one
reading of the texts without pauses, will be approximately 8 minutes (16 minutes in total for two
readings of each text).

Some texts will be short; that is, one reading of each text will be approximately 35 to 45 seconds. Some
texts will be longer; that is, one reading of each text will be approximately 90 to 120 seconds. Each text
will be heard twice. There will be a pause between the first and second readings, in which students may
make notes. Students will be given sufficient time after the second reading to complete their answers.

Students respond to a range of question types, such as completing a table, chart, list, or form; or
responding to a message, open-ended questions, or multiple-choice items.

In both parts, students are expected to:
« understand general and specific aspects of texts by identifying and analysing information
« convey information accurately and appropriately.

Part A

There will be three texts, including at least one shorter text and at least one longer text.
Questions on the texts will be written in English for answers in English.

Part B

There will be three texts, including at least one shorter text and at least one longer text.

Questions on the texts will be written in English and [Language] for answers in [Language)].

Section 2: Reading and Responding

Section 2 of the written examination has two parts, Part A and Part B. Students analyse and interpret
written texts, and analyse and exchange information in response to a text or texts.

The texts in both parts will be related to one or more of the prescribed themes.
Part A

In Part A, students demonstrate understanding of written text by, for example:
« extracting, summarising, and/or evaluating information from one or two texts

« responding critically to the text(s)
» comparing and/or contrasting aspects of both texts, where there are two texts.

Students are expected to convey information accurately and appropriately.

Students read one or two texts in [Language] of approximately 400 words in total. Where there are two
texts, the texts will be different in style and purpose but may be related in subject matter or context.

Questions on the texts will be written in English for answers in English.
Part B

In Part B, students demonstrate both an understanding of a written text and the ability to exchange
information by responding in [Language] to information provided in the text.

Students read a short text (approximately 150 words) in [Language]. Students are required to
demonstrate understanding of the text through processing the information from the stimulus material.
The question will specify a purpose, a context, and an audience. Students produce a text type drawn
from those prescribed for productive use in this subject outline. One or two related texts may be used in
the stimulus text. However, if two texts are used (for example, an attachment within an email) they must
be presented as one text with two parts in the examination. Students are expected to convey
information coherently and appropriately.

Students write a response of approximately 150 words in [Languagel].

The question will be written in English and [Language] for a response in [Language].
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Section 3: Writing in [Language]

Students write one text in [Language], in which they express ideas and/or information and/or opinions.
There will be a choice of two to four questions, which will be related to one or more of the prescribed
themes. Questions will accommodate a range of student interests and will be set to ensure that
students are given opportunities to produce different kinds of writing (e.g. personal, informative,
imaginative, evaluative, reflective, narrative, persuasive, or descriptive), either individually or in
combination by, for example:

« having different purposes, audiences, and contexts
« requiring different text types (see the lists of text types for productive use).

Students write a response of approximately 250 words in [Language].
Questions will be written in English and [Language] for a response in [Language].

All specific features of the assessment design criteria for nationally assessed languages at continuers
level may be assessed in the external examination.

Summary of Examination Specifications

Oral Examination (time allocation — 15 minutes)
Section 1: Conversation — approximately 7 minutes (10 marks)

Section 2: Discussion — approximately 8 minutes (15 marks)

Written Examination (time allocation — 160 minutes)

Section 1. Listening and Responding

Part A: Three texts in [Language] with answers in English (15 marks)

Part B: Three texts in [Language] with answers in [Language] (15 marks)
Section 2: Reading and Responding

Part A: One or two texts in [Language] with answers in English (10 marks)
Part B: One text in [Language] with response in [Language] (15 marks)
Section 3: Writing in [Language]

Original text to be written in [Language] (20 marks)

PERFORMANCE STANDARDS

The performance standards describe five levels of achievement, A to E.

Each level of achievement describes the knowledge, skills, and understanding that teachers and
assessors refer to in deciding how well a student has demonstrated his or her learning on the basis of
the evidence provided.

During the teaching and learning program the teacher gives students feedback on their learning, with
reference to the performance standards.

At the student’'s completion of study of each school assessment type, the teacher makes a decision
about the quality of the student’s learning by:

« referring to the performance standards

« assigning a grade between A+ and E- for the assessment type.

The student’s school assessment and external assessment are combined for a final result, which is
reported as a grade between A+ and E—.
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A generic set of performance standards has been developed for languages at continuers level.

The complexity of language and ideas in texts selected for interpretation, and the complexity of ideas
exchanged and expressed by students when interacting and creating texts, will vary between languages.
The complexity of language and ideas is based on, for example, the nature of the writing system and the
linguistic and cultural distance of the language from English.

32
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Ideas

Relevance

Responses are consistently relevant to
context, purpose, audience, and topic.

Responses consistently convey the
appropriate detail, ideas, information, and
opinions.

Responses successfully create the desired
impact and interest, and engage the
audience.

Depth of Treatment of Ideas, Information, or
Opinions

Depth and breadth in the treatment of the
topic and content are very detailed and
varied.

Ideas are elaborated, opinions and
arguments are supported and justified, and
complex ideas are communicated effectively,
with originality and creativity.

Comprehensive evidence of planning and
preparation.

Expression

Capacity to Convey Information Accurately
and Appropriately

Use of an extensive range of complex
linguistic structures and features with a high
degree of accuracy to achieve interest, flow,
and cohesion.

A few errors may be evident when
attempting to use more complex language,
but errors do not impede meaning.

Effective use of a range of sophisticated
cohesive devices to connect ideas.

Expression consistently appropriate to the
cultural and social context.

Very effective communication with a high
degree of fluency. Pronunciation is accurate,
and there is little hesitation in the choice of
linguistic resources. Intonation and stress
are used effectively to enhance meaning.

Coherence in Structure and Sequence

Information and ideas are organised logically
and coherently.

Conventions of the text type are observed.

Capacity to Interact and Maintain a
Conversation and Discussion

Interaction is initiated, sustained, and
spontaneous across a wide range of topics.
Comments or opinions are adjusted or
elaborated on in response to reactions and
comments. Interest and enthusiasm for the
topic of discussion are conveyed.

A variety of communication strategies are
used with effect during interaction (e.g. using
new vocabulary encountered during
interaction, seeking clarification, using
appropriate pause fillers).

Responses are quick, confident, and fluent.
Topic shifts and unpredictable elements are
handled well.

Performance Standards for Stage 2 Nationally Assessed Languages at Continuers Level

Interpretation and Reflection

Interpretation of Meaning in Texts

Detailed and appropriate use of evidence
from texts to support
arguments/conclusions. Interpretations are
enhanced by making connections within
and/or between texts (e.g. comparing and

contrasting information, ideas, and opinions).

Conclusions are drawn about the purpose,
audience, and message (argument) of the
text, and justified with evidence from the
text.

Concepts, perspectives, and ideas
represented in the text are identified and
explained with clarity and insight.

Analysis of the Language in Texts

The functions of particular linguistic and
cultural features in the text are explained
with clarity and insight.

Detailed explanation of how stylistic features
are used for effect in the text (e.g. register,
tone, textual features/organisation).

Reflection

Critical reflection on how cultures, values,
beliefs, practices, and ideas are represented
or expressed in texts.

Sophisticated recognition and explanation of
connections between own values, beliefs,
practices, and ideas, and those explored in
texts.

Critical reflection on own learning.
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Ideas Expression Interpretation and Reflection

B

Relevance

Responses are mostly relevant to context,
purpose, audience, and topic.

Responses mostly convey the appropriate
detail, ideas, information, and opinions.

Responses generally create the desired
impact and interest, and engage the
audience.

Depth of Treatment of Ideas, Information, or
Opinions

Breadth and some depth in the treatment of
the topic.

Ideas are elaborated by offering additional
details, and opinions are supported with
examples. When dealing with unfamiliar
topics, ideas are presented as a series of
statements rather than as an argued
position.

Sound planning and preparation.

Capacity to Convey Information Accurately
and Appropriately

Use of a range of linguistic structures and
features, with good control, to convey
meaning.

Mostly accurate use of high-frequency
vocabulary and sentence structures.
Attempts are made to use some complex
language, and errors sometimes impede
meaning.

A range of cohesive devices are used to
connect ideas.

Expression is mostly appropriate to the
cultural and social context.

Effective communication, with some degree
of fluency. Reasonably accurate
pronunciation and intonation.

Coherence in Structure and Sequence

Mostly coherent organisation of information
and ideas.

Most conventions of the text type are
observed.

Capacity to Interact and Maintain a
Conversation and Discussion

Interaction is maintained on a range of
familiar topics. Some clarification or
repetition is required to comprehend topic
shifts into unfamiliar areas or when complex
sentence constructions are used. Interest in
the topic is conveyed effectively.

A number of communication strategies are
used to maintain interaction (e.g. self-
correcting, responding to correction by the
interlocutor, seeking support and
clarification).

Occasional pauses to process questions and
to search for linguistic resources.

Interpretation of Meaning in Texts

Key ideas represented in texts are identified
and explained. Interpretations of meaning
are supported with some appropriate
examples.

Some conclusions are drawn about the
purpose, audience, and message (argument)
of the text and supported with some relevant
examples from the text.

Concepts, perspectives, and ideas
represented in the text are generally
identified and explained with some clarity.

Analysis of the Language in Texts

The functions of particular linguistic and
cultural features in the text are described.

Some detail in explaining stylistic features in
the text (e.g. register, tone, textual
features/organisation).

Reflection

Some depth in reflection on how cultures,
values, beliefs, practices, and ideas are
represented or expressed in texts.

Some depth in reflection on own values,
beliefs, practices, and ideas in relation to
those represented in texts.

Thoughtful reflection on own learning.
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Ideas

Relevance

Responses are generally relevant to topic
and purpose, with some relevance to context
and audience.

Responses generally convey simple ideas
and opinions with generally appropriate
information.

Responses generally create some interest,
and partly engage the audience.

Depth of Treatment of Ideas, Information, or
Opinions

Some variety in the treatment of information
and simple ideas or opinions on mostly
familiar topics.

Simple sentences usually containing one
idea are used with some effectiveness to
convey meaning and support an opinion.

Competent planning and preparation.

Expression

Capacity to Convey Information Accurately
and Appropriately

Use of a range of linguistic structures and
features to convey meaning. Reliance on
rehearsed patterns.

Accuracy tends to be variable, with some
basic errors. Generally accurate when using
formulaic expressions and rehearsed
patterns.

Cohesive devices are simple and repetitive.
Reliance on a limited range of cohesive
devices to connect ideas at sentence,
paragraph, and whole text level.

Expression is generally appropriate to the
cultural and social context.

Some hesitancy in responding.
Pronunciation and intonation are
understandable.

Coherence in Structure and Sequence

Generally coherent organisation of
information and ideas.

Responses generally conform to the
conventions of the text type.

Capacity to Interact and Maintain a
Conversation and Discussion

Use of well-rehearsed language to maintain
an interaction by responding to questions on
familiar topics. Some reliance on the

i interlocutor to take the lead. Some interest in

the topic is conveyed.

Use of prepared phrases to indicate lack of
comprehension and ask for support. Often
relies on the interlocutor’s sentence patterns
to respond.

Occasional silences because of lack of

i comprehension and time required to process

more complex language and to search for
words. Responses may be repetitive. Some
hesitation in communication when dealing
with unfamiliar contexts.

Interpretation and Reflection

Interpretation of Meaning in Texts

Identifies and explains some relevant
information from texts on familiar topics
containing predictable and familiar language
structures.

Competent understanding of context,
purpose, and audience, supported with
isolated examples from the text.

Main concepts, ideas, and one or more
perspectives in the text are identified, with
some explanation.

Analysis of the Language in Texts

Particular linguistic and cultural features of
the text are identified.

Identification of stylistic features in the text
(e.g. idioms, rhetoric, expressions).

Reflection

Some reflection on cultures, values, beliefs,
practices, and ideas represented or
expressed in texts.

Some reflection on, with mostly description
of, own values, beliefs, practices, and ideas in
relation to those represented in texts.

Some reflection on own learning.
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Ideas

Relevance

Responses partially relevant to the topic and
purpose.

Responses convey some basic information
that may be appropriate.

Responses include one or more elements of
interest that may engage the audience.

Depth of Treatment of Ideas, Information, or
Opinions

Some basic treatment of information or
ideas relating to simple aspects of familiar
topics.

Simple sentences are used with partial
effectiveness to convey an idea or opinion.
Sentences may be short or incomplete.

Some planning and preparation.

Expression

Capacity to Convey Information Accurately
and Appropriately

Use of simple vocabulary, short sentences,
formulaic expressions, and rehearsed
patterns to convey meaning. When attempts
are made to elaborate, the structure is often
based on word order derived from English.

Frequent errors and incorrect selection of
words from the dictionary impede meaning.

A cohesive device may be used, with some
effectiveness.

Expression occasionally appropriate to
cultural and social context.

Frequent hesitancy in responding.
Pronunciation may impede meaning.

Coherence in Structure and Sequence

Some basic organisation of information
and/or ideas.

Some use of very basic conventions of the
text type.

Capacity to Interact and Maintain a
Conversation and Discussion

Routine courtesy phrases and basic
structures are used to respond to simple
questions on familiar topics. Reliance on the
interlocutor to take the lead and maintain
interaction. Some interest in the topic may
be conveyed.

Reliance on repetition and rephrasing of
questions. Partial understanding of
questions may lead to a response that is not
relevant.

Frequent silences may occur because of lack
of comprehension and time required to
search for words and construct answers.

Interpretation and Reflection

Interpretation of Meaning in Texts

Keywords and some supporting detail are
identified in texts dealing with familiar
situations.

Some basic understanding of context,
purpose, and/or audience.

Identification of one or more concepts or
ideas, with specific information in texts
transcribed rather than interpreted.

Analysis of the Language in Texts

One or more basic linguistic and/or cultural
features of the text are identified.

One or more stylistic features are identified.
Reflection

One or more familiar aspects of cultures,
values, beliefs, practices, or ideas
represented or expressed in texts are
identified.

Some of the student’s own values, beliefs,
practices, or ideas in relation to those
represented in texts are described.

Learning experiences are recounted.

V101440



€202 [2A87 slenunuo) sabenbue passassy AjjeuoneN g abeis

LE

Ideas

Relevance

Responses have limited relevance to the
topic and purpose.

Responses attempt to convey some basic
information, with limited appropriateness.

Responses attempt to include an element of
interest.

Depth of Treatment of Ideas, Information, or
Opinions

Attempted treatment of simple information
relating to one or more aspects of familiar
topics.

Responses are brief and often rely on a
keyword to convey basic meaning.

Attempted planning or preparation.

Expression

Capacity to Convey Information Accurately
and Appropriately

Use of a very limited range of vocabulary and
sentence structures, with single words and
set formulaic expressions to convey basic
information. Reliance on anglicisms to
convey meaning.

Frequent errors impede meaning.

Attempted use of a cohesive device, with
limited effectiveness.

Limited appropriateness of expression.

Always or mostly hesitant in responding.
Pronunciation impedes meaning.

Coherence in Structure and Sequence
Limited organisation of information or ideas.

Limited evidence of conventions of text type.

Capacity to Interact and Maintain a
Conversation and Discussion

Reliance on interlocutor to assist with
communication breakdowns to complete
sentences or to interpret intended meanings.

Repetition, rephrasing of questions, and a
slowed rate of speech are required for
comprehension. Utterances rarely consist of
more than two or three words. Frequent

i misunderstandings of simple questions.

Frequent long pauses to process questions
and to search for words. May resort to using
English to convey meaning.

Interpretation and Reflection

Interpretation of Meaning in Texts

Isolated items of information are identified in
texts on familiar topics containing simple
language.

Identification of a context, purpose, or
audience.

Understanding of information is limited to
occasional isolated words (e.g. borrowed
words, high-frequency social conventions).

Analysis of the Language in Texts

Attempted identification of a basic linguistic
feature of the text.

Attempted identification of a stylistic feature.
Reflection

One or more formulaic cultural expressions
are identified.

One or more of own values, beliefs, practices,
or ideas are identified.

Learning experiences are listed.
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ASSESSMENT INTEGRITY

The SACE Assuring Assessment Integrity Policy outlines the principles and processes that teachers and
assessors follow to assure the integrity of student assessments. This policy is available on the SACE
website (www.sace.sa.edu.au) as part of the SACE Policy Framework.

The SACE Board uses a range of quality assurance processes so that the grades awarded for student
achievement, in both the school assessment and the external assessment, are applied consistently and
fairly against the performance standards for a subject, and are comparable across all schools.

Information and guidelines on quality assurance in assessment at Stage 2 are available on the SACE
website (www.sace.sa.edu.au).
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SUPPORT MATERIALS

SUBJECT-SPECIFIC ADVICE

Online support materials are provided for each subject and updated regularly on the SACE website
(www.sace.sa.edu.au). Examples of support materials are sample learning and assessment plans,
annotated assessment tasks, annotated student responses, and recommended resource materials.

ADVICE ON ETHICAL STUDY AND RESEARCH

Advice for students and teachers on ethical study and research practices is available in the guidelines
on the ethical conduct of research in the SACE on the SACE website (www.sace.sa.edu.au).

Stage 2 Nationally Assessed Languages Continuers Level 2023
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APPENDIX A: LANGUAGE-SPECIFIC
INFORMATION

THE LANGUAGE

The language to be studied and assessed is Modern Armenian in contrast to Classical Armenian. There
are two branches of Modern Armenian: Eastern and Western. Both Eastern and Western Armenian are
recognised for the purposes of this subject outline. The external examination will contain some texts
and tasks in Eastern and some in Western Armenian.

ARMENIAN

Students are expected to use Mesrobian orthography, although they should also be able to read

material in other orthographies.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual
« The Armenian-speaking Communities
« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual The Armenian-speaking The Changing World
Communities

 Personal Identity « Daily Life » Youth Issues

For example, self, family, For example, urban and rural For example, equality,

friends, celebrations and life, cultural/regional diversity, independence

igi:,i?u ;ei/tatlonsh/ps, migration « World of Work

y « History and Culture For example, technology,

o Education and Aspirations For example, festivals and career opportunities

For example, school life,
further education, part-time
work

Leisure and Recreation

For example, hobbies and
interests, health and fitness,
entertainment, holidays and
travel

customs, historical events,
places and people, cultural
heritage

o Tourism
For example, travel at home
and abroad, cross-cultural
e Arts and Entertainment communication
For example, literature,
creative and performing arts

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics
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TEXT TYPES

Refer to page 23 for information.

GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used in the following table are not intended to promote or favour any particular
theory of grammar.

Students will already have a reasonable understanding of the function of grammar in Armenian through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Armenian in a continuers-level program are expected to recognise and use the
following grammatical structures:

Grammatical item |Sub-elements Example(s)
Diphthong w) - btwm - 1 - nj - Lo
Ephpwppun

Verb regular and irregular — three

Luy groups of verbs with the

endings iy = h1 = un
present Ukplhwy
past perfect
Tuybtwy Jupupbwg
past imperfect
Tuybuwy wualjuypup
future Twqunuh
imperfect future
Tuhjwypwp wwyunuh
infinitive Cunpnp
auxiliaries Odwmunul; |ppw) - mubkuwg

Gu pdhol) Yniybd ppuwyg:
Gu §n thuthwphd
Quypm dp mubkbwg:

Continued overleaf
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Grammatical item |Sub-elements Example(s)
Noun proper and common
Anjyuljmb Swyml] 1 hwuwpwly |[Ywjwuypui, uknuu
singular and plural «l,ﬂj;sillu‘:gh;hlép:;hh
bywlhh & jnguwmyh gmnh%lg dpuy: 1
dind - dndlkp
duypwh - dfwmpuuhutp
case Xnny
Pronoun
QLEpwumu personal Tuduwmljwma Lu - pmu - wh
relative Swmpwpbpuljwia |np - npm
possessive Upuywljmia  |hdu - pmiyn - hpp
demonstrative Smywmjumtu | wjyu, wyn, wyh
indefinite Tanpnyp dhwutu - anjuku
Adjective qualitative Npwmijwujjwma Juwupdihp qhpp
Téwmjwmu dkdé yuymu
numeral fniwuljm
cardinal pmdwpywly Uty qhpp
ordinal nuuwljwu wnwghu ypnun
distributive puwpluwmjut | dftjuljwta juudnp
possessive Uypmuywljuta |hd qhppu
demonstrative Smiywmjwma |[wyu ypmup
indefinite Tunpnp dphwu dwpnth
mph2 thnnnyth
Adverb qualitative Npuljwmljwma dwpmip qpb
Uwlpuy wpuq YJuyly
quantitative Quuuljujwmt | php juouh
2unp quly
locative Sinuljwut ukpu dypuly
nmpu Lty
temporal Junp nupkg
dudwitwjulwi hhiw ptpy
Conjunction common conjunctions m - 1 - puyy - mpbkdu
Cunuwy lnouwmljymljwmia wpntop - npnyjhtyta
sunjuuubn

42

Stage 1 and Stage 2 Armenian Continuers Level 2023




OFFICIAL

BENGALI

THE LANGUAGE

The language to be studied and assessed is the modern standard version of Bengali, described by Suniti
Chatterjee, Dinesh Ch. Sen, Dr Mohammad Shahidullah and Raj Shekhar Basu, and augmented by any
subsequent changes approved by regulatory bodies such as Bangla Academy, Calcutta, and Bangla
Academy, Dhaka.

Students will be required to use both formal and informal registers of the language in appropriate
contexts. Regional variations in dialect, pronunciation and accent are acceptable in the oral
examination.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual
« The Bengali-speaking Communities
« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual The Bengali-speaking The Changing World

Communities

« Personal Identity o History and Culture  Social Issues

For example, personal profile,

For example, historical events,

values, priorities, interests, traditions, festivals,

hobbies. celebrations, myths, legends,
« Relationships famous personalities.
For example, family, o Lifestyle

For example, leisure activities,
sport, food and hospitality,
socialisation, the migrant
experience, travel.

relationships and
responsibilities, friendship,
social contacts.

« Education and Aspirations
For example, goals and ideas, o Arts and Entertainment
school experience, For example, films, print
educational/vocational media, music, dance,
priorities literature.

For example, youth
experience, entertainment,
changing values and
traditions, globalisation,
concern for the future world,
changing roles in the family.

o The World of Work
For example, impact of
technology on careers and
occupations, unemployment
and employment trends, the
changing role of men and
women.

o The Natural World
For example, pollution, global
warming, conservation.

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.

GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used in the following table are not intended to promote or favour any particular
theory of grammar.
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Students will already have a reasonable understanding of the function of grammar in Bengali through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Bengali in a continuers-level program are expected to recognise and use the
following grammatical structures:

Grammatical Item Sub-elements Example(s)

Verbs Root, infinitive, verbal noun P, FACO, PIACOR/PFAR
Noun and verb units PG P
Regular conjugation IR aif?]’, Qﬁf P, TP
Common, irregular and defective verbs oIy #f1fd
Present tense IR
Past tense FIAN/ILARE
Future tense P
Present continuous tense FlATOR/FAG
Past continuous tense PO /AR
Present tense FRAR/FEG
Past perfect tense EIRRIPGINVEIGIEGIRY
Habitual past tense ETRY
Present participle FOY
Perfect participle ST BT
Past participle PLAN
Passive participle
Conditional participle BTGl
Active voice SIPEIRCICE
Passive voice QML BT O I8 R
Indicative mood IVINEIEY "ﬂ%
Imperative mood B /PN
Conditional mood IM, =@ AN 2@
Subjunctive mood Ol (R
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Adverb

Noun

Determiner

Adjective

Pronoun

Sentence and
phrase types

Negation

Adverbial constructions using participles

Locative noun used adverbially

Use and omission of case suffixes

Noun-noun and adjective-noun
compounds

Particularising particles and affixes

Simple adjective
Derived adjective
Comparative adjectives
Superlative adjectives

Passive participle used as adjective

Personal pronoun
Possessive pronoun
Objective pronoun
Demonstrative pronoun
Relative pronoun
Indefinite pronoun
Interrogative pronoun

Assertive sentence

Imperative sentence
Interrogative sentences
Passive construction

Use of negation

(O (MG W18
TR 4T

Flﬁ\oﬁ,m‘ﬁ

o, 5

NN SFH, OISy R

bIEIRGE
(OT/(ACH

AR

REIEIU]

>, fof, or=r=1/or[T

N
I8, R

CARIC|

(G, T, T, o
(F, (10, &

R EEIC]

U IH A

QI (PITE BR?

(1 SR
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THE LANGUAGE

The language to be studied and assessed is modern standard Bosnian, in both written and spoken
forms. Some variations in pronunciation and accent are acceptable. Students should be familiar with
informal and formal levels of language as prescribed in this subject outline.

OFFICIAL

BOSNIAN

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual
« The Bosnian-speaking Communities
« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual The Bosnian-speaking The Changing World
Communities
« Personal Identity o People and Places » Youth Issues

For example, my home and
background, friendship,
relationships, family, language
and identity, pressures and
influences

Education and Aspirations
For example, school routine,
education, careers,
bilingualism, future aspirations
and pathways

Leisure, Sport, and Health
For example, fitness, sports,
physical and mental well-
being, hobbies, leisure
activities, balancing work and
leisure, travel experiences, and
meeting and visiting people

For example, daily life,
Bosnians in Australia, city life,
rural life, famous Bosnian-
speakers, multiculturalism, the
European Union, migration
and cultural diversity

« Past and Present
For example, the influence of
the past on the present,
government, historical
perspectives, independence
and the contribution of
Bosnian-speakers to
Australian society

o The Arts, Entertainment, and
Traditions
For example, the media,
architecture, music and song,
traditions, festivals, food, art,
writers and literature, film and
theatre

For example, changes to the
employment potential of
youth, unemployment, peer
group pressure, popular
culture, youth representation,
youth and the elderly, equality
and opportunity

o The Modern World
For example, science and
technology, innovation in the
workplace, men and women in
the workforce, the impact of
the Internet, environmental
issues, and the growth of
tourism

Social Issues

For example, traditional roles
in society, changing roles of
women, changes in family life,
globalisation and its effects,
and comparisons between life
in Australia and Bosnia and
Herzegovina

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.

GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.
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There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used below are not intended to promote or favour any particular theory of
grammar.

Students will already have a reasonable understanding of the function of grammar in Bosnian through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Bosnian in a continuers-level program are expected to recognise and use the

following grammatical structures:

Grammatical Item Sub-elements Example(s)
Nouns Concrete Covjek, zena, drvo
Abstract buducnost, misao
Gender
masculine djecak, ormar, akSam
feminine sestra, stolica, drzava
neuter dijete, more, Citanje
Number
singular gost, jaran, knjiga, ime
plural gosti, jarani, knjige, imena
dual novine, vrata, makaze
Collective lisce, cvijece, perje
Personal Hasan, Bosna, Sarajevo
General Zena, rijeka, biljka, Zivotinja
Declension (7 cases) rijeka, rijeke, rijeci, rijeku, rijeko,
rijeci, rijekom
Adjectives Indefinite nepoznat covjek
Definite crni dzemper
Gender, number, case dobar covjek, stara knjiga, suho lis¢e
Comparison crnji, blazi, ljepsi
Superlative najblazi, najljepsi
Adjective from proper nouns bosanski, sarajevski
Irregular comparison dobar, bolji, najbolji
zao, gori, najgori
Pronouns Personal ja, ti, on, ona, ono, sebe, se
Relative ko, sta, sto, koji, ciji, kakav
General svako, svasta, svaciji
Negative niko, nista, nikoji, niciji
Indefinite neko, nesto
Possessive moj, tvoj, njegov, njezin, nas, vas
Demonstrative ovaj, taj, onaj
Quantities ovoliki, tolika, ovoliko, svekoliko
Verbs Conjugation Citam, citas, Cita, citamo
Regular pisati, raditi, i¢i
Transitive kupiti tasnu, pojesti krusku
Intransitive sjesti, tréati
Reflexive umivati se, obuvati se
Passive Ahmet je prozvan.
Imperative
formal/informal Ustanite! Ustani!
infinitive raditi, plivati, kreciti
Tenses
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Grammatical Item

Sub-elements

Example(s)

present jedem, Citam, pisem
perfect jeo sam, citao sam, pisao sam
future ja Cu jesti, ja ¢u citati
conditional volio bih, bio bih, htio bih
imperfect Citah, plakah, bijah
aorist stigoh, rekoh, vidjeh
pluperfect bio sam doveo, bio sam citao
Auxiliaries
to be biti, bio sam
to want htjeti, htio sam
Participles
present vicudci, noseéi, misle¢it
past dotréavsi, doznavsi, kazavsi'
Numerals Cardinal jedan, jedna, jedno
Ordinal prvi, prva, prvo
Declension of ordinal numbers prvom, prvu, prva
numeral nouns dvojica, Cetvero
multiplicative numbers tri puta dva
fractions trecina, polovina
Adverbs Time danas, sutra, ljetos, danju
Place tamo, tu, desno, sprijeda, ispred
Manner dobro, ruzno, lahko/lako
Quantities mnogo, malo, skupo, pretjerano
Cause zato, stoga, dzaba, uzalud
Prepositions With genitive do, iz, bez, iznad, kod, od, oko
With dative k/ka, nasuprot, unatoc, uprkos
With accusative uz, niz, mimo, kroz
With locative na, o, prema, pri, u
With instrumental medu, nad, pod, s(a)
Negation Regular verbs ne dam, ne moze, ne smijes
Mulitple negatives Nikad se ni sa kim nije prepirao.
Sentence types Statement
affirmative Kisa pada.
negative Kisa ne pada.
Questions
affirmative Jesi li dosao na vrijeme?
negative Nisi li ti zakasnio?

Simple sentence

Ja govorim bosanski.

Sentences without subject
Impersonal sentences
Complex sentences

Pricaju po carsiji. Pisu o tome stalno.
Sijeva. Grmi. Naoblacilo se. Rano je.
Vode nije bilo, pa je viadala Zed. Nebo
je vedro, i sigurno Ce biti lijep dan.

i receptive use
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Grammatical Item Sub-elements Example(s)

Cohesive devices Conjunctions pa, te, ni, niti, a, ali, i, nego
Exclamations oh, jao, gle, de, evo, eno, eto

Style Formal and informal register Vi. Ti.
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CHIN HAKHA

THE LANGUAGE

The language to be studied and assessed is the modern standard version of Chin Hakha.

The written form of the language to be studied and assessed in this course is in the Roman alphabet.
Although regional variation in pronunciation is acceptable, students are expected to use the modern
Chin Hakha spoken and written forms. The Chin Hakha language is mainly used in Hakha, the capital
city of Chin State, Myanmar (formerly known as Burma) and is known as the ‘Hakha holh’ or ‘Lai holh’.
As well as being used as a language of communication in the Chin State, it is also used by Chin people
in Mizoram State in India and Chittagong Hill Tracts in Bangladesh.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual
« The Chin Hakha-speaking Communities
« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual The Chin Hakha-speaking The Changing World
Communities
 Personal Identity o Lifestyles  Social Issues

For example, self and others,
personal values, identity and
culture, home, background,
community

Education and Aspirations
For example, school life,
tertiary options and
aspirations, work and careers,
job applications, future
concerns

Relationships

For example, the role of the
family, friendships, class and
clan systems

For example, regional
variations in social and family
values, costumes, Chin
dialects, outside influences on
Chin culture and communities,
community events

« History and Culture
For example, origin of Chin
traditions and way of life,
historical and religious events,
historical and contemporary
figures

« Arts and Entertainment
For example, Chin film and
media, traditional art, games
and music, modern art and
music, literature, dance and
song

For example, migration and its
impact, the Chin people in
Myanmar and beyond,
adapting to Australian
lifestyles, health, multicultural
Australia, role of religion in the
changing world, globalisation,
the environment

Youth Issues

For example, peer group
pressure, employment, gender
equality, teenage/parent
relationships, difference
between young people in
Myanmar and in Australia,
daily life, popular culture

Scientific and technological
issues

For example, impact of
technology on lifestyles,
famous inventors and their
contributions, social media,
technology and innovation

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.
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GRAMMAR

Grammar can be described as the organisation, and relationship, of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used below are not intended to promote or favour any particular theory of
grammar.

Students will already have a reasonable understanding of the function of grammar in Chin Hakha
through prior knowledge or study. Developing students’ ability to convey meaning effectively in a range
of contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Chin Hakha in a continuers-level program are expected to recognise and use the
following grammatical items:

Grammatical Item Sub-elements Example(s)
Nouns Auhmin
proper noun Minbing
common noun Minhrawm
collective noun Minbu
abstract noun Minthlam
Pronoun Mincan
singular Pakhat nak a tlawm hmanning: a,
ameh, keimah tbk.
plural Pahnihnak tam hmanning: an, anmah,
kanmah tbk.
personal Auhmin can ah pumpak sinak a
langhter tu: keimah, amah, anmah
relative Aho, cu, hi, kha, khi, mah
interrrogative Aho, zei
indefinite Aho paoh. Zei paoh, pakhat khat, aho
hmanh
Number Thilrelnak
Gender Ciphun, anu le apa thledannak
Demonstratives Cu, khi, kha, hi
Adjective Sifianh
quality Silangh sifianh
number Tlawmtam Sifianh
demonstrative Hmunsawh sifianh
possessive Ngeihlangh sifianh
interrogative Biahalnak sifianh
comparative and superlative Cuaithlai sifianh
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Grammatical ltem Sub-elements Example(s)
Verb Fianhtu
transitive Ingtungei fianhtu
intransitive Ingtungeilo fianhtu
infinitive Timhlangh hmanning
Tense Caanfianh
present Tucaan
past Liamcaan
continuous Liocaan
future Laicaan
perfect Diamcaan
present perfect continuous Rihcaan
Voice Biatlang phanning
active Tuahchim
passive Huahchim
Speech Biachimning
direct Dengteo chimning
indirect Chimchin chimning
Verbal alternation Laiholh fianhtu thlenning
Mood Ninghmang
indicative Phuantluang ninghmang
imperative Fialnak ninghmang
subjunctive Saduhthah ninghmang
infinitive Timhlangh ninghmang
Adverb Fianhthuam
manner Fianhthuam tluang: tluang tein, dawh
tein
degree Biahalnak fianhthuam. zeizat dah,
khoika in dah
linking Biapehnak fianhthuam: ning, chan,
zeitik
introductory and concluding Biadonnak le biahnehnak fianhthuam:
si, a si, lo
time Caanlangh fianhthuam: nizan,
thaizing, atu
place Hmunlangh fianhthuam: hika, cuka,
khika
frequency Voilangh fianhthuam: zungzal,
lengmang, atu le tu
negation Phalhlangh fianhthuam:
sthmanhsehlaw, amah belte
adverbial expressions Lai holh i fianhthuam dangdang ummi
pawl: ninglangh
fianhthuam, ruangchuak fianhthuam,
hoihngei fianhthuam, hmerlup
fianhthuam, awcawng fianhthuam,
komhtonh fianhthuam
Verb as verb Fianhtu muikeng fianhthuam
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Grammatical ltem Sub-elements Example(s)
Postposition Hmuncaansawh
locative postposition hmunsawh hmuncaansawh: ah,
cungah
ergative postposition tuahtu hmuncaansawh: nih
accusative postposition ingtu hmuncaansawh. cu, kha
possessive postposition ngeitu hmuncaansawh. i
ablative postposition thawhnak hmuncaansawh: in, sin in
instrumental postposition hmanrua hmuncaansawh. in
dative postposition phaknak hmuncaansawh: ah, lei, sinah
compound postposition komh hmuncaansawh: cungah,
pawngah
Particle Biahnuthlai
postpositional particles hmuncaansawhzul: lio ah cun, khin
cun
interrogative particles biahalnak biahnuthlai: ma, maw, mei
imperative particles fialnak biahnuthlai: hme, ca, hen,
ngat, tuah
negative imperative particles thlauhnak biahnuthlai: hlah, laici
Conjunction Biapeh

Sentence structure

Case with conjunctions
coordinating
correlative

subordinators

The various parts of the sentence
such as subject, verb, object,
pronouns and their related
pronominal agreement,
statements, questions,
commands, phrases, and clauses

cun, asinain, cucaah, asiloah

biapeh khuah: maw ... dah, kun ... kun,
kun ... tal, maw ... dek

hmanhseh, caah, ahcun, tikah, lioah

biatlang serning cang pawl

biatlang langhter, biahalnak, fialnak,
biarual le biatan tbk.
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CROATIAN

THE LANGUAGE

The language to be studied and assessed is modern standard Croatian. Although modern standard
Croatian is based on the Stokavian dialect, the ¢akavian and kajkavian dialects and regional variants of
the standard language are recognised. However, competence in the syntactic and morphological
structures of the standard language is expected.

The formal and informal forms of address are significant and important aspects of the language, as
they reflect the conventions of social relationships among Croatian-speaking people.

Croatian is changing rapidly, particularly in the spoken form. These changes are the result of political
and ongoing social influences.

THEMES, TOPICS, AND SUBTOPICS
There are three prescribed themes:

« The Individual
« The Croatian-speaking Communities
« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual The Croatian-speaking The Changing World
Communities
 Personal Identity » People and Places » Youth Issues

For example, self, family,
friends, celebrations and
events, relationships, home
and community

For example, lifestyles,
cultural/regional diversity,
migration

For example, drugs in society,
environment, unemployment

« World of Work
For example, technology, the
workplace, science and

e History and Culture
For example, customs and
traditions, historical events,

o Education and Aspirations

For example, school life,
further education, future plans,
careers

places and people, changing
face of Croatia and Croatian

innovation, job search

o Tourism

For example, travel at home
and abroad, cross-cultural
communication, cultural
diversity

, , societ
« Leisure and Recreation y

For example, hobbies and e Arts and Entertainment

interests, health and fitness, For example, literature,

entertainment, holidays and creative and performing arts,

travel, sports festivals, music and songs,
film and media

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.

GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used below are not intended to promote or favour any particular theory of
grammar.

54 Stage 1 and Stage 2 Croatian Continuers Level 2023



OFFICIAL

Students will already have a reasonable understanding of the function of grammar in Croatian through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Croatian in a continuers-level program are expected to recognise and use the
following grammatical structures:

Grammatical Item

Sub-elements

Example(s)

Nouns

Verbs

i receptive use

Concrete
Abstract
Gender
masculine
feminine
neuter
Number
singular
plural
dual
Collective
Personal
General
Declension

Exceptions

masculine nouns ending in e/0
feminine nouns ending in a

consonant

Conjugation
Regular
Transitive
Intransitive
Reflexive
Passive
Imperitive
formal/informal
Infinitive
Tenses
present
perfect
future I
conditional I
imperfect
aorist’
pluperfect’

covjek, voda, drvo
buducnost, misao

stol, zec, orao
stolica, noga kokos
srce, drvo, sunce

pod stolica srce
podova stolica srca
dva dvije dvojica

lisce, cvijece, momcad
Stjepan, Zagreb, Velebit
Covjek, rijeka, Zivotinja
jabuka, jabuke, jabuci, jabuku,
Jjabuko, jabuci, jabukom

radio, orao, Mile
kokos, no¢, kost

gledam, gledas, gleda, gledamo
Citati, igrati, ici

ostaviti knjigu, pojesti jabuku
sjesti, tréati

kupati se, gledati se

Joze je bio pozvan.

Stani! Stanite!
Biti, gledati, hodati

pijem, cCitam, peglam

pio sam, citao sam, glacao sam

ja ¢u piti, ja ¢u Citati, ja ¢u glacati
znao bih, bio bih, htio bih

vikah, cujah, bijah

dodoh, rekoh, vidjeh

bio sam doveo, ja bijah bio
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Grammatical Item

Sub-elements

Example(s)

Pronouns

Adverbs

Adjectives

Prepositions

Numerals

i receptive use

Auxiliaries
to be
to want
Participles
present’
past’

Personal
Possessive
Demonstrative
Reflexive
Interrogative
Relative
Indefinite
Declension

Time
Superlative
Place
Manner
Quantitative
Positive
Comparative

Definite

Indefinite

Declension

Formation of possessive
Adjectives from proper nouns
Comparative

Superlative

Irregular comparisons

With genitive

With dative

With accusative

With locative
Instrumental

Causal

Intentional

‘with’ + ‘a’

Cardinal

Ordinal

Declension of ordinal numbers
Numeral nouns
Multiplicative numbers
Fractions

biti, bio sam
htjeti, htio sam

bacajuci, koseci, misleci
bacivsi, dosavsi, kazavsi
ja, ti, on, ona, ono

moj, tvoj, svoj vas

ovaj, taj onaj

se

tko, sto, kakav, koji, Ciji
Reci sto zelis.

netko, nitko, svatko, ikakvi
ja, moje, mene, meni, mnom

Jjucer, davno, uvijek
dgje, gore, blizu
brzo, polako, tako
previse, mnogo, dosta

brzo malo
brze manje
najbrze najmanje
zeleni veliki
zelen velik

zeleno, zelenom
Milkina, Ivanov
hrvatski, yagrebacki
meksi, laksi
najmeksi, najlaksi
dobar bolji
zao gori

najbolji
najgori

bez, blizu, pokraj itd

k(a), suprot, nasuprot itd

kroz, medu, mimo itd

na, o prema, pri, u

medu, nad, pod, s(a) itd

zbog — Idem doktoru zbog bolesti
radi — Idem u Skolu radi ucenja
s, sa

jedan, jedna, jedno
Pprvi, prva, prvo
prvom, prvu, prva
dvojica, Cetvero

tri puta dva
trecina, polovica
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Grammatical Item Sub-elements Example(s)
Negation Regular verbs ne dam, ne moze, ne smijes
Verbal conjunctions neodrasli ljudi, neplacen rad
Double negatives nitko ne, nije ni
Multiple negatives Ni s kim se nikad nije svadio.
Other forms nitko, niti, nije
Syntax Statements
affirmative Ucenik uci.
negative Ucenik ne uci.
Questions
affirmative Vidis li ga?
negative Ne vidis li ga?
Direct speech Rekao je: “Dodite prekosutral!”
Indirect speech Rekao je da dodemo prekosutra.
Exclamatory Hajde dodi!
Sentences
simple Kisa pada.
compound Dosao je, ali nije rucao.
complex Tko radi, ima.
Cohesive devices Conjunctions pa, te, ni, niti, a, ali, i, nego
Exclamations aj! Aha! Ma Nemoj!
Style Formal and informal register Vi, ti
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DUTCH

THE LANGUAGE

The language to be studied and assessed is the modern standard version of Dutch. Dutch is the national
language of the Netherlands.

Students should be aware of different levels of language, for example, formal and informal language,
some colloquialisms, and slang. Students are expected to know that dialects exist. Versions of the
Dutch language, such as Flemish, can be encountered in countries other than the Netherlands. However,
students are not required to study these.

The new Dutch spelling system is used in the external examination.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual
« The Dutch-speaking Communities
« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual The Dutch-speaking The Changing World
Communities
 Personal Identity o Lifestyles » Youth Issues

For example, personal profile,
personal introspection,
personal values and lifestyles

Relationships

For example, family and
friends, falling in love,
community

Education and Aspirations
For example, school life,
further education, future plans,
student exchange

Leisure and Recreation
For example, hobbies, sport,
entertainment, holidays and
travel, health and fitness

For example, urban and
country life, cultural/regional
diversity, food and cuisine,
migration

History and Culture

For example, traditions and
celebrations, historical events,
places, and people

Arts and Entertainment

For example, literature,
creative and performing arts,
film and media

For example, equality, peer
group pressure, work
opportunities

« World of Work
For example, career
opportunities, technology,
equity in the workplace

o Tourism
For example, travel at home
and abroad, cultural diversity

« Issues Facing the World
Today
For example, ethical issues,
environmental issues, impact
of technology

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.
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GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used below are not intended to promote or favour any particular theory of
grammar.

Students will already have a reasonable understanding of the function of grammar in Dutch through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Dutch in a continuers-level program are expected to recognise and use the following

grammatical structures:

Grammatical Item Sub-elements Example(s)
Verbs Conjugation
regular werken
irregular zijn, hebben, doen
Mood
indicative ik werk
present ik werkte
imperfect ik heb gewerkt
perfect ik had gewerkt
pluperfect ik zal het morgen doen
future als je morgen komt, zal ik het gedaan
future perfect hebben
conditional
present ik zou werken
perfect ik zou gewerkt hebben
imperative

2nd person singular
Ist person plural

Kom binnen
Laten we opschieten

2nd person plural Komt binnen
impersonal form Niet roken
‘u” form Komt u binnen
subjunctive
present Hij leve lang
Voice
active
present De man wast de hond
past De man waste de hond
passive
present De hond wordt door de man gewassen
past De hond werd door de man gewassen
use of ‘er’ Er wordt hier Nederlands gesproken
Other
infinitive 1k ga naar de stad om bloemen te

kopen

Ik ben aan het schrijven

1k ga vanavond vroeg slapen
1k heb haar horen zingen
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Grammatical Item Sub-elements Example(s)
double infinitive kunnen, mogen, willen, moeten, zullen
modal + infinitive
reflexive zich wassen — ik was me
verbs plus preposition
separable opbellen — ik bel jou op
inseparable herhalen — ik herhaal mijn zin
impersonal use of verbs and
expressions
use of ‘men’ men spreekt hier Nederlands
Nouns Gender het kind — de vrouw
Number de kinderen
Diminutives het kindje
Infinitives used as nouns het schrijven van een brief
Determiners Definite and indefinite article de deur- een deur, het huis- een huis
Absence of determiner Bloemen zijn mooi
Adjectives Basic, comparative, and groot, groter, grootst
superlative forms
Agreement of adjectives with een mooi boek — mooie boeken
nouns
Present and past participles used as - Een schreeuwend kind, gekookte
adjectives eieren, gebakken aardappelen
Adverbs Basic Hij leest goed
Comparative Zij leest beter
Superlative Hij leest het best(e)
Pronouns Use of personal, indefinite, ik, men, die, me, welke, mijn

demonstrative, relative, reflexive,
interrogative, possessive

Stressed and unstressed u, jij, jij-je
indefinite iemand, iets, alles
Pronoun-preposition compounds
formal and informal waarmee, daardoor
Prepositions Verbs with prepositions lachen om
Adjectives and nouns with trots op, angst voor
prepositions
Conjunctions en, omdat
Numerals Cardinals and ordinals, and their use
in times and dates
Sentences and phrase  Statements Ik ben 17 jaar.
types Questions Ben jij 17 jaar?
Position of negatives niet, nooit, geen
Exclamatory Niet doen!
Verbs in main clauses Ik las een boek.
Su.lbordlnat.e clguses Het boek dat ik gelezen heb.
Direct and indirect speech Schiet op!
Hij zegt dat ik op moet schieten.
Order of adverbs (time, manner, 1k ben gisteren viug naar de stad
place) gegaan.
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FILIPINO

THE LANGUAGE

Filipino is the national language of the Republic of the Philippines. It developed from Tagalog, a dialect
spoken in Manila, the national capital and centre of commerce, and its neighbouring provinces in the
large northern island of Luzon.

There are more than eighty dialects spoken throughout the country. However, Tagalog was originally
adopted as the basis for Filipino in 1937. Filipino now incorporates words from other dialects. It is also
often used as the language of communication in social and political gatherings, even in non-Tagalog
provinces.

Filipino is a member of the Indonesian branch of the Malayo-Polynesian family of languages. It also
uses many words borrowed from other languages, particularly Spanish and English.

Filipino is a phonetic language with an alphabet consisting of twenty-eight letters.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual
« The Filipino-speaking Communities
« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual The Filipino-speaking The Changing World
Communities

 Personal Identity o Lifestyles  Social Issues
For example, personal profile, For example, urban and rural For example, drugs,
personal values, home and life, cultural/regional diversity, environment, unemployment,
community migration, food and cuisine youth affairs

 Education and Aspirations « History and Culture « World of Work
For example, school life, For example, festivals, For example, technology,
further education celebrations, and customs; equity in the workplace, career

historical events, places, and opportunities

« Leisure and Recreation

For example, hobbies and people o Tourism

interests, sports, e Arts and Entertainment For example, travel at home
entertainment, holidays and For example, literature, and abroad, cross-cultural
travel creative and performing arts, perspectives

« Relationships film and media

For example, family and
friends, community, workplace

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.
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GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used below are not intended to promote or favour any particular theory of
grammar.

Students will already have a reasonable understanding of the function of grammar in Filipino through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Filipino in a continuers-level program are expected to recognise and use the following
grammatical structures:

Grammatical Item Sub-elements Example(s)
Verbs Aspect
Pandiwa past Si Donna ay uminom ng tubig.
present Si Joy ay umiinom ng tubig.
future Si Mae ay iinom ng tubig.
Focus
actor Si Jenny ay bumili ng aklat.
goal Bilhin mo ang aklat na iyon.
locative Bilhan mo si Rhoda ng aklat.
benefactive 1bili mo si Jenny ng aklat.
instrumental Ipamili mo ng mga aklat si Rhoda.
number Magsipaghanda kayo ng pagkain para
sa mga bisita.
Pseudo verbs — ibig, gusto, Sa gubat ang kailangan nila ay tubig
kailangan, dapat, ayaw na inumin.
Nouns Proper Ang monumento ni Rizal ay
Pangngalan matatagpuan sa Luneta.
Common Nagpunta kami sa pagdiriwang ng
kanyang kaarawan.
Number
singular Maganda ang kuwento ni Clarinda.
plural Ang lahat ng mga magulang ay
inaanyayahan sa paaralan.
Gender
masculine doktor
feminine doktora
neuter anak
For common nouns
singular ang bata
plural ang mga bata
For proper nouns
singular si Marta
plural sina Marta at Alfredo
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Grammatical Item

Sub-elements

Example(s)

Pronouns
Panghalip

Adjectives
Pang-url

Case
nominative
objective
possessive

Personal
Possessive
Demonstrative
Indefinite
Reflexive
Interrogative
singular
plural

Positive

Comparative

Superlative

Intensive degree to denote more
forceful or emphatic quality

through repetition of the adjective

and the use of a ligature

Demonstrative

Possessive

Numerals
cardinal

ordinal

distributive

fractions

Si Marissa ay Australyana.

Bumili si Andrew ng sapatos.

Nasaan ang mga laruan nina David at
Luis?

Pupunta ako sa Baguio.

Ang iyong kotse ay bago.

Ganito ang pagluluto ng adobo.
Kaunti lamang ang aming ani.

Sila mismo ang dumalaw sa ospital.

Ilan ang kapatid mo?
Sinu-sino ang dumalo sa kanyang
kaarawan?

Ang magandang babae ay
naglalakad.

Kasing-ganda siya ng kanyang ina.

Pinaka-maganda si Alma sa kanilang
magka-kapatid.

Malinis na malinis ang bahay ni Ana.

Ganitong paraan ang pagluluto ng
kanin.

Ang handaan ay idaraos sa kanilang
bahay.

isang aklat
dalawang aklat
tatlong aklat
apat na aklat

unang hanay
pangalawang hanay
pangatlong hanay
pang-apat na hanay

isahan
dalawahan
tatluhan
apatan

kalahating bahagi
katlong bahagi

kapat na bahagi
dalawang-katlong bahagi
tatlong-kapat na bahagi

Stage 1 and Stage 2 Filipino Continuers Level 2023
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Grammatical Item Sub-elements Example(s)

Adjectival affixes — may occur in

front, in the middle, or at the end  maganda
maka-Diyos
pang-araw-araw
mapag-aral
pala-isip
taga-bundok

Certain words or prefixes before Ang ganda niya!

adjectives to express exclamation  Kgy ganda niya!
Kaganda niya!
Napakaganda niya!
Pagkaganda niya!

The adjective is repeated to be Ang ganda-ganda niya!

even more emphatic

Nouns used as adjectives ang Pansit Malabon
ang wikang Kastila

Adverbs Time kahapon
Pang-abay mamaya
ngayon
sa isang taon
kanina
Place dito
diyan
doon
sa Luneta
sa harap
Manner tuwang-tuwa
palihim
patawa-tawa
Others paano
ayaw
tunay na tunay, talaga, kulang,
sapat

Prepositions ang aklat sa mesa
Pang-ukol ang aklat ni Donna

Conjunctions at

Pangatnig pero
ngunit
kahit
sapagkat

Ligatures Used to show connection between  matandang dalaga
Pang-angkop two words or between a word and  itim na aso
a clause, na, ng, g

Enclitics Words that have no meaning when  Umalis nga siya.
used on their own — na, pa, nga, Umalis ba siya?
din, daw, po, ba
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Grammatical Item

Sub-elements

Example(s)

Negative words

Existential words

Question words

Sentences
Pangungusap

hindi (negative reply)
hindi (noun)

hindi (pronoun)

hindi (adjective)
hindi (verb)

hindi (adverb)
hinding-hindi (never)

Express actual possession or state
of having: may, mayroon
Negative form: wala

Specific question words are used
such as: ano, sino, kanino, saan,
nasaan, kailan, bakit, alin, ilan,
paano

Normal order of simple sentence:
predicate + topic
topic + ay + predicate

Forms
declarative
(pasalaysay/paturol)
interrogative (patanong)
imperative (pautos)
exclamation (padamdam)

Kinds of sentences
simple (payak)
compound (tambalan)

complex (hugnayan)

Hindi

Hindi gulay ang binili niya.

Hindi siya ang dumating.

Hindi mabuti ang magsinungaling.
Hindi nagluto si Lola.

Hindi mabilis magtrabaho si Daniel.
Hinding-hindi papayag ang Lolo.

May pagkain kami.
Mayroon kaming pagkain.
Wala kaming pagkain.

Ano ang pangalan mo?
Sino ang kasama mo?

Saan siya nag-aaral?

Ilan kayong magkakapatid?

Malaki ang bahay niya.
Ang bahay niya ay malaki.

Mahaba ang aming pader.

Anong inyong nabasa?
Tapusin mo ang iyong gawaing bahay.
Naku! Napakaganda nang Tagaytay!

Mahal ko ang aking bayan.

Ako’y Pilipino at sa aking mga ugat ay
nananalaytay ang dugong
kayumanggi.

Matatag ang kanilang kabuhayan
pagkat sila’y nagkakaisa, malakas at
di nahahati.

Stage 1 and Stage 2 Filipino Continuers Level 2023
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HEBREW

THE LANGUAGE

The language to be studied and assessed is Hebrew. It is the official language of the State of Israel and
includes formal and informal means of communication.

Words and expressions that have been officially incorporated and adapted into the language are
acceptable. However, non-standard linguistic transfers from English in vocabulary, expression, and word
order are not acceptable.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual
« The Hebrew-speaking Communities
« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual The Hebrew-speaking

Communities

The Changing World

o Arts and Entertainment
For example, music and song,
art, theatre/literature, film

 Personal Identity
For example, adolescence,
family, home and community,
significant events

» Hospitality and Tourism
For example, travelling in
Israel, tourism in Australia and
overseas, personal

o Current and Historical )
experiences

« Leisure and Lifestyles Perspectives

For example, keeping healthy,
hobbies, daily routine, sport,
youth movements in Australia

o Relationships
For example, friends, family,
responsibilities and privileges

For example, religious and o The World of Work

national celebrations,
establishment of the State of
Israel

o Ways of Life in Israel
For example, kibbutz, army,

For example, careers and
occupations, technology

Social Issues
For example, drugs,
environment, equity,

modern and historical places
in Israel

unemployment, science and

o Fducation and Future ) )
innovation

Aspirations
For example, school, future
plans

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.

GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used below are not intended to promote or favour any particular theory of
grammar.
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Students will already have a reasonable understanding of the function of grammar in Hebrew through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Hebrew in a continuers-level program are expected to recognise and use the

following grammatical structures:

Grammatical Item Sub-elements Example(s)

Verbs Inan oy vIInng 93T , nak

WO0Z , 0902 , 00N
THYIY NN 1Y ONYY
;1

Op) 2yo INY? 1907 300N, 250

2 D3N TN 1T

2vann JIN0N,002VNNY , YIAINN

yon oVER I 23NNt

Sym) 137N, 001380, DD
MM A nrhs D
;DI PYN

op I, i VP

s 98 NPy 11N
T AN ,N382 779
:DY12

w TN VTP 2P

297 YD IPTVO, PIN

Yy ™y
PO MNP 1Y, W
: MM

% yen, you ,yo:

Dvai 292,500,017
TNV MNP 00 Y
: M2

op N, 0P, NP

ywan wan,wap, pan
TN NI I DY
;DM

Hwg INONN NONOND DYy

Syanin 20000, PPIPID OPIPNR

TNV 2V DOPIN DY 2100 1)

T, TN =N
< PUONT) UONT, UDIN-IN
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Grammatical ltem Sub-elements Example(s)
Verbs (continued) TRY MPIAI N3 oMY
: DM
e e, 1T, 001
Syamn MNP, o5, Yrin
Ny vNn mo2,3en, Mo ,nno
7200 e pa i wep
DINs-owa ooy -0>%
2y -van W -potin
MY DN NN 22N071 190,200
OYMIAN-TN OMya] NPy
oY NI2,np, N ,av
N NYHe SOOI IN X139 5N, 13TH ON
JINoN SN
Gerunds Yo ow SNNTONN W ,N¥7, TN
INTIWN,INYIT
Adverbs PN, VAT PN 2397 ININ oV NTHY NoN 207 SNTDS
....DYPD o710 I, URD vy
LVAID DY OV + 737 qYPY] JNDTNI VIV , NP0 NOVO
o, nnoes, M TN
Pronouns QN MM UTDN N7, N1 ,TIN, TN 2N
.\1,0N, NN, 0NN
oY 1D noON, N T
pn e OV, U, OV 200
omo " myD , ey
"hv omo (23N19+) N2 TNN 9N
(2019+) N> 127 OW
oMo NP D (2n9+) v 2D
D NN NS PIN, OIN 7NN N
DY) NIAN PIP NP SIPNN, T2V, MYN, DN N
(oD ramop, oTvp
o0 PN
Nouns N3N0 DNy oV
n0 nnon
w (] mpny
m 0 nn
PTO 12t DY NN nrosn -poon
P10 MIP) ov NN mMPIN-NToIn
ma 1t ownan mnsw -inow
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Grammatical Item

Sub-elements

Example(s)

Nouns (continued)

Adjectives

Comparative

Superlative

Noun + adjectives

Definite articles

o' 02 mpy ow nan

{ M2P) M YN N ow
o 02 yapnrnaov

YIIP M NNT NI OV
(7o)
M TITYY MNAN OV

ovy »nd yny
movd nl ymy
MWINN N
wany o s

PN 70 NI NYAN

YP-DY MYONN T "N

maony -

YT-DY MSONN Ty NN
a3 1)t U

owd N INN NHNNN

i ovd Y
-3 N

NN DY DN NOH PPN
A, 9-mm™n

YN NPt Yo ov

DWTPHN MMPN MY
myapa

VI OWY N INN INXNN
NI DY TN DY NN
™MpPN

OV NND OY YYD OV NP

OV N4+ ININH0Y

YN 'NNY NPD+0V

o -rpe

o”o1- 207
029
ooy, DD

,D7190D 099N ,0M9pYUD
o»oD

XD, INTINN ,INIDYN AN
TP, IPOLN 112y

mYIn, o In, MY, UTn
mos,000,19?,19?
TN, 0NN, 1NN, INN

20DV INNIP N ONIY
INDPIOVI P TIN

Q0 ,02n 112,90 0oN
Yo Ooon UM

7199 977,090 2507

NP3 11997, NP2 OINN
orya

,IINTI AT, TN POIN
N0 O, 02T VoW
NP 02NN

1PV, 179,177
2907

732 ,nm2
W00 NIN 1IN IN
NI 300,200

nrpINN 210 I
nwTnn

VIOV N3NDN 2OV 190N

,LJINI 192000, 19071
TIOND DYTI201

D>1907 7171 2T TN
NINN O30

DN I2ND i1 190
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Grammatical ltem Sub-elements Example(s)
IV INND M+ ININ+OV 257 190
JINID N9 VT
NNTH IRNY MO+ NPT NN, UPND DN
Construct state of the noun m>»no YOIN IV ,NTIAY 17N
neo Iman , e an
AN + MMV 20T 1P AN
nowY Ipw my
Construct state of the noun monon ™ 2 JOOINTI TUDD , TN 3190
+ definite article 002N MI3IN , YI2P77 WIN
Construct state of the noun NN ANYTID MDD SV N3P 1IN
+ definite article + adjectivet noyon pwn my
Numbers N 1von . W, 09N , NN
mew yen- mey N
STV, DV, TN
WY N -y TN
IMO19UD PR -NUNT
PPYY -TDWNT
+ VY TY NN -MD0I D LO"NON TNN
NN Lo POINN ey
JIN37 NINX , D2 1907 NYDN
von ,mrninn vy
nrm
DIO0N AYTPY -IND O8I TNND VUIT 99N
o»ney
9ON ITEPDN) DAY DINND
obwnpon M37,29N
PN 190D+-DYV 10D 390 PN, 28N NN
MVN MZW SV MIBIO oV =TV
owD =mno
on,mv ,pons ,sms
DM 190D3 NPIIND I=N
2=2
400=n
1y PINN NI PN NPD
27U YNNI NP
W MPML AN ,O”DP OV, D1P0Ye
O»IWY ,O0PYTIN, DNV
vy P12 5>,01-09,01-20
Locative ‘Heh’ NN -0 ,AXINN, 7029 ,[IINDY ,iDD?
LS00 1NN T2 TR
NYIWIN ,7VYn

i receptive use
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Grammatical Item

Sub-elements

Example(s)

Question words

Prepositions

Conjunctions

Sentence types

noONY MOn

ORI oM MY

NP MIn

Iy mn

NP Mn
DRIV M5
MY M

NINN I M

moon mn

™ M

»ON MM
s B)rila)
nNNan mn

2N ,73¥2 NN NHY Vavn
Hwm

Y3 NN PPN- w7 Dy vswN

02 N0 IND , PND TN
JIDNI) ION ,TTON 1100
TN N7, N (PN

JUNN DN, TIIN OTIN
,OMN , )ONN , 090N , DINN
PN

W, 90n 05,03

W, 19013, 9170 IOSN

JDIN , DIN, TIIN , PIN , MIN
VPON

YIIN 2290 1Y

9w, 13) ,9003,00,)

=WIN 2N 2290 TUND D
SO0, TP, PO, YTV, T
IND , 072003 ¥ YINN

TUOWD TN, TN , TOND
2 nNNVYNI 105

,03Y1 OV+ 2213

LY OB, Y NI ,00, Y 90
apy

2Y,M3apya 0 NI 100
72 0mwp, 10

wod,oud, 2y, 37
,ONY DV + 9N 2V ,29 3V ON
oY OV + 0020

WNIN2 00 ,09N , DN

IN

byn,7aon,m

,PO2N N2 TT, T NI
IN9YY 2D ,77122 NN
PN ™7

122 N0 X2 NN
WITIVD 271977

JUMI3 OITHIN PN
S I2WN 2y 190 ©?

DI N L 222 Q02 en
rPTia
MM TINMI YIP VIV 190 TITI P, 100 2 TYTS
O NN navina P Vovn 790 20 e
MY 1o
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Grammatical Item

Sub-elements

Example(s)
Sentence types (continued) NG VYN LI DI
LI 1000 ™MT
LN X2 e
192N T2V 11TD2 WN
DY+ MY N9 1Y vavn L2971 OV+ 1NN
2man Jnon oy + 0
TPIY 1T N0 DN
WNU LOYN LYV Pan IN DYIND
JINK3 DD WY D13
DTN PPY 1Y VoYN ,1279 NON, T2 PIY
{ 19Um - on) DID N NNV INTD (77
N3 DYP NON VOVND DWTP,0°T0) DN
YN 52 ,N1IN ON

MO NY MON VYD

D3N 0N DYOIVN
DYTIN 1Y

»_yr gy N DS
(ppy 1)

M Y RV VIYD
oNe
{ Ppy N17)

VID'W I, VIS VOV
wrMem

Yot voYN
MWD LaYD

no LOYD
mYon Wavn

P30 NN ,IVPI LN

IO VN-... 2 D). DAY
NDNY DI}

N IN-TI-7 IX ... IV
nona

- Yoy QOPY WIN N1
22N
- N> Yoy 9OPY WX Xl
AN

7T 7ON NON NN PIT
X3 QD) N TN XD TN

000 N)i1,8:00 -2 NI P17
OPWINGT 290

NIITW 2290 9N 1900

YN DIUIDIMN NI
iy
INTE 1D 1ITD N

DY 5001 N N
MYNIY YT2 30071 TOY
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HINDI

THE LANGUAGE

The language to be studied and assessed is the modern standard version of Hindi. This is the form of
Hindi that has been approved by the Central Hindi Directorate (Government of India), New Delhi. Modern
standard Hindi conforms most closely to the established literary form of this language. While there is
often considerable difference between the large variety of spoken forms of Hindi and this standard
form, modern standard Hindi is widely employed in India and other places where Hindi is spoken in
specific contexts. The modern standard form of the language may be considered to represent a formal
style of Hindi. In informal contexts the style of speech is likely to vary from region to region.

Modern standard Hindi is written in the Devanagari script, which consists of syllables rather than letters
of an alphabet. In total there are forty-six characters in the basic syllabary. While variations of spellings,
grammatical structures, and the gender of words exist, these have been largely standardised in
reference books such as dictionaries and basic grammar texts. The standard grammatical description
produced by the Government of India is A Basic Grammar of Modern Hindi by Dr Aryendra Sharma. The
potential lexicon of Hindi is large, due to the fact that the language has consistently demonstrated an
ability to incorporate words from a variety of sources since its evolution. These include Arabic, Persian,
Portuguese, Sanskrit, Turkish, and recently English, among others. The integration of words from other
languages demonstrates the flexibility and vitality of this language. A knowledge of modern standard
Hindi also provides a foundation for understanding the innumerable regional variants and various styles
of spoken Hindi, found both within and outside the subcontinent.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:
« The Individual

« The Hindi-speaking Communities
« The Changing World.

The table on the following page shows the prescribed themes, prescribed topics, and suggested
subtopics.
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The Individual The Hindi-speaking The Changing World
Communities
 Personal World o Lifestyles  Social Issues

For example, personal details,
relationships with family and
friends, daily life, leisure
activities, sports, pets, hobbies

Education and Aspirations
For example, tertiary options
and aspirations, future
concerns, employment and
training, student exchanges,
job applications, overseas
opportunities

Personal Opinions and Values
For example, personal
priorities, thoughts about the
world and views on particular
issues

For example, cultural diversity,
differences between rural and
urban lifestyles, impact of
foreign influences, traditional
social structures

Visiting a Hindi-speaking
Community

For example, travel, visiting
relatives and friends, planning
a holiday, activities particular
to Hindi-speaking
communities

History and Traditions

For example, famous people,
important historical and
religious events and locations,
festivals and ceremonies,
stories from the past

Arts and Entertainment
For example, Hindi film, TV,

and other media, traditional art

and architecture, classical

music and art, modern art and

music

For example, population,
education, status of women,
impact of changing economic
conditions, impact of
migration

 Environmental Issues
For example, impact of
tourism, the importance of
riverways, impact of
urbanisation, deforestation,
importance of waste from
abroad

« World of Work
For example, careers now and
in the future, gender issues,
impact of technology

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.

GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a

language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used in the following table are not intended to promote or favour any particular

theory of grammar.

Students will already have a reasonable understanding of the function of grammar in Hindi through prior
knowledge or study. Developing students’ ability to convey meaning effectively in a range of contexts
will, however, necessarily involve extending their awareness of the system of structures that underlie the
language, as well as their ability to apply and adapt this knowledge.
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Students studying Hindi in a continuers-level program are expected to recognise and use the following

grammatical structures:

Grammatical Item

Sub-elements

Example(s)

Verb construction

Conjugation,

conjugation patterns

Tense

Aspect

Participle

Voice

Mood

Absolutive

Adverb

subjectival
objectival
neutral construction

the root
transitive
intransitive

present

past

future

present perfect
past perfect
habitual past

terminate
progressive

imperfect

perfect

adverbial present participle
adverbial past participle
aTeT as a participle

active
passive
impersonal

indicative

conditional

imperative

exceptional forms
negation and imperatives

its various meanings
exceptional form

formation
adverbial expressions

time

place

manner

affirmation

negation

doubt

certainty

reason

adverbial particles
introduction, conclusion

9 |7 | T 96T |
T 3 fopame ugt | @ ¥ foFame agr |
9 ¥ AT T@T | T T AT S@r |

=5, UG

TH & g ugr |
TS T
STar &

T

HATYTT

T ¥

T °r

STArT 41, ATAT hiar a1
# ggar §)

¥ oz @E
gaar g8 A1

T gf =
T3 go, fo@aa go

9% U SgHT BT gTH UFe gY AT
fireT$ a=AaTeT, Uy A=, a7 TS, WeT
ST

¥ aumt geTaT |

AU FTT AT |

g g9 FEF @T S|

aeoF @9 /e

AT ATY &Y HT &

u%, 9gl, ufge, g, agAT
gy, 9, St

Oa #ifsg, YEr 7 &L
agHT, @PT, ST

TP

-t

HAATHP, ApHd, Hedl
gf, i g7, &

=gl, St =98, Aa
g, g™ ad

a/@aw™, deg

o, 41, rw fov
d, 9T, 91

ary, sfa
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Grammatical Item Sub-elements Example(s)
Noun
masculine FZPT, TAETT
feminine s, gt
singular FgH!
plural sgfrar
case
direct case SgPT
oblique case F5H J, IgHT A, I J, Ighen ¥
vocative case HL wrghY ot sgAr
suffixes o, T, @, an, o, S
prefixes g 3 B, &, ufa, o o & ww
degree
comparative IAW ar=a;T
superlative s
gender 1=, aT=Y
number T FU U, F g I
direct gt FHr
oblique FU @ B, g i
singular ¥, g, oz, ag
Pronoun plural g9, g S, 3T, oMY S, €W, & S, 3,
T
personal ¥, gw, q], o, a8
possessive arn, &Y, BY, gRTU, IET, Iual, I,
. Shed
demonstrative ug, &g, o, A
reflexive STGAT. 37T
relative 1w
interrogative '
indefinite T,
oblique with different T, 7T
postpositions AT, g9, g8
Postposition possessive postposition T
preposition/postposition o, faam, SO, oI
compound postposition & a o
Numeral cardinal U, &, arT
ordinal UgST, TET
multiple AT, gt
fraction amaT, § St
collective 2t St
Negation =€1, Oq, 7, FET T T g v
double negatives uST FE — T FEt ¥, 1Y & — WY & &
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Grammatical Item

Sub-elements

Example(s)

Sentence and phrase
types

Conjunction

Basic sandhi rules
vowels

consonants

accent

transliteration

statements

questions

commands
exclamations

simple, compound and
complex sentences
compatible clauses

copulative
disjunctive

short and long

full forms

anunasika

anuswara

abbreviated forms &=
special forms
consonants with vowels

(FTEEE

RIGE: ]
=

=
e

unaspirated
aspirated
HERTET

silent ar

¥ war g, ge-ued g, ¥ Wi ¥

FoT g9 = ued g &g a6t AT @2

aR, R, amE, wam, g, u=T g

¥ TRt ot 1 g@fSv § F quw e g

afft, &
o, IrEaT

faar + atew = fJueH, TSt = et

arand a3, g and §, I and 5
o, § ¥

qr=, gaaT

T, 7

Fand ¥ and 4

& &1 oF &Y

¥ att

= it

zat

a ant

o art

b= P G - P A A - P 4
®, M, T

oAl A 3

& e 9 | Ae e A

for example, in final word position

¥ @ T, 7, Sl
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HUNGARIAN

THE LANGUAGE

The language to be studied and assessed is the modern standard or official version of Hungarian.
Students should be aware of different levels of language, for example, formal and informal language,
some colloquialisms, and slang. It is important to be aware of and acknowledge the place of regional
dialects, which are part of the living Hungarian language.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual
« The Hungarian-speaking Communities
« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual The Hungarian-speaking

Communities

The Changing World

« Personal Identity
For example, self, home,
family and friends, personal
memories

« Education and Aspirations
For example, school
experiences, future plans,
future education

« Leisure and Interests
For example, holidays and
travel, sport, hobbies, keeping
fit and healthy

o Daily Life and Lifestyles
For example, Hungarian
cuisine, celebrations and
festivities, traditions

o Arts and Entertainment
For example, famous
Hungarians, music and songs,
literature

« Historical Perspectives
For example, historical events,
historical figures, national
identity expressed through
celebrations

« Social and Contemporary
Issues
For example, migration in the
past and present, the
environment, youth issues

 Tourism and Hospitality
For example, travel in Hungary,
interacting with visitors in
Australia

« World of Work
For example, jobs and careers,
unemployment, the effect of
work on family life, the impact
of technology

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.

GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used in the following table are not intended to promote or favour any particular
theory of grammar.

Students will already have a reasonable understanding of the function of grammar in Hungarian through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.
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Students studying Hungarian in a continuers-level program are expected to recognise and use the
following grammatical structures:

Grammatical Item Sub-elements Example(s)

Linguistic elements  Vowel harmony which affects the kert/kertek
suffixes haz/hazak
Pronunciation and writing of short ot, it

Nouns

Articles

Adjectives

Pronouns

Verbs

and long vowels
Double consonants
Assimilation of final consonant
with certain suffixes
with certain sibilants
the assimilation of double
consonants

Number: singular, plural
Adjectival nouns
Types of nouns
proper nouns
collective nouns
Cases

Definite
Indefinite

Common adjectives

Plural formation

Agreement with noun
Comparative and superlative forms

Personal
Demonstrative
Interrogative
Reflexive
Possessive
Relative
Indefinite

Conjugation

Definite

Indefinite

Irregular verbs
special verb form expressing the
object of the second person
‘ik’ verbs (different in singular
first and third person)

Tense
present
past
future

cs, gy, ly, ny, sz, ty, zs

kanallal, késsel
hozza, keresse
kalapaccsal, kénnyel

asztal/asztalok
nagysag/szépség

a, az
egy

szép, nagy, tigyes, okos

széek, székek

Az asztal nagy. Az asztalok nagyok.
nagy, nagyobb, legnagyobb

én, te, 6, mi, ti, 0k
ez/ezek, az/azok

Ki?, Mi?, Melyik?
magam, magad, magatok
enyém, tiéd, ové

aki, amelyik, amennyi
valaki, senki, semmi

I:rod ezt a levelet.
Irsz egy levelet.

-lak, -lek, szeretlek, csokollak
eszem, eszik

tanulok

tanultam

majd tanulok,
tanulni fogok
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Grammatical Item Sub-elements Example(s)
Mood
indicative mész
imperative menjel
conditional mennél
Verbal prefixes

definition and rule

Formative suffixes
reflexive verbs

(fel-, le-, meg-, be-, ki-)
Bemegyek a szobaba.
Menj be a szobaba.

mosakodik, toriilkozik

Adverbs Place Hol?, itt, ahol, valahol, barhol
A konyhaban van.
A konyhaba megyek.
A konyhabol jovok.
Az asztalon van.
Time Mikor?, ekkor, amikor, valamikor,
barmikor
Tegnap harom orakor.
Manner Hogyan?, igy, ahogyan, valahogyan,
barhogyan
Szépen zenélek.
Numerals Cardinals egy, kettd harom
Ordinals elso, masodik, harmadik
Sentences Types
statement Hazafelé megyek.
question Hova igyekszel?
exclamation Jaj de szép!
Structure
simple sentence A kutya ugat.
compound sentence A kutya ugat, mert hallja, hogy jon
valaki.
Use of conjunctions és, is, meg, pedig, de, vagy stb.
Negation
single Nem eszem meg.
imperative Ne edd meg!
use of double negatives Nincs itt senki.
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KAREN

THE LANGUAGE

The language to be studied and assessed is the modern standard version of Sgaw Karen, which is the
recognised language of the Karen people and a language of wider communication in Myanmar (formerly
known as Burma). The written form uses Sgaw Karen script and will be referred to in this syllabus as

‘Karen’. Some variation in accent and pronunciation occurs and is accepted.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual

« The Karen-speaking Communities

« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual

The Karen-speaking
Communities

The Changing World

 Personal Identity
For example, self and others,
personal values, cultural
identity, home, background,
community

o Relationships
For example, relationships
with family and friends, the
role of the family, the
individual in the community

o Education and Aspirations
For example, school life,
further education, careers,
lifestyle aspirations

o Lifestyles
For example, rural and urban
life, costumes and clothing,
social and family values,
traditional and social
structures, adapting to
Australian lifestyles

History, Culture, and
Traditions

For example, origin of Karen
traditions and ways of life,
religious/belief systems,
festival and celebrations,
multiculturalism

o The Migrant Experience
For example, resettlement and
its impact, the Karen people in
Myanmar and beyond, cultural
diversity

 Social Issues
For example, gender equality,
poverty, women'’s role in
society, social change, role of
technology, employment

» Youth Issues
For example, challenges
facing young people,
self-esteem, relationships,
health

« Environmental Issues
For example, environmental
change in Karen State,
conservation and
development and its impact
on the environment,
deforestation, renewable
energy

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.

GRAMMAR

Grammar can be described as the organisation, and relationship, of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used in the following table are not intended to promote or favour any particular
theory of grammar.
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Students will already have a reasonable understanding of the function of grammar in Hungarian through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Karen in a continuers-level program are expected to recognise and use the following
grammatical items:

Grammatical Item Sub-elements Example(s)

Nouns &
cnadigionlonzonniangadd, ©o0:0¢one8s 1oshcmzaad:
2005335, 2239:22005002350005 55003 S &)Su.
@7 - BddonaeB, 0. maBap, Beod, ovpood,

9pegd, b, St

Proper noun &fiel
e - &cldl, Bige, oloomph. cldvcwom($), losid, aYiodBey,

eﬁ?:o%gnﬁ, :x;ﬁ(r%, o%ﬁgg:m@muﬂ, 0%9051?;0\;?1...

Common noun Sronggh
27 - qu oh offt, 08, cSHer 295095, Blapb, @il
o3, 208, @0, 9185, maSBBigh...

Collective noun &b
53 - offion 5. ofion85, ostoomep, gSaqoomgl,

B50r}5. cB(S. S5 Bonena

Abstract noun Gumen

&’ - 8pal, odidbodind, odlddl, ofba0g, oamosimdu....
Pronouns b
ooﬁogugﬁmwm:Dﬁooﬁ:xzb:3%1(\3»&139(35.%5gﬁ“élb:”(\ejl.@a -

25 - 65, 20 - gl. WdPS, w, 0, V1, WOFS...

Personal pronoun ~ &:§

237 — 0o, 0, 230, L §»

Relative pronoun ~ &w:oq
bmﬁmoom(m)::%ﬁmm?:i:bq:mﬁ(@béﬁ:gﬁ-wm]ﬁmn.?_ﬁn(cm)%ﬁcﬁb“é@:::%)”o%.
2’ - 2diqRBcaquaBioo[opBicih.

@295 p0ludbanza a8 5a8:d 5508

Interrogative vt
pronoun giddianmadopiodimbad: — sool, vonz, BAS...
5~ 00350550 E. eoomBAEDS. BEdASGSDE.
s 00lemcdb.
son8ronddd.

Indefinite pronoun  éw:cd

23 - qtm%‘to’bbwgﬁéﬁe:e:c&.

?m(ﬁlL}ijlﬂlG‘].
qoagdSEonmanmapicyudmd.
Demonstrative bl
pronoun 2 - o353 cieinncsScd
o 2dedeimagici.
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Grammatical Item Sub-elements Example(s)
Adjective Sronoa
o:ﬁo.:ncczmommcbo:m?ogf_‘)éla_)ﬁmwﬁiﬁgﬁéimwc&.
@ - cmcm:, mn::ao:ﬂﬁ, cozaadon, c%5G. C\DI:QC%?’,
co1gaedl, CIEacd, CITIQLLE...,
20618205 g0z oomcdu.
Verb &
08556t Sgladdd — wosl, ¢iod, adodl, aB5...
237 — o oL o, 85, clon, MuwadS, co:db...
e — zabr%:cégc&.
¢lont gooet adodt - 2deiaoqbomcd.
B503 - 22020852358 .
Adverb lonwo
o:ﬁcngmumm(bo:obcgﬂgwgﬁgﬁnqi.ﬁﬁgibgﬁmus'cc&.
o - B BB, xpiangd. Bon..
820585gloomunig e
glaaco oo ibrmaB ooy’ Sercdu
Time gsl
8" — 00818, owsl, wadl, §ooo...
wsioyeapiled.
20DoANS.
vo:cBbedah.
Number LR
= - moﬁ;ﬁég%d).
2DBDHFES
Place oShoy
2" - aowomﬁ\bxél
g
mq‘égg‘é(\mu’;»ﬁé].
wdonm lagzaod
Manner e
= - @bu:c\%a‘q?}@:
8:»5«'900950?:
SchihomnBmdd
Degree 0o3
2 - daod, m('?lgooo%, o')$1, ©:8, o‘)&::m%:...
on0p0D o b,
wmo%lwm:melql.
SUECH-LN SENE
Comparison S
27— %Hal’, wlglt, Mgl obsl:
a.)g.r]s_f)a'):.#’:c_)icgl.
8515 g5 51858
558l 1cBincdBelL
Tenses Past Qo5
2 - wenad, wonoicd...

810%?_5(‘?)@5(‘%3&615(\)1@({10@55%5 PRI
deuslomB oo 850 sqadiobof 208 55
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Grammatical Item Sub-elements Example(s)
Present 33k
23— oo, (chwa(m(fﬁ.,.
cabxélu:c\‘magioéﬁ%l@mcﬁﬁc\%l.
w8B5ecmusloa3Seadicd.
Future el
2 - o, oam:nIS...

Conjunction

Classifier

Preposition

Article

Sentence structure

Definite article

Indefinite article

Subject

Verb

Object

dompbgbwmdiagandaBcd.

bnm%m%wmo’:ﬁcbuﬁﬁqc&.

@08
gﬁ1$0886:mﬁiﬁgﬁmimo%uaw?:mas::oggbqo—)mg:mmmmﬁmﬁc%,

gongi-oioiondiisipimmondizacisoaigh, gigpbo8Sch.
2 - ‘?vob%, cooﬁog, %, =28, :o?saoﬁ, o1, gonel, 229l,
opcamel, 08, comimb.0sbon. cisbeadSadl. .

omadial, @ﬁcm, .é’:...

$iog:8loef oidicd
0858 qrongbopoeapcdu
a8
o - [s o B, 25, @b, 8 b, . gh...
ofion, s B5:5, qunpdoom, sphooagd, 8on8:, quondd....
gpoyd
(wﬁdﬂ:bé:mﬁ—%ﬁ, gic%wﬁmm::ya:bmﬁéiéaqiﬁﬁl.
- o, B, 0.?36:, Scﬁ, 2, 30550?, o, =, 208005, @83&.,.
.§aq1mﬁosp3{éemmcb§.
aabcblaicﬁq_lc&.
chen
ohen

e’ - SnzBSononcii. (orcdiosl)
Brod 5520851935808 (Biot)

ofenc®

e - ma‘)ﬁwqﬁmm(mmqwzmm)

fioog

@ - wmcﬁwq@c&.

o

a3’ - BioleagaBed,
osioo B5E85BL
2DODLRQUUDH.

&

2’ - ooz, ccgﬁ, zgﬁ, &, o1, Oy, éﬁ, adl, rr'ﬁ...
oomulma@ooﬁc&.
offien B

§185

27 - wB3Secdu
Bormdgdmeradbeasobdd.

a858muSupardrononie:8cii
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Grammatical Item Sub-elements Example(s)

Clause op8
C\')Snﬁﬁmﬂ‘ija:bcggm:ngﬁcﬁ: grﬁglg:g

@ - Planmdiimdd

wmcéﬁ:ﬁl
sqfloden
Phrase ofun
&Scﬁﬁmqﬁ:ﬁ:bc@gm:mmﬁ?: %919:85
@ - commFh
corogSoraozdl
»Hacndancdh
8§ ot
Question osiadapl
- eom.cc%ﬁb%ﬁcbls.
SNBSS,
emma"amﬁobﬁ.
soorcdoiomcdd.
Final particles ogipenoaficnns
as” - B, P, 6l, &, &
sona3Seal.
$&° DB,
581@00(\51(\)1§L5$$1.
Bl
Orthography
Vowels 018581
I B T3 °
Tones ofiBHend
405 5 -

Double consonants  c35¢gbade:

El oz 3 z

o
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KHMER

THE LANGUAGE

The language to be studied and assessed is the modern standard or official version of Khmer, the
language of present-day Cambodia. Khmer includes Pali and Sanskrit loanwords, which differ in spelling
and pronunciation from Khmer words. Students will be expected to understand more commonly used
Pali and Sanskrit forms, but emphasis will be on Khmer or ‘Khmerised’ forms for use in speech and
writing. Pronunciation is the standard pronunciation of the Khmer language, as described in the two-
volume dictionary of the Institut Bouddhique; see the ‘Khmer Continuers Level Resources’ in the support
materials on the SACE website (www.sace.sa.edu.au). However, colloquial and regional variations in
pronunciation (not in structure) are acceptable.

The Keng Vannsak spelling system is used for the purposes of teaching and examination setting;
however, student work in both the Keng Vannsak spelling system and the Choun Nath system is
acceptable in the written examination.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual
« The Khmer-speaking Communities
« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual The Khmer-speaking The Changing World
Communities
 Personal Identity « History and Geography « Changing Lifestyles
For example, self and others, For example, historical events For example, the role of
daily routine, home and and figures, Cambodian women in Cambodia,
community geography, Cambodian communities,
the economy of Cambodia teenager-parent relationships,

* Relationships lifestyles in the city and

For example, the family, e Cultural Diversity country. dailv routines
getting to know each other, For example, festivals and y, daty
friends celebrations, food « World of Work
o Education and Aspirations o Tourism For examp le, careers and
For example, school life, work For example, travel at home oceupations
and careers, future plans and abroad, famous places o Current [ssues
« Leisure and Lifestyles o Arts and Entertainment For examp le, migra tion, th?
. o . environment, communications
For example, sport, hobbies, For example, traditional music
keeping fit and healthy and games, dance and songs,
literature

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.
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GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions. There are many different theories of grammar, and a number of different
approaches to its teaching and learning. The categories used below are not intended to promote or
favour any particular theory of grammar.

Students will already have a reasonable understanding of the function of grammar in Khmer through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Khmer in a continuers-level program are expected to recognise and use the following

grammatical structures:

Grammatical Item

Sub-elements

Example(s)

Nouns

Adjectives

Verbs

Proper nouns
Common nouns
Compound nouns:
noun + noun
noun + adjective
noun + verb
Nouns derived from:
nouns
adjectives
verbs
(using words ## ssB Mmn M)

Nouns derived from verbs

Attributive function
Maodified by intensified words
Comparative:
lower/higher degree
same degree
Superlative

Transitive

Intransitive
Intransitive/transitive
Multiple word-verb
Verb phrase

Adjective used as verb
Noun used as verb

HENET) H{ENAT satE Ao Hen
7 ma sad]ieA gNa a4 sHI% annn

NAMS ANGEM §A1G0 110
Hupgtes Seg sglia wumis
1Y Fad]isa astesss

ME{AS H{E HAEE HA
FIBREIS MRS MIsTUTIM

RETE)% HATE mIusid)a

= g

9

i35 S687. H5 suds. GB G858 .9 €4

waans SiRY ¢Ns3
ames s{fis fusiss a5idv 0w

gRnmy « i Remi sacs
ARANSY + Guaad/ (i gadmag +
ARNSIY + NG/AH + 58 + THR/UEA

U 6 eun O MU Ba
feun i iR 0

s fegs

wriGe sanpun rlrums

sieel parel Shrel
MIAIAIAMAS ANMIEAEGrfits
HAMMITINE? HACALN:H?
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Grammatical Item Sub-elements Example(s)
Voice Active EGiinlt
Passive éuq’mﬁgﬁg]ﬁ
Tenses Present gs@’lﬁya
Past giarglgns
Future gRacelgns
Present continuous éﬁﬁlk& gt
Present perfect éaﬁdss‘lLﬁssmsﬁLﬁmﬁﬁﬁ figiosdo
Past perfect ég]ﬁmssiﬁéﬁﬁjs@mﬁgsf 1
Adverbs Verb + undy/sénmssh + adjective MR ASTIES SENMTANS REEEH
Verb + adjective gmend]s gRenewsefineg
Adverbial functions: ' '
position Srijarslg:
time éﬁ&smsﬂﬁ‘fg aim
direction Siflorumiigea:
duration ésﬁ:msmrﬂﬁmfﬁ
distance éﬁﬁn@jSmSLan__jEﬁLﬁ
Pronouns Personal ¢ uf f ma os el ok
Reflexive éﬁé gand ganln gagnnl
Possessive 1609 ﬁiﬁjﬁﬁ uadta TuRimE
Reciprocal sg'l?F_gssﬂﬁﬁ ﬁgﬁgﬁj QU Rolati Lot
Relative tans
Interrogative am §
Demonstrative ez eEns yustas yuree: ia &
Conjunctions sBarg: snassssdiu miadunnees:
seefith ausmts (pedass sBsian
selensutans umAdeth slintauin
Prepositions FRME F{MUIENNT USIUYA juriw
sl el sal emieel selma doms
v
Numbers Cardinal aja] wew 01 B
Ordinal Guts €fs 8.
Khmer numerals 09 lmda.

Sentence structure

Simple clause
Complex clause

¢ Wa bagjmeRayw
-.‘2 H
g A sad)fenl g sslsrla fontads

Classifier Person SI7 WA A%
Object 16 v il i fgw agn
Animal ANeS W 89
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MACEDONIAN

The language to be studied and assessed is the modern standard version of Macedonian.

The language to be studied and assessed in this course is the standard contemporary language, which
is the official language of the Republic of Macedonia. It is an internationally recognised language. The
Macedonian Cyrillic script will be used. Some variation in accent and pronunciation due to regional or
dialectal differences will be accepted in the oral examination.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual

« The Macedonian-speaking Communities

« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual The Macedonian-speaking The Changing World
Communities
« Personal Identity o Lifestyles  Social Issues

For example, personal details
and qualities, personal
interests, leisure activities,
personal priorities

« Education and Aspirations
For example, lifestyle

aspirations, further education,

careers, student’s view of the
ideal world

 Relationships
For example, relationships
with family and friends,

personal view of the role of the

family, the role of the
individual in the community

For example, rural and urban
lifestyles, lifestyles in Australia
and Macedonia, the role of
women, the extended family

Culture and Traditions

For example, religious and
belief systems; festivals,
celebrations, and ceremonies;
wisdom from the past

Arts, Literature, and the
Media

For example, Macedonian
writers, contemporary film,
music past and present

Migration

For example, migration in the
past, impact of migration on
family and culture, oral
histories

For example, challenges
facing young people, self-
esteem, the importance of
humanitarianism, Indigenous
issues, Australia—Macedonian
relations, refugees

Our Natural World

For example, conservation,
pollution now and in the
future, the impact of green
activism

Current Affairs
For example, people and
events, parties and politics

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.
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GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used below are not intended to promote or favour any particular theory of
grammar.

Students will already have a reasonable understanding of the function of grammar in Macedonian
through prior knowledge or study. Developing students’ ability to convey meaning effectively in a range
of contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Macedonian in a continuers-level program are expected to recognise and use the

following grammatical structures:

Grammatical Item

Sub-elements

Example(s)

Verbs

Mood

Voice

Adverb

Article

i receptive use

Conjugation of verbal groups
a,e,i
Tense
present
perfect
future
continuous
past definite perfective
(L form)
past indefinite imperfective
pluperfect’

Indicative in all tenses
imperative
potential conditional

Active

Passive

Transitive, intransitive and
reflexive verbs

Impersonal verbs

Verbal nouns, verbal adjectives
and verbal adverbs

Verbal constructions ima/nema

Type
time
place
manner
quantity
comparison

Indefinite
Definite
Masculine
Feminine
Neuter

BHKaA XXUBECC OJU

9ynTa
YHUTaB

Ke ynTam
YUTAjKU, YUTAM
YHUTAT

Oermre uynTan

Ywuraj!
7la yuTarmie

Cce 3aHECOBME
3aHECCHH
ce Mujam, ce Opudam

CE BEIIM, CE MUCITH
paboreme, paboTeH, pabOTHO

“Ma HEKOj/HeMa HUKO]
HMMa peYCHO/HeMa PEUeHO

BUEpa, yTPUHABA
Tamy, OBJIC

TICTITKH, CO aBTOOYC
MET, HEKOJIKY
OTKOJIKY, OJI, Haj

Bpara
Bparara

TeNeBU30poT (OB, OT, OH)
Macara (Ba, Ta, Ha)
meTo (Bo, TO, HO)
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Grammatical Item Sub-elements Example(s)
Noun gender Masculine mpodecop
Feminine npodecopka
Neuter JieTe
Irregular plural HOX — HOKEBH
Vocative form mope! loktope! cune!
Diminutive IIunenue, HOXE, CTOIYC
Adjective Number (plural) y0aBu Kyku
Gender y0aB, ybaBa, y0aBo
Definiteness ybaBuoT, ybaBaTa, y0OaBOTO
Comparative and superlative roy0as, a, 0, U
forms Hajy0as, a, 0, U
Noun—adjective agreement Oein rayred, yoasa Kyka
Possessive YUWIHAITHO SBOHYE
Pronoun Personal, direct and indirect jac, TH, BU€, MEHE, M
object
Pronouns (long and short forms)  teGe te, majka Mu
Possessive MOj, TBOj, HETOB
Demonstrative OHa, OBOj, TOj, OHHUE
Reflexive MeHe Me, Tebe Te, HUM UM
Interrogative K0j? mro? umj?
Indefinite HEKOj, HeUHj, HEIITO
Universal CEeKOj, CEUH], CEIITO
Relative KOj, a, € ¥ 4Hj, a, €, ¥ IITO
Negative HUKO], a, €, 1 HU4H]j
a, €, ¥ HUIITO
Preposition Prepositional phrases HU3, 33, Ha, O]
Numerals Cardinal and ordinal (gender) ¢/IeH, JIBa, IIPB, a, 0, U

Sentence type

Semantics

Register

Simple, complex and compound
Statements

Questions

Commands

Affirmative and negative
Exclamatory

The noun phrase functions
Subject, direct object,

indirect object

Verbal and nominal predicates
Direct and indirect speech

Derivation of new words
Prefixes and suffixes
Prefixation of verbs
Suffixation in verbal system
Compound words especially
Nouns and adjectives

Formal and informal registers

BTOD, &, 0, U

JKeHa, )KeHu10a, )KEHET
Koca, KOcH, Kocad, Kocuaoa
00jaBH, HajaBH, MPOjaBU
YHTa, IPOYNTA, HAUYUTA
3ajAMCOHIIE, PaMHOIIPaBEH

™, Bue, Bue
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NEPALI

THE LANGUAGE

The language to be studied and assessed is the modern standard or official version of Nepali.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual
« The Nepali-speaking Communities
« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual The Nepali-speaking The Changing World
Communities
« Personal Identity e Cultural Diversity o Tourism
For example, being and For example, customs and For example, role of tourism in
belonging, navigating between traditions, regional and the economy, effect of tourism
cultures, personal values and cultural dialects, celebrations on language and culture,
social norms and festivities environmental impact of
« Relationships » Societal Change tourism
For example, the individual For example, relationship o Work Life and Work/Life
and the community, the between geography and For example, the changing
generation gap culture, politics and nature of work, education and
« Education and Aspirations governance, pre- and post- empowerment in the
. unification workforce
For example, school life and
higher education, future goals, e« Arts and Literature  Social Issues
aspirations and emerging For example, historical and For example, changing roles in
opportunities, learning for life contemporary literary figures, the family, changing values
evolution of traditional music, and traditions, gender equality

dance, arts and crafts . Sustainability

o The Nepali Diaspora For example, urbanisation and
For example, migration, development, cultural impacts
resettlement, adaptation and of climate change, natural
integration, intergenerational disasters

responses to cultural upheaval

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.
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GRAMMAR

Grammar can be described as the organisation, and relationship, of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used below are not intended to promote or favour any particular theory of
grammar.

The student will already have a reasonable understanding of the function of grammar in Nepali through
prior knowledge or study of Nepali. Developing the student’s ability to convey meaning effectively in a
range of contexts will, however, necessarily involve extending his or her awareness of the system of
structures that underlie the language, as well as his or her ability to apply and adapt this knowledge.

The student studying Nepali in a continuers level course is expected to recognise and use the following
grammatical structures:

Grammatical Item Sub-elements Example(s)

Parts of speech — et

Noun A9 Subjective AThaTaH T, T, FHISHTE!,
FAA, T |
Common STfdaTeh FATHT, B, e, Fl |
Collective THIRIETH T, W, S, 9T |
Material SeIdT=h g, =1a, I, 13,
HAT |

Expressive/Abstract WidT=  §:d, G, HIeH, SIS,

)

HTET, <T |
Masculine J&SdT=h
First person A Ie8 H, g |
Second person ﬁﬂﬁ'ﬂg’a& q, foft, qurs’|
Third person qt™ & 3, 31, 38 |
Certainty e Tcdeh, T, T4, 3TF |
Uncertainty CIEEDCIEED ;ﬁ, e, it sﬁg%,
NCRE R TR l
Relationship H&-dT=lh Sﬁ, é, S, S |
Self-reflexive 3TTcHATIH HTE, 3T
Interrogative I¥dT=lch Eﬁf, é?, ¥, FE |
Audience S3iRaTeh
Distant E{Fnﬁﬁ Rﬁ, T, ot
Near feread! Zﬁ, A, ﬁl:ﬁ, e |
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Grammatical Item Sub-elements Example(s)

Adjective o Qualitative ‘;FUIEﬁW T, =TT, T, e,
|, g, A,
qeictt, JoTett, aT, 3T
il

Quantitative TTHTOTS e Qﬁé{, ‘?ﬁ, 3'&‘[, ?ilﬁ, JATHT,
e, FUl, ST AR |
Numeration HETETEH Teh, T3, &1, e,

I, alsal, T, T,

T AT |

Grammatical Item Sub-elements

Example(s)

Pronominal ETS-TH

Verb fsram Transitive GerHe

Intransitive 37ohHeh

Finite GHTIUeRT

Infinite STHHTIUSRT

asiep — o, oY, a, o
qreg - SH, 5, S
ST — L, 6, T,
ek — U, O,
TqUTSERT, SETehT, ST,
FTHY, ST AT |
TR A foi
[ERIGIFRERERED
Wi | S @R,
ATHIHT A Afet
[ERISIERCECAEDI)
= | STEd: U,

~o?

RIGE AT A A A A
Tehl, W ST I
AT STEATIRT fham
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Grammatical Item

Sub-elements

Example(s)

Verb conversion

BUT-L0T

TEB | T TS,
TolL, ST, Jaohl, TEe,

TSI, THWTehT 3ATTC |
Complementary (H}Hv‘lﬁ 1)) STFIHT JTh 9& CEIRS)
T STULAT T
[ERISIERCaR IR
S | 71, B, I, A,
T3 |
Nature Root Word  Addition Suffix Verb
e oq RIEE) EOR) [ERIEE
TR Exd 1 3 FED
hi¢ 3! T,
e 3 qes
SR A 3 LSS
ot g arg
Kl 1 Ell STt
ST Bt STt
HR & 1 Ell fort
f 1 g g
ST i 1 £t T=1
9eg g9 qelg™
R 1 ® ITD
31 K I8
S 1 EZ SHRETY
[IES 5 B ARS
eI i EZ] ECORETY
13 5] Bt st
g3 ¥ B CEIREY]
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Grammatical Item Sub-elements Example(s)

Adverb fsrafarior Place THAH IeT, Iel, 9gt, Iar, 3T,
IO, AfSeh, =i

Time dhicTdT<lh %\‘rﬁ, EISK ﬁ%’f, tﬁ'ﬁ,
gfafem, foem,
AT |

Quantity EECIUCIEED %ﬁ, Qﬁi, S ISEAG , éw“r,
FTed, AfTHA, G |

Manner GfcaTes T4, 36, H¥dh,
fafesen, Tt

Preposition 37 sTte, ustts, aa, g, ATt 11, fim
Conjunction @5 T, 31, 1, fFmm, ferafer, <o, T, qem, am, s1era,

qf, S, T, TEeRRT, Ffe, araf |
Interjection Happiness &Y/93idTam=ish HATET ! J18 ! E1emy !
[EL=RIIECIRED TS |
Bereavement YNehaT<Ieh e | hae T | THIH !
B 13T |
Astonishment 3TeriaT=eh TR | A | T | AT |
Hatred S[OTTdT=Ish 5 1 foofes 1 o | oferep |
forerepm 1
Pain fUSreesh AT | I | SATCAT | 3T |
Address TFEITE Tl AT AW
Mockery 3UgH zrer ! fefe
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Grammatical Item Sub-elements

Example(s)

Tenses, voice and particles <hlcT, e T fura

Tense hlcT Present AT
Simple HMH

Present SdHT
Imperfect W;Uf

Present AT
Perfect E[\Uf

Past \d
Simple HMH

Past \d
Imperfect W;Uf

Past qd
Perfect ‘Z[\U'f

Past qd
Habitual 3IVI&

Future sqﬁrwq
Simple HMH

Future sqﬁrwq
Imperfect W;Uf

Future ﬂﬁ@?[
Perfect ‘Z[\U'f

T B, B, B, DY, B, To°0 AT

NSRS |
D 9 ~

SITHT /2 1 AT B T fohameaes
fere, e, TR Siife |
ST /2, /<8, d/ae, d/asd,
A2, AT I Traew
AT |

ST |

T §, €, A1, 9, 39, 5, T, 5, WA
e e e |

/2 eI, /2 g e Siifews |

T ford, w, emife sifems |

NS

T 9, o, o, e, o, o, omifa
TIEE SIS |

TR TBTS! 4, 81, HoY AT
FITE SIS |

HTHT d/2 B9, A/ gs, 4/
TS 3T T SAfe-a |

TS, TIES oTfe Fhameuse

S N OO

Sifema |
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Grammatical Item Sub-elements Example(s)
Voice Active Fqar=a A Tt T, Aot ek fofl, 3aTct
e g W/
Passive SHATSA ST Tt AT | 7 e ek
ferf=a, gmiigm foramar afews)
Impersonal HTaT=x RN =3, Ej}f%'fﬁ?&l}fl

Particles fura

HATHAT SFfafe T SATRIAT ST gat WATg T 37T Sitg fogeh
1Y AT I TS YeeTs T wies | /e 31, 37, 317,
for, IR, &AW, 7, =1, ©, @5, 71, 9, &, §, 4, &, 7, 91, 7, 7,

el
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PERSIAN

THE LANGUAGE

The language to be studied is the modern standard/official version of Persian language. For the
purposes of this syllabus, the standard varieties of Persian as used in Iran and in Afghanistan are
equally acceptable. Variation in pronunciation and accent related to dialect is acceptable. Dialect words,

colloquialisms, and slang are not encouraged, but may be used in the oral examination as appropriate.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual

« The Persian-speaking Communities

« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual

The Persian-speaking
Communities

The Changing World

 Personal Identity
For example, personal
interests, school, leisure
activities

o Relationships
For example, family, friends,
school/social relationships,
neighbourhood/community
relationships

« Values
For example, student’s views
of the ideal world, future plans,
past experiences, personal
priorities, language, culture
and identity

o Education and Aspirations
For example, school life,
tertiary options, further
training, job applications,
planning for the future

o Lifestyles
For example, lifestyles in
Australia and Persian-
speaking countries, socialising
and leisure persuits, migrant
issues

Culture and Traditions
For example, festivals,
celebrations, subcultures,
stories from the past

o Arts and Entertainment
For example, music, literature,
art, poetry, dance, painting,
film, handicrafts

Past and Present
For example, famous people,
turning points in history

o World of Work

For example, unemployment
and its social consequences,
gender in the workplace, work
in the future

Social Issues

For example, youth and the
elderly, technology and the
future, the impact of science
on health, the effect of change
on traditional societies

Trade and Tourism

For example, international
influences and business, the
importance of trade, the
importance and future of
tourism

The Natural World

For example, the future of
natural resources, pollution,
the importance of
conservation

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.
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GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used below are not intended to promote or favour any particular theory of
grammar.

Students will already have a reasonable understanding of the function of grammar in Persian through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Persian in a continuers-level program are expected to recognise and use the
following grammatical structures:

Grammatical Item Sub-elements Example(s)
Verb Conjugation
transitive O 8>
intransitive O
Tenses pY ) o>
past p) >
present dyeF pal g3
future pU s>
present continuous NN
present perfect po9= 02y o>
past perfect o pRos>
past continuous poal o3 (oy* JLs o
future continuous 09
Voice active Sy 4>
passive L 00y ¢S
Mood indicative dygF pal gF cpyeF o
conditional Oyl 1o ys 43I
imperative dwydo 4 oy Lo
Ol 32 ¢ )3
Adverb types e3> Ty woyd = Lo
time SOy S oy
place Gelw 0> 45 jgy 4
manner SS 0 LS

0 e Ll l_g_)T
Jerdio OGw S > g0

awl y LS

Noun Number e o JS
singular cpdyo clajyno «LglS

plural o Lo w
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Grammatical Item

Sub-elements

Example(s)

Determiner

Adjective

Pronoun

Preposition and
postposition

Numeral

Sentence and phrase
types

Negotiation

definite
indefinite
demonstrative
interrogative
possessive

comparative
superlative

personal
possessive
demonstrative
interrogative
relative
reciprocal
emphatic

use of the correct case

cardinal
ordinal
multiple
fraction
decimal
collective
subtractive

statement

question

direct speech
indirect speech
exclamatory
compound sentences
complex sentences

use of [ ¢ ] at the beginning of a

sentence or phrase

O tidloe 0SS o

.puLgJ~l)_L53)_A
ol 4o o=
G0 o
L)

O=o— L)

ﬁ' 5‘9_)“ sQ_.o
ol o=
P|~\J ¢ S cd_?>
4 S

PLEENE
po) >

6‘9 Su ‘u ‘jl ‘l—?

4_‘3 s')
4w

Py

duw YO w0 4w
pow S

p_ag 4w

dw 0 gdx dw

dw slgio dw

40l Oyolo 4o

S S

o= roaS 59 e
ol g |y adl i
"PJH

0=l 4S5 aiS Hg g0
ol g |y adl i
09

P oSS dagin!l g O luwsd

¢ (o) i ¢ (9) J gw
(" M) Jes LS ks

oS e ead)y oa
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POLISH

THE LANGUAGE

The language to be studied and assessed is the modern standard or official version of Polish. Students
should be aware of different levels of language, for example, formal and informal language, some
colloquialisms, and slang. Students are expected to know that dialects exist; however, they are not
required to study them.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual
« The Polish-speaking Communities
« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual The Polish-speaking The Changing World
Communities
« Relationships « Visiting Poland « Migration in the Past and
For example, family, For example, natural features Present
friendship, changing and historical places, the For example, reasons,
relationships between environment difficulties and adaptation,

generations, good manners new life and opportunities

 Polish Customs and

« Education and Aspirations Traditions o World of Work
For example, school life and For example, festivals and For example, careers and
experiences, future celebrations, Christmas and occupations, employment and
expectations, school Easter, name-days unemployment, impact of
community « Legends and Significant rvo;k 07 fam///y ;;fe,

« Leisure and Interests Historical Events echnological change
For example, hobbies, sport, For example, Lech, Czech |  Social Issues
cultural activities, keeping fit Rus, Legenda o smoku For example, youth issues,
and healthy wawelskim disabled people’s issues,

, , environmental issues
» Famous People in Science,

Art Literature, and Music
For example, Nobel Prize-
winners

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.

GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used below are not intended to promote or favour any particular theory of
grammar.
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Students will already have a reasonable understanding of the function of grammar in Polish through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Polish in a continuers-level program are expected to recognise and use the following

grammatical structures:

Grammatical Item Sub-elements Example(s)
Nouns Gender
masculine pies, dom
irregularities kolega, poeta
feminine matka, lampa
irregularities pani, podroz
neutral oko, morze, muzeum
Number
singular, plural student, studenci
pan, panowie
kobieta, kobiety
ksigzka, ksigzki
lustro, lustra
imie, imiona
Declension
seven cases
three genders
singular and plural
Verbs Infinitives cyztaé, biec
Aspects

i receptive use

perfective, imperfective
Persons

czytac- przeczytac, biec-dobiec
ja mam, ty masz ...

Numbers mam, mamy, masz, macie ...
Tenses
present robie, robimy
past robitem/robitam, robilismy/robitysmy
future
simple zrobie
compound bedzie robic, bedzie robita, bedzie
robito
Mood
indicative czytasz
conditional czytatbys/czytatabys
imperative czytaj
Voice
active Matka myje dziecko.
passiveT Dziecko jest myte.
reflexive Dziecko myje sie.

Stage 1 and Stage 2 Polish Continuers Level 2023
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Grammatical Item Sub-elements Example(s)
Participles’ Adjectival
active' czytajgee
passive’ czytane
Adverbial
contemporaneous’ piszqgc
anterior przyszedtszy, napisawszy
Adjectives Gender dobry, dobra, dobre
Number dobrzy, dobre
Case dobry, dobrego, dobremu ...
Agreement with noun in
gender duzy dom, duza szkota, duze drzewo
duze domy
number duzego domu
case maty, mniejszy, najmniejszy
Comparison dobry, lepszy, najlepszy
Adverbs Time wezoraj, pozno
Place daleko, na prawo
Manner dobrze, po polsku
Comparison pozno, pozniej, najpozniej
Numerals Cardinal Jeden, dwa
Ordinal pierwszy, drugi
Collective’ czworo, piecioro
Declension® pierwszy, pierwszego, pierwszemu
Dates and times pigtego maja dwa tysigce drugiego
roku
dsma pietnascie, pietnascie po osmej
Prepositions Prepositions governing the
particular cases
genitive do, od, u, z/ze, bez, dla, obok/kolo,
wsrod, oprocz, wedtug
dative ku, dzigki
accusative na, o, po, za, w/we, pod, przez, przed,
nad, miedzy
instrumental z/ze, za, pod, przed, nad, migdzy
locative na, o, po, w/we, przy
Pronouns Personal ja, ty
Demonstrative ten, tamten
Interrogative kto, co
Possessive moje, twoje
Relative ktory, ktore
Reflexive sie, sobie
Declension tz, ciebie, tobie
Short and long forms mnie, mi
IntrOdl.lCtiOIl toword  Diminutives’ dom, domek, domeczek
formation Augmentative’ kot, kocisko

* receptive use

104

Stage 1 and Stage 2 Polish Continuers Level 2023



OFFICIAL

Grammatical Item Sub-elements Example(s)
Spelling Words with 6/u, rz/z, ch/h
Main rules and exceptions
Soft consonants
Si-$ siac, snieg
ci-¢ cie, cma
zi-Z ziemia, Zrebak
ni-n niania, stonce
dzi-dz dzien, dzwigk
Function of the vowel ‘i’
Two consonants representing one
sound:
cz czlowiek
sz szuka¢
dz dzem
dz dzwig
rz rzeka
ch choinka
Words with —3, -, om, em, on, en
Negation ‘nie’ with the basic
categories
noun nieszczescie
verb nie wiem
adjective nietadny
adverb nietadnie
Sentences Types
statement Mam 5 lat.
question Ile masz lat?
exclamation Wejdz prosze!
Structure
simple Napisatem zadanie.
compound sentences Napisatem szybko
zadanie i spakowatem ksigzki.
complex sentences Napisatem szybko zadanie, poniewaz
chciatem zdgzy¢ do kina.
Conjunctions Coordinating i, a, ale, albo, ani
Subordinating czy, ze, zebz, jak, ktory, jaki, gdzie,
kiedy, skqd dokqd, dlatego, bo, jezeli
Punctuation Capital letters, full stops,
exclamation marks, question marks,
colons, and basic rules of commas
Abbreviations Most common np., itd., itp.

Limited use

Stage 1 and Stage 2 Polish Continuers Level 2023
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PORTUGUESE

THE LANGUAGE

The language to be studied and assessed is the modern standard or official version of Portuguese. For
the purposes of this subject outline, the two standard varieties of Portuguese as used in Portugal and in
Brazil, in the spoken and written forms, are equally acceptable. There have been several spelling reforms
and agreements between Portugal and Brazil with the aim of overcoming major spelling, syntactic, and
semantic differences of the Portuguese language used in those countries. The Portuguese language
uses Roman script. There are variants across the numerous regions where the Portuguese language is
spoken. There is one dialect in Portugal situated in the north-eastern area called Mirandés. In Brazil

there are no dialects. Honorifics, colloquialisms, and slang are region-specific and change with time.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual

« The Portuguese-speaking Communities

« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual

The Portuguese-speaking
Communities

The Changing World

« Personal Identity
For example, personal details
and qualities, relationships
with family and friends,
hobbies, sport and leisure
activities

« Education and Aspirations
For example, school life, post-
school options

 Personal values
For example, personal
priorities, attitudes to war and
peace, freedom, racism,
preservation of cultural
identity, hopes for the future

o Lifestyles
For example, urban and rural
life, teenage and young adult
life, fashion, eating out

o History and Traditions
For example, the role of the
Catholic religion, Portuguese
explorers, prominent historical
people, ceremonies and
celebrations, migration

o Arts and Entertainment
For example, artists and
writers of significance,
cinema, music and dance,
media, architectural heritage

Visiting Portuguese-speaking
Countries

For example, planning an
itinerary, safety on the road,
tourism, etiquette, booking
accommodation, shopping,
transport, health, travellers’
stories, food and hospitality

« Social Issues

For example, role of women in
the arts, politics and sports,
impact of technology

World of Work

For example, the future of
work in rural and urban areas,
employment opportunities,
role of women in the
workplace

Environmental Issues

For example, pollution,
endangered species (fauna
and flora), the future of the
planet

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.
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GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a

language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used below are not intended to promote or favour any particular theory of

grammar.

Students will already have a reasonable understanding of the function of grammar in Portuguese
through prior knowledge or study. Developing students’ ability to convey meaning effectively in a range
of contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Portuguese in a continuers-level program are expected to recognise and use the
following grammatical structures:

Grammatical Item Sub-elements Example(s)
Verbs Conjugation
regular -ar, -er, -ir

* receptive use

common irregular

reflexive
Tense
present
perfect
imperfect
pluperfect’
future’
conditional
Participle
Double participle
Gerund
Mood
indicative
imperative
subjunctive
infinitive
Voice
active
passive
Speech
direct
indirect
Auxiliaries

Impersonal verbs and expressions

dar, estar, dizer, fazer, haver, ler,

poder, por, saber, ser, ter, trazer, ver,

sair, ir, vir
levantar-se, meter-se, vestir-se

eu amo
eu amei

eu amava

eu amara

eu amarei

eu amaria
amado
matado/morto
amando

ele ama
Ama!

eles amem
amar

ela ama
ele é amado

Fecha a porta, por favor!

Ela pediu-lhe que fechasse a porta.
andar, continuar, estar, haver, ir, ser,
ter, vir

E preciso que, diz-se, impersonal se,
chover, nevar.

Grammatical Item Sub-elements Example(s)
Adverbs Formation
adjective + mente felizmente

Stage 1 and Stage 2 Portuguese Continuers Level 2023
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Grammatical Item

Sub-elements

Example(s)

Comparative form
Superlative form

mais perto, tdo perto, menos perto
muito perto, pertissimo, o mais perto,
0 menos perto

Regular +mente
Irregular bem, mal, muito, pouco
Time agora, ainda
Place aqui, longe
Manner mal, quase
Quantity quanto, bastante
Affirmation sim, realmente
Negation ndo, nunca
Doubt talvez, possivelmente
Exclusion apenas, sO
Inclusion até, tambéem
Adverbial expressions a sos, de novo
Nouns Gender 0 menino, a menina
Number 0 pé, 0s pés
Suffixes cafezinho
Prefixes ex-professor
Determiners Definite article 0, a, 0, as
omission — in Portugal in
colloquialisms and when
referring to famous people
optional use — in Brazil before
Christian names and possessive
pronouns
Indefinite article um, uma, uns, umas
Indefinite algum, cada
Demonstrative este, o outro
Interrogative qual?, que?
Possessive meu, teu
Adjectives Comparative form mais ... do que, tdo ... como, menos ...
do que
Superlative form -Issimo, muito ..., 0 mais ..., 0 Menos ...
Regular mais bonito do que, o mais bonito
Irregular péssimo, optimo
alto, alta
Gender Number calmo, calmos
Position (in general, after the noun) rapaz magro
Pronouns Personal eu, me, mim
Possessive meu, teu, seu
Demonstrative este, isso
Relative quanto, que, quem
Interrogative qual, quem?
Indefinite pouco, nada
Prepositions Prepositional expressions com, em, sem
Contraction of prepositions por entre, dentro de
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Grammatical Item

Sub-elements

Example(s)

Numerals

Conjunctions

Phrase types

Negation

Routines, fillers,
and exclamations

Register

with articles and pronouns

Cardinal
Ordinal
Multiple
Fraction
Collective

Coordinating
Subordinating

Declarative
Exclamative
Interrogative
Imperative

Use of ndo, nunca
Double negatives

Fillers
Exclamations
Tag phrases

Variations related to social status

formal
informal

a, dela

um, dois, trés
primeiro, segundo
o triplo

um tergo

uma duzia

entretanto, portanto
se, porque, embora

O garoto toma leite.

O garoto toma leite!
O garoto toma leite?
Garoto, toma o leite!

Ndo sei, nunca fiz.
Ninguém sabe nada.

Em suma
Oh! Upa! Oba! Epa!
E muito dificil, nao é?

vos, o senhor, a senhora

tu, vocé
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PUNJABI

THE LANGUAGE

The language to be studied and assessed is modern standard Punjabi. The written form is in the
Gurmukhi script. Punjabi is the language of two Punjabs, one in India and the other in Pakistan. It is the
official language of the Indian state of Punjab and is the second language in the neighbouring states to
the Punjab (including the Capital of India, New Delhi). This form of Punjabi has been approved by the

Punjab School Education Board, SAS Nagar, Punjab, India.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual

o The Punjabi-speaking Communities

« The Changing World.
The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual

The Punjabi-speaking

Communities

The Changing World

Personal World

For example, personal details,
relationships with family and
friends, daily life, leisure
activities, sports, pets and
hobbies

Lifestyles

For example, cultural diversity,
differences between rural and
urban lifestyles, impact of
foreign influences, traditional
social structures

« Social Issues

For example, modern youth,
issues of gender, economic
crises, the Global Village,
environmental issues

The World of Work
« Education and Aspirations o Visiting a Punjabi-speaking For example, people at work,
For example, tertiary options Community different types of work,

and aspirations, future
concerns, employment and
training, student exchanges,
job applications and overseas
opportunities

Personal Opinions and Values

For example, personal
priorities, thoughts about the
world and views on particular
issues

For example, travel, visiting
relatives and friends, planning
a holiday, activities particular
to Punjabi-speaking
communities

Historical Perspectives

For example, famous people,
important historical and
religious events and locations,
festivals and ceremonies,
stories from the past

Arts and Entertainment
For example, Punjabi film, TV,

and other media; traditional art

and architecture; folk songs

and art modern art and music

vocational pathways,
unemployment

Scientific and
Technological Issues

For example, famous
inventors and their
contribution, technology and
innovation, great scientific
inventions, the expansion of
new horizons

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.
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GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used below are not intended to promote or favour any particular theory of
grammar.

Students will already have a reasonable understanding of the function of grammar in Punjabi through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Punjabi in a continuers-level program are expected to recognise and use the

following grammatical structures:

Grammatical  Sub-elements Example(s)
Iltem
Verb construction
subjectival iz gfenm | fist 9
objectival ERRCELRIE(
it & fagmg ugh
neutral construction I3 & 308 <femry
it & 30d Sfimr
Conjugation
the root g8, U3
Conjugation patterns
transitive I3 & fa=mg ugh
intransitive Utz afmm
Tense
present Her I
past famrr
future e
present perfect fam
past perfect famr Ht
habitual past AT HJ, TfenT g9 A
Aspect
terminate yger dt|
progressive yz faor o
Participle
imperfect g et gt fomst
perfect gt gt fomst
adverbial present participle ¥ g2, foue 9T
adverbial past participle 8y fF'q M3 T 78 g3d »ifenr ||
%" as a participle HionTe! I98 T, 3% TS T
Voice
active ' 307% gwfenr |
passive 3J ?S: gerfem famr|
impersonal W gy &t 9fg Ao |

Stage 1 and Stage 2 Punjabi Continuers Level 2023
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Grammatical  Sub-elements Example(s)
Item
Mood
indicative g9 4% I Io|
conditional 393 w8z 3t A d=ar|
imperative ug, U3, Uge
exceptional forms 3, B3
negation and imperatives fem 3 & I
subjunctive:
optative IE:;’, T8
potential e UECY J=ar
presumptive U&{W Jear
contingent ufgnr Jer 3t
Absolutive
its various meanings Ug o, 0 d
exceptional form CGL
Adverb
formation
adverbial expressions Jat et
time i, I, UIA
place few, 88
manner I, feamen
affirmation g, BT
negation &dt, &t
doubt Afee, I AaeT J
certainty Ul 7B T
reason fag
adverbial particles 3d, 39
introduction, conclusion I3, U3IH
Noun
masculine Ha
feminine CEil
singular NEY
plural H3
case
direct case NEY
oblique case N3 &, Hignt &
vocative case W9 3% i3 39
suffixes ¥1g, 49
prefixes H M
degree
comparative 8r 3 =t
superlative 13 3 e
gender garr, dait
number LﬁW, i)
direct s 28
oblique % g5 g
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Grammatical Sub-elements Example(s)
Item
Pronoun
singular w, :;‘5
plural WHT, E_a’Fﬁ'
personal H, 3, WA, AT
possessive 09T, 3T
demonstrative feg, @U
reflexive 3TFT, 3T
relative ", 89
interrogative gz, df
indefinite e, o
oblique with different Ha, 1S
postpositions
Postposition
possessive postposition Tr
preposition/postposition faat, freme, aare
compound postposition ERIC)
Numeral
cardinal g9, Ua
ordinal yfosr, g
multiple IS, A3
fraction T, Ju fom
Negation
negative &t
double negatives 3% o, fal adt
Sentence and phrase
statements o uge ot
Types
questions o 3T UATt uge 9
commands feug v, 8o 78
exclamations e, IaH, 821
simple, compound and
complex sentences ¥ feg st o fa
3% TH Al
compatible clauses
Conjunction
copulative w3
disjunctive GH

Stage 1 and Stage 2 Punjabi Continuers Level 2023

113



OFFICIAL

Grammatical Sub-elements Example(s)
Item
Vowels

short and long fen3 &, §m3 8
full forms fe, g
bindi wale shabad Hi, e
tippi wale shabad YidT, Aal
abbreviated forms £
special forms Y, 3
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ROMANIAN

The language to be studied and assessed is the modern standard version of Romanian.

Romanian is the standard contemporary language of the Federal Republic of Romania and derives from
the Latin language spoken in the ancient Roman province of Dacia, which coincides roughly with the
modern Federal Republic of Romania. There are four main variations of Romanian. These are
Moldavian, Muntenian (Walachian), Transylvanian, and Banatian. These regional forms of Romanian
vary slightly from standard Romanian mainly through pronunciation and sometimes in their lexical
components. Non-standard variations are acceptable to the extent that they do not impede students’
ability to communicate meaningfully in standard Romanian.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual

« The Romanian-speaking Communities

« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual

« Personal Identity
For example, personal details
and qualities, daily life, free
time and leisure activities

 Relationships
For example, relationships
with family and friends, social
or sporting relationships, role
in the community

« Education and Aspirations
For example, school life, work
experience, career plans,
priorities for the future

The Romanian-speaking The Changing World
Communities
o Lifestyles » Technology
For example, daily life, For example, technology in
traditions and celebrations, urban and rural society,
women in Romanian society, impact on the workplace,
comparison of lifestyles in the technology and globalisation
Federal Rep'ub//c of Romania . Trade and Tourism
and Australia
For example, growth of
o History tourism, interacting with
For example, Romania after visitors, positive and negative
the fall of communism, impact of tourism

migration and settlement in

Australia, December 1989 « World of Work

For example, changing nature
o Arts and Entertainment of work, work and the family
For example, music and

songs, media, literature,
; For example, the role of
festivals (Cerbul de Aur) -
religion, challenges for youth,
o Values the environment, care of the
For example, migration aged
through personal accounts,
changing traditions,
maintenance of language and
culture, contribution of the
Romanian community to
Australian society

o Social Issues

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics
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TEXT TYPES

Refer to page 23 for information.

GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used below are not intended to promote or favour any particular theory of
grammar.

Students will already have a reasonable understanding of the function of grammar in Romanian through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Romanian in a continuers-level program are expected to recognise and use the

following grammatical structures:

Grammatical Item Sub-elements Example(s)

Verb Mood
indicative Eu invat limba romdna.

Tense

present Eu invat limba romdna.
perfect Eu am plecat la piata.
future Eu voi invata limba romdnd.
imperfect Cdantam in ploaie.
pluperfect Plecasem de mult.
simple perfect Statui acasa si ma culcai.
imperative Fa-ti lectiile!

subjunctive present
subjunctive perfect
conditional present
conditional perfect

Sa trecem la lucruri mai importante.
Sa fi trecut la lucruri mai importante.
As merge acasa, daca as, avea voie.
As fi mers acasad, dacd as fi avut voie.

infinitive A sluji este o onoare.
participle Parca era facut.
gerund Mergea schiopatind.
supine Avea mult de cusut.
Voice
active Eu merg acasa.
passive Eu am fost invitata de Ion la acest bal
mascat.
reflexive Eu ma spal pe cap.

impersonal expressions

Modal
Person, number and agreement

Exista multa invidie.

Ploua si ninge

A vrea, a trebui, a avea voie, a putea
Romdncele sunt fete frumoase.

Adverb Positive rapid, bun, mic, mare, tare
Comparative mai rapid, mai bun, mai mare, mai
tare
Superlative cel mai rapid, cel mai bun, cel mai
mare, cel mai tare
Adverbial phrases tards-grabig, zi de zi, an de an
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Grammatical Item

Sub-elements

Example(s)

Adjective

Noun

Article

Pronoun

Numeral

Preposition

Conjunction

Interjection

Direct, indirect speech

Word order

Common adjectives
Degree
positive, comparative,
superlative
Agreement and position

Gender, number, case (all five)

Infinitive used as noun
Agreement, gender, number, case

Definite, indefinite

Demonstrative

Personal, all cases
Reflexive
Reinforcement pronoun
Indefinite
Demonstrative
Interrogative

Negative

Possessive

Relative

Cardinal and ordinal
Multiplicative,
distributive and
adverbial

Fractions and
decimals

Simple and compound
Simple and compound

Coordinating
Subordinating

Simple and compound

Direct and indirect statement

mic, mare, interesant
mare, mai mare, cel mai mare

Cea mai frumoasa fata are note bune.
Fat frumos din lacrima era viteaz.

Ana este elevd in clasa a Va.

Sora acestei eleve este colega noastra.
Oricarei eleve harnice ii place
disciplina.

Profesorii apreciasza pe oricare eleva
harnica.

Elevo, ai rezolvat exercitiul.

A invata este o placere.

Marea surpriza a fost uitatd.

Copilul invata bine.

Un copil aduce bucurie in casa.
Cel, cea, cei, celui, celei, celor

eu, tu, pe mine, mie, etc.

El se spala pe cap.

Spui ca l-ai vazut tu insuti?

Unul era medic, altul muncitor.
Acela este cel mai destept.

Cui ii place ciocolata?

Nimeni nu are nimic de zis.
Caietul meu este alb.

Baiatul care doarme, este cel mai
inteligent din clasa.

Unul este alb al doilea este negru.

O data am fost la circ.

Treceau doua cdte doua.

Munca lui este indoita.

O treime din elevi erau absenti.
Doudazeci la suta din tineret fumeaza.

Pe, peste, deasupra, de la, din pricina

Cand, fiindca, dar, in consecintd, prin
urmare

De vreme ce, din moment ce

Am citit si apoi am mdncat.

M-am culcat, dupa ce am sosit acasd.

Ei, Doamne! Valeu ... maica!

Ce-ai cumparat acolo?
lon a spus ca vine miine pe la noi.

Cine bate la usa?

Subiect + atribut + predicat +
complement direct + complement
indirect + complement circumstantial
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Grammatical Item

Sub-elements

Example(s)

Type of clause

Subjective
Predicative
Attributive
Direct Object

Indirect object
Adverbial

Place
Time

Modal
Cause

Purpose
Conditional

Concessive

Cine se scoald de dimineata departe
ajunge.

Intrebarea este ce va deveni Dan peste
cdtiva ani.

Omul care munceste este stimat de
toatd lumea.

Sprijind pe cel slab si nu uita ce grele
sunt inceputurile de viata.

Mad tem ca va veni ploaia.

Oriunde privesti se intind paduri de
brad.

Dupa ce apune soarele, se insereazad
repede.

Dana merge cum poate.

Urechile mi se inrosisera deoarece era
frig.

Andrei s-a dus la padure sa culeaga
fragi.

De treci codri de arama, de departe
vezi albind.

Ba chiar ma parau si pe mine, desi imi
vedeam de treaba.
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RUSSIAN

THE LANGUAGE

The language to be studied and assessed is the modern standard spoken and written version of
Russian. While the value and place of regional variants of the standard language are recognised,
competence in the syntactic and morphological structures of the standard language is expected.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual
« The Russian-speaking Communities
« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual The Russian-speaking The Changing World
Communities
« Personal Identity o Lifestyles « Environmental Issues
For example, home and For example, rural and urban For example, conservation,
neighbourhood, personal life, teenage life, lifestyles past pollution, major environmental
details and qualities, and present disasters
]rre./at/onsh/p s W'th family and o Visiting Russia « World of Work
riends, daily life
For example, travel, customs, For example, people at work,
« Education and Aspirations banking, shopping, eating, including different types of
For example, plans for the finding accommodation, jobs, changing roles of men
future, tertiary options, search obtaining assistance or advice, and women at work
for work, careers tourist attractions, and health .
« Social Issues
« Leisure and Lifestyle o Arts and Entertainment For example, law and order,
For example, healthy leisure For example, modern and addictions, housing now and
pursuits, sports, hobbies, traditional art, literature, in the future, the changing
vacation, travel music, film nature of the family

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.

GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used in the table on the following pages are not intended to promote or favour
any particular theory of grammar.

Students will already have a reasonable understanding of the function of grammar in Russian through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Russian in a continuers-level program are expected to recognise and use the
following grammatical structures:
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Grammatical Item

Sub-elements

Example(s)

Verbs

Nouns

Pronouns

* receptive use

Person and number
Aspect
imperfective
perfective
Tense
present
future
past
Mood
infinitive
different usage

indicative

conditional (subjunctive)’ in
subordinate clauses

imperative

Meaning and use of inflectional
categories
Verbs of motion, with and without
prefixes

impersonal

reflexive — other forms
Participles’
Gerunds'

Type
Gender
Declension; singular and plural

Personal

Possessive
Demonstrative
Reflexive

Definite

Indefinite
Interrogative
Pronoun — numerals
Declension

S Bcerna uuTaro ra3eTsl B O3/
S mpounTtan Bare nucbmMo

S xouy cnaTs.

Omna mompocwuiIa Hac IpuexaTh
OH HauMHAET XOUTb.

A pan casimate 310. Hamo yuntscs.
51 pacckasbIBar0 HHTEPECHYIO
HUCTOPHIO.

41 cam Hamucan Obl eMy.
CMmortpurte, 94TOOBI OHU HE
OIla3/IbIBAJIN.

Hanummre nucsmo

JlaBaiiTe HanuIEeM emMy

S nowiny

Maue ynanocs
OneBaTbcs

Uenosek, CTposILIMA J1OM
Yuras razery

S, TBI, OH, OHA

Moii, Most, MO&

OTOT, 3Ta, 3TO, ITH

Cebs

Kro-To, rme-to
Krto-auOyns, rae-audyap
Kro, uTO

Heckonbko
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Grammatical Item Sub-elements Example(s)
Preposition Variations in spelling B-BO, ¢-CO
Preposition and the cases that they
govern
Prepositions pertaining to location, VY Bpaua
motion, or time
Verb and preposition constructions OTBETHUTh Ha TUCHMO
CMOTpETh B OKHO
Quantifiers Cardinal Tpu. TpuanaTs niecTh
Ordinal Bropoii. Tpuaats mectoi
Declension
Agreement of numerals, nouns, Kynuts J1Be MHTEpECHbBIC KHUTH U TPU
and adjectives KapaHjaIia
Collective numerals Hsoe. Tpoe
Fractional numerals UetBepts. [IBe Tpetu
Other numeral expressions Hecsarok. Tpoiika
Adjectives Type
Gender and number
Declension
Qualitative, relative, and possessive MajeHbKUH 10M
Short adjectives’ Kpacussrii-kpacus
Agreements between nouns and IIporpamma jy1s1 HaYaJIBLHOM U CpeTHEN
adjectives IIIKOJIBI
Comparative — simple and S xo4y KoMHaTy OOJIbILIE, YEM Y MEHS
compound ceifgac.
Superlative — simple and Kpacusee Bcex. DT0O TOpoOXKe BCETO.
compound’
Adverbs Adverbial phrases of time, manner, Joma Jlomoit
and place
Comparative Janbie
Superlative'
Negative Hukorna Hexorna
Conjunctions S npumén, a oHa yXe yIua.

S nmpumién, koraa oHa ymuia.

S npuny, ecau oHa yizer.

S 3Ha10, YTO OHA MPUJET.

S mpumén, noToMy 4TO OHA yIIla.

S nmpumién, Tak Kak oHa yInia.

S ckazai, 9TOOBI OHA TIPHIILIA.

A npuny, HECMOTpS HA TO, UTO SI 3aHSAT.

* receptive use
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SERBIAN

THE LANGUAGE

The language to be studied and assessed is the modern standard version of Serbian. Both jjekavski and
ekavski variants are recognised, as are the Cyrillic and Roman scripts.

Students should be aware of different levels of language, for example, formal, informal, some
colloquialisms, and slang. Students are expected to know that dialects exist. However, they are not
required to study them. External assessment items will be written in Cyrillic script. However, students
can respond using either Cyrillic or Roman script.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual
« The Serbian-speaking Communities
« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual The Serbian-speaking The Changing World
Communities

« Personal Identity o Daily Life o Current [ssues
For example, personal profile, For example, urban and rural For example, equality,
self, family, friends, life, cultural/regional diversity, environment, technology,
celebrations and events, migration youth issues
relationships, community o History and Culture o World of Work

« Education and Aspirations For example, traditions, For example, technology,
For example, school life, customs, and festivals, equity in the workplace, career
further education, future plans historical events, places, and opportunities

« Leisure and Recreation people o Tourism
For example, hobbies and o Arts and Entertainment For example, travel at home
interests, entertainment, For example, literature, and abroad, cross-cultural
holidays and travel, sports, creative and performing arts, communication, cultural
health and fitness film and media diversity

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.

GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used below are not intended to promote or favour any particular theory of
grammar.
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Students will already have a reasonable understanding of the function of grammar in Serbian through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Serbian in a continuers-level program are expected to recognise and use the
following grammatical structures:

Grammatical Item Sub-elements Example(s)
Verbs Infinitive yIapUTH
Auxiliaries OouTH, XTETH, MOhH
Tense
present neBam
perfect reBaja cam
future 1 neBahy
future 11 OyzeMm 1meBao
aorist’ yaapux
imperfect’ yaapax
pluperfect’ Oejax nesao
gerund panuBIy; paaehu
Voice
active VYpaauo cam 3aaTak
passive 3anarax je ypahen
Mood
indicative [leBana je rmacHo
imperative I[leBaj!
conditional IleBao 6mx, rmesao OM, maBagu
oucre, neBaiau ou
Nouns Declension KO, KOFa, KOEbY
Gender MyIIKaparl, )eHa, 1eTe
Adjectives Gender no6ap, 106pa, 106po
Comparison JIeTIO, JICTIIIe, HajJIeTIIie
Declension JIETI, JICTIOT, JICTIOM ...
Agreement with nouns JIeTI Tpaj
Adverbs Time, place, manner, reason, JaHac, jyde, 106po, MHOTO,
quantity TaMo, OHaMO, 3aTO
Pronouns Declension TH, Tebe, TeOH, TeOe, ¢ TOOOM, O TEOH
Personal ja, TH ...
Possessive MOj, TBOj ...
Demonstrative T4j ...
Reflexive ce, cebe
Interrogative KO3a, KaKBa
Relative CBaKHU
Indefinite HEKaKaB

+

receptive use
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Grammatical Item Sub-elements Example(s)
Numerals Cardinal jenan, nsa
Ordinal MIPBHU
Collective 4ETBOPO
Fractions MeTHHA
Agreements with nouns jeTHa IeBOjIHIIA
Prepositions VY rpany, Ha TUTaHWHH, W32 KOCE
Syntax Simple sentence Ja pagum
Complex sentence Ja pagum u y>xuBam yTome.
Direct and indirect speech “nohu oBamo!”
Pekao cam nma mohemr opamo
Affirmative and negative reBam
HE 1eBam
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SINHALA

THE LANGUAGE

The language to be studied and assessed is the modern standard version of Sinhala.

The Sinhala language traces its origins to the Indo-Aryan Languages, which in turn is a subgroup of the
Indo-European family of languages. In its pure form the Sinhala alphabet has 32 letters — 12 vowels and
20 consonants. The Sinhala Script has developed from Pali and Sanskrit (Prakrit) over the years. Sinhala
has many loanwords from Pali and Sanskrit, and also from Portuguese and English. In recent times
many new words have come into use such as X3S w3, sdoBEmcTnw,

BBNDO .

There is a noticeable distinction between the spoken and the written language. Many honorifics are
used in both the spoken and the written form. Colloquial Sinhala is frequently used in conversation and
in broadcasting. Some slang words and phrases also occur in Sinhala.

Sinhala words are generally spelt as pronounced, but some sounds are represented by more than one
letter, e.g. ,€; &, €. Numerous variations occur in spelling in borrowed or learned words.

There is some slight regional variation in accent and pronunciation, but it is so minuscule that Sinhala
spoken in one region can easily be understood in another. There are no dialects among Sinhala-
speaking communities owing to the concentration of population in a relatively small land area. Detailed
linguistic information about Sinhala is contained in the publications of the Ministry of Education and the
Department of Linguistics, University of Kelaniya, Sri Lanka.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual
« The Sinhala-speaking Communities
« The Changing World.

The table on the following page shows the prescribed themes, prescribed topics, and suggested
subtopics.
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The Individual The Sinhala-speaking

Communities

The Changing World

« Personal Identity o Lifestyles o Environmental Issues

For example, personal details
and qualities, relationships
with family and friends, daily
life, using free time and leisure
activities, personal priorities

Personal Aspirations

For example, student
exchanges, tertiary options,
search for work, job
applications and interviews,
work experience and careers,
student’s view of an ideal
world and views on an issue

For example, lifestyles (in
urban and rural Sri Lanka, and
other Sinhala-speaking
communities), teenage life
through literature

Visiting Sri Lanka

For example, travel, banking,
shopping, finding suitable
accommodation, obtaining
assistance and advice, visiting
friends, personal care and
health

Customs and Traditions

For example, clean air, water
and conservation

« Technological Change
For example, the impact of
technology on education,
technological change and
employment

o The World of Work
For example, people at work,
work experience, self
employment, women in the
workforce, overseas

employment, tourism
For example, religious

influence in the conduct of

festivities, special ceremonies

(birth, marriage, funerals),

respect for elders

« Arts and Entertainment
For example, modern and
traditional art, resurgence of
dance and drama, puppetry
and folk arts, expansion of
mass media

« Stories from the Past
For example, ancient Sri
Lanka, famous people, kings
and events, national heroes,
folklore

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.

GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used in the following table are not intended to promote or favour any particular
theory of grammar.

Students will already have a reasonable understanding of the function of grammar in Sinhala through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.
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Students studying Sinhala in a continuers-level program are expected to recognise and use the following

grammatical structures:

Grammatical Item Sub-elements Example(s)

Verb conjugation
transitive S8Ben ve 8.
intransitive ®es DE0aE.
reflexive ®©8s" co8uxs DEAE.
tense
present w3
future u3; us’emd
past Bewd
pamc‘lple 8B my .
pas 8B8en mom ©w.
present
voice
active mel3
passive Deald
mood
indicative in all tenses
(present) 33
(past) B Eedw
imperative

subjunctive in conditional
subjunctive in temporal

impersonal
auxiliaries

other
verbal noun
indeclinable
irregular
question marker
negative marker

Adverb type
time
place
manner

Noun gender
(masculine)
(feminine)
(neuter)

number
(singular)
(plural)

declension according to
case rules

collective noun

28
&0 wems 88 o8
B 28 9® oves Beud

BeBuw, 805’ oz'zn

Bed, g

8o, 6@

W, &3, edo
80y, B30, =Cy
Qy v De»hE?
B v e,

0 WS
exed s
endsy ud

SHen
OrOSaw
©es

S5
S5 edey
8Ren0, 8B

©enc®Es, ©0 o0 wxsl

Stage 1 and Stage 2 Sinhala Continuers Level 2023

127



OFFICIAL

Grammatical Item

Sub-elements

Example(s)

Determiner

Adjective

Pronoun

Postposition

Numeral

Conjunction

Routine, filler and
exclamation

distributive
demonstrative
interrogative
possessive

number
diminutive
comparative
superlative
verbal
demonstrative

personal
possessive
demonstrative
reflexive
emphatic
interrogative
relative
indefinite
pronominal suffix

noun and preposition
pronoun and preposition
comparative preposition

cardinal
ordinal

coordinating
subordinating

routine
filler
exclamation

O omemHOV
gém, oz, ), O

me?
Do

BeYedB, ©cedB
EN £S5
e g
DENY® @wng
W €W
qé €9w, @® o

&9, D

qee’, e

Sz, gom, oO»
qe®, Ve
Oe’®, 90O, AwI®
qede, =e®e, DY
RO, grodo
gem@Te), goomcEeE
&, ad, D, @®

8w do
[O%) ?.01".‘.5
DEn, DO, Ded

O, WTINnD
eeedr], sefedd

e,
WS, ewosnt

@5Ye?, Sewae?
), WO, D
gesn’! geoi!
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SWEDISH

THE LANGUAGE

The language to be studied and assessed is modern standard Swedish. Regional variations are
acceptable in spoken language.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual
« The Swedish-speaking Communities
« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual The Swedish-speaking The Changing World
Communities

« Personal Identity o People, Places, and Daily Life + Social Issues
For example, family and For example, cultural diversity, For example, the environment,
personal relationships, traditions, the effects of youth unemployment, equal
personal values, peer pressure climate, famous faces and rights, drug awareness

o Education and Aspirations places « World of Work
For example, going to school « Historical Perspectives For example, information
in Sweden and Australia, For example, migration to and technology, jobs and careers,
vocational training and tertiary from Sweden, significant globalisation, the role of
studies, future plans periods in Swedish history languages

o Lifestyles o Arts and Entertainment o Travel and Tourism
For example, hobbies; For example, literature, For example, local tourism,
travelling; sports, fitness and popular music, film and travelling overseas,
health, voluntary work television, the news media backpackers

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.

GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used in the following table are not intended to promote or favour any particular
theory of grammar.

Students will already have a reasonable understanding of the function of grammar in Swedish through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.
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Students studying Swedish in a continuers-level program are expected to recognise and use the
following grammatical structures:

Grammatical Item

Sub-elements

Example(s)

Verbs

Adverbs and adverbial
phrases

Conjugation (regular and irregular)
Tense (present, past, perfect,
pluperfect, future)

Supine

Present participle
Past participle
Mood (imperative, indicative,

conditional, subjunctive)
Voice (active, passive)

Auxiliaries

Modal verbs

Impersonal verbs

Transitive and intransitive verbs

Compound verbs
Reflexive verbs

Deponens

Place, time, manner

Comparison

Sentence modifying

Ndir vi bodde i Amal arbetade jag pd
bibliotek och ldiste mycket.

Ndr jag har skrivit fardigt brevet ska
jag gd ut och ga.

Ett gungande skepp.

Dorren dr stingd.

Sitt still! Det skulle vara kul om du
kom.

Det vore roligt att triffas.

Huset sdldes pa auktion. Priset blev
hogre dn vintat.

Vi brukar dta klockan 6.

bor, kan, maste, ska, vill

Det regnar.

Jag vaknar inte om inte ndgon vdcker
mig.

Jag stiger upp tidigt.

Ndr vi trifffades satte vi oss ner och
pratade.

Jag hoppas att du lyckas.

Katten gick ut tidigt ock kom hem
ganska sent. Varifrdan kommer du?
Vart ska du ga?

Han sjunger bra, men hans bror
sjunger bdttre.

Han kunde tyvirr inte komma. Jag

forstdr inte folk som aldrig gar ut.

Nouns Gender (en and ett) Jag har ett hus och en bil men inga
pengar.
Declensions (five regular and flickor, pojkar, banker, pianon, hus
irregular) stad-stdder, fot-fotter
Compounds en fotbollsplan, en ldrobok, ett
skrivhdfte, ett pahitt
Articles Indefinite en, ett, ndgon, ndgot, ndgra, etc.
Definite flickan, flickorna, huset, husen, den,
det, de
Adjectives Agreement
gender, number En stor hund och ett litet barn. Sju
vackra flickor.
definite/indefinite Den stora hunden vaktade det lilla
barnet.
Comparison
regular stark, starkare, starkast
irregular liten, mindre, minst
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Grammatical Item

Sub-elements

Example(s)

Pronouns

Prepositions

Conjunctions

Numerals

Sentence structure and
word order

Proper nouns and
adjectives of
nationalities

Personal
subjective and objective form
Reflexive

Indefinite
subjective, objective, reflexive

Possessive
gender and number agreement
reflexive form (third person)
Demonstrative

Interrogative
Relative

Coordinating
Subordinating

Cardinal and ordinal

The parts of the sentence (subject,
verb, object, adverbial, etc.)

Statement, question, command,
exclamation

Direct and indirect speech

Word order in main
clauses/subordinate clauses
Relative clauses

Position of ‘wandering’ adverbs

Use of lower case

jag-mig, du-dig, han-honom, etc.
mig, dig, sig, 0ss, er, Sig

man, en, sig
ingen, ndgon

min, mitt, mina

sin, Sitt, sina

den hdr, den ddr, etc.

den, det, de

denna, detta, dessa

sddan, sadant, sadana

vem, vad, vilken/vilket/vilka
som, vars, vilken/vilket/vilka

pd, i, over, under, etc.

och, samt, men, eller, utan, for, ty
att — Han sdger att han inte har tid.
ndr, dd, sedan, innan, for att, om,
fastdn, etc.

Ndr jag slutar skolan tinker jag dka
utomlands ett dr.

Familjen som dgde huset var inte
hemma.

Jag kunde inte skicka brevet eftersom
jag inte hade ndgot frimdrke.

Det var en mdndag i maj som
professor Lind fran Lund métte sina
australiska studenter.
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TAMIL

THE LANGUAGE

The language to be studied and assessed is the modern standard or official version of Tamil.

Tamil belongs to the Dravidian group of languages. Tamil is widely spoken in Southern India, Sri Lanka,
Malaysia, and Singapore. It is also spoken in a number of other countries around the world, including
Australia. Centuries of influence from other cultures and religions have inevitably resulted in numerous
borrowings of words from other languages. These have become an acceptable part of Tamil usage.
There are also common borrowings from English in such fields as music, science, and technology. As a
result of the scattering of Tamil speakers across the world, there are some marked variations in the
spoken language. These variations may surface in different social situations, and are acceptable,
providing they occur in the appropriate context.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual
« The Tamil-speaking Communities
« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual The Tamil-speaking The Changing World

Communities

 Personal Identity e Culture and Traditions o Changing Lifestyles

For example, personal details
and qualities, family and
friends, daily life, free time and
leisure activities, relationships

 Personal Views and Opinions
For example, views on the
future, cultural differences,
personal priorities/preferences
(extended family living away
from home)

o Education and Aspirations
For example, school, further
studies, work experience and
careers

For example, family values,
attire and appearance, social
interaction, festivals and
ceremonies

The Past and Present

For example, famous persons
and events, places of historical
importance

The Arts and Entertainment
For example, film, radio,
television, sports and
recreation, modern short
stories, folk-tales, fables and
legends

Travel and Tourism in a
Tamil-speaking Country

For example, travel, banking,
shopping, health, obtaining
assistance and advice, visiting
friends, studying in a Tamil-
speaking country

For example, family life, food,
care of children/the aged,
activities (children, parents)

Status of Women

For example, the role of
women depicted in literature,
significant women in the 20th
century, the changing role of
women and its impact on
society

World of Work

For example, different types of
work, workplace conditions,
employment opportunities

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.
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GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.

There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used below are not intended to promote or favour any particular theory of
grammar.

Students will already have a reasonable understanding of the function of grammar in Tamil through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Tamil in a continuers-level program are expected to recognise and use the following
grammatical structures:

Grammatical Item Sub-elements Example(s)
Verb inflectional categories
' first person o Co &

second person su(p &l
third person Sufb SN

number
singular eflememwmg e, UDES G
plural aflemeanung IS al, UDHSeT

gender
masculine LI, 6T 6r
feminine umg swsir
rational plural LMY 6T & 6
irrational plural umg.exr

aspect
continuous SiElé Qs newoing (m S
perfect Qeiflm & HCpai
reflexive uniig gié Qener
definitive oup gl oS L air

tense
past (LB S 160
present pL&Eprer
future [pL_Lune

voice
active &L 1q aTe
passive sULOUCL G
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Grammatical Item Sub-elements Example(s)
mood
imperative UIg B ar
conditional UBSTEDd
optative NS
permissive Qedwsomd
prohibitive Qe unuGsuswiL_mbd
potential QuiiiwE: & BLd
personal verbs allm Loy ECpet
impersonal verbs g & &5

affirmative Gunarne

negative Gunsnei, Gurselsensw

interrogative upESTeIn, LG SHSTOWT

participles auHEDD, UYHS

Nouns rational Loaiflg s
irrational upeHeY
common LoJLd
proper usom
inflectional categories

gender @b ffwer, b Hflemw

number (BETHLIH, [HESUTLITSGT, LG,
US& & 6T

case YESSLD, USS5EHS,
USHSHSTD

inflectional models

adjectival B GOUD D

verbal Bméens, pL_geng

Pronouns personal we, B, Dsuei

possessive TG, & INEEHOI_ WS,

Dicuaier
demonstrative Dips. Qs
determinative sTeveVT, EU@eU(T
indefinite us, &

Quantifiers cardinal numbers eaEin., B
ordinal numbers PTG, QUeTiL_Tou i
measurement terms ooy, BT, emHuLml
indefinite terms usv, e
mathematical terms sewobd, Gigieand
question markers wiii, eTiiGs
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Grammatical Item

Sub-elements

Example(s)

Adjectives

Adverbs

Postpositions
Cohesive devices

Interjections

Sentences

Clauses and phrases

Agreement

Time markers

Direct and indirect

speech

Consonants

qualitative

verbal

degree
comparative

superlative

manner

participial verb

nominal
dative
verbal

conditional
time
purpose
cause
effect

mixed gender
mixed person

classification, kinds and clusters

Sipdl, Dips e
DivsHESIUL L

Disigud Spbs Sl
Siengai_é Hmis s
Disussren & &L iq gy bClLiflwes

sTebeoTeuDBigID HbsSi.
DigiCou Npibs i

DIPETE, ellengours,
eflemyeumds

K4

£6p, GoGov, 2 _aTGem
QbALD, TATIGILD, DheoITeD, 2 LD

m, gGwr

@leuit eTar i
QUHEGLD TOISGHLD &F6voi 6L
prei g GeneiCeanen

&6UTL_MT60

Qeaip Quripg
#HEIUSHS
Guuils g uimsd
LweTns

DiCUST STUYL BT SUBSTH
BAGT 6TRI G [5EHTLIGHL 6T
Qs Gpe

Beigy, Seiy

“Brsw prenar

2 sievanéepSiCusy”’
oTein 1) Qenesiewnme

SIS CTRIEHEN  LOMIBI6H
spdugnss Qenarenrer

cuseBanh, GuosdsSei,
@)oo 1Bad
B e11ps G s 6l
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TURKISH

THE LANGUAGE

The language to be studied and assessed is the standard version of Turkish, the official language of
Turkey as exemplified in Turkish Radio and Television Corporation (TRT) broadcasts.

Standard Turkish must be used in writing. Regional variations in pronunciation and accent will be
accepted. Linguistic information about the language is contained in the publications of the Ministry of
National Education in Turkey. Guidance on correct spelling is provided in the most recent publication of
Turk Dil Kurumu Imla Klavuzu.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual
o The Turkish-speaking Communities
« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual The Turkish-speaking The Changing World
Communities
 Personal Identity » Migration o The World of Work
For example, family and For example, past and present, For example, careers and
friends, home and community, cause of immigration, occupations now and in the
personal values and priorities, settlement patterns, future, the impact of
life at school contributions and technology, work and safety
 Future Aspirations achievements, adaptation o The Younger Generation
For example, education, career e Cultural Diversity For example, harmful
choice, marriage For example, religion, cuisine, addictions (their role and
. celebrations and festivals, impact), the role of peer
o Leisure o :
. traditional values groups, cultural conflict and
For example, entertainment,

cohesion (within the family

travel, hobbies and interests, o Tourism d ot

sport and health For example, geography, and society)
historical sites and natural « Issues Now and in the Future
assets, tourism industry, For example, environmental
travel/accommodation problems and solutions,

globalisation, modernisation
(benefits and drawbacks),
human rights now and in the
future, changing role of men
and women and the impact of
this on society

o Arts and Entertainment
For example, traditional and
modern art/music/writing, an
artist/writer of significance,
leisure activities at home/in
the city/in the country

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.

GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.
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There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used below are not intended to promote or favour any particular theory of

grammar.

Students will already have a reasonable understanding of the function of grammar in Turkish through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Turkish in a continuers-level program are expected to recognise and use the
following grammatical structures:

Grammatical Item

Sub-elements

Example(s)

Verb

Simple

Compound

Copula

Mood

Other forms

Adverbs

Noun case

Tense (indicative) and personal
Suffixes

Present

Future

Aorist

di past (simple past)
mig past (referential)

Future in the past
Habitual past
Past continuous
Pluperfect

Omission of copula in informal
speech (-dir ekinin diismest)
Participle

Gerund

Voice (passive)

Imperative (formal and informal)
Necessitative (gereklilik)
Conditional (sart)

Subjunctive (dilek-sart)

Reflexive (doniislii)

Reciprocal (istes eylem)
Causative (ettirgen)
Interrogative (soru)

Negative (olumsuz)

Negative interrogative (olumsuz
soru)

Adverbial suffix (-ce)

Repeated adjectives and nouns
as adverbs

Adverbs of place
Adverbs of time
Adverbs of manner

Nominative
Accusative
Genitive
Dative
Locative

gortiyorum, okuyorum
gorecek, okuyacak
goriirstin, okursun
gordii, okudu

gormiig, okumusg

gorecekti, okuyacaktt
gortirdii, okurdu
goriiyordu, okuyordu
gormiistii, okumustu

Agabeyim asker (dir)

gelen, olmayacak
diye

goriiliir

bakiniz, bak
gormeli

gortirse

gorse

goriinmek, bakinmak
goriismek, bakigsmak
gordiirmek, baktirmak
goriir mii, bakar mi
gormedi, bakmadi

gormedi mi, bakmadi mi

glizelce, yavas¢a
giizel giizel, kapt kap

iceri, yukari, ote
aksamlari, yaza, kisin
iyice

ev, okul

ev-i, okul-u

ev-in, okul-un

ev-e, okul-a

ev-de, okul-da
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Grammatical Item

Sub-elements

Example(s)

Noun phrase

Adjective

Pronoun

Postposition

Numeral

Conjunctions

Sentence and phrase
types

Ablative

Simple
Indefinite
Definite
Compound noun
Verbal noun

Attributive
Demonstrative
Quantifier
Interrogative
Comparative
Superlative
Intensifying

Indication of number (omission of

plural -ler/lar suffix)

Personal
Demonstrative
Pronominal ki
Reflexive
Interrogative
Indefinite

Primary
Secondary

Number marker
Sequential

Statements

Questions

Simple, compound, and complex
sentences

Position of adjective altering
meaning

Adjectival phrases

Noun phrases

Adverbial phrases

Direct and indirect speech

ev-den, okul-dan

tugla ev
ogretmen evi
komsunun evi
yayinevi
yiizme, yemek

uzun yol, cesur adam

bu yol, su adam

bir yol

hangi yol

daha zor

en zor

beyaz, bembeyaz; kuru, kupkuru
yirmi asker

ben, sen, o, biz, siz, onlar

bu, su, o, bunlar, sunlar, onlar
cocugunki

kendi

kim, kimin, hangisi

biri, bazilar

tizere, gibi, kadar, ile, icin
hak, hakkinda, taraf, tarafindan;
yiiz, yliziinden

tane
besinci

ve, ama, fakat

iri bir kug, bir iri kus
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YIDDISH

THE LANGUAGE

The language to be studied and assessed is modern standard Yiddish (mandated by the internationally
recognised YIVO Institute for Jewish Research). Regional variations are acceptable in spoken language
only.

THEMES, TOPICS, AND SUBTOPICS

There are three prescribed themes:

« The Individual
« The Yiddish-speaking Communities
« The Changing World.

The table below shows the prescribed themes, prescribed topics, and suggested subtopics.

The Individual The Yiddish-speaking The Changing World
Communities
o Personal World « Lifestyles, Traditions, « Social Issues

For example, personal details Customs For example, equal rights,

and qualities, family friends,
daily life, making
arrangements, free time and
leisure activities and personal
relationships

Education and Aspirations
For example, school life,
choosing a school, Jewish or
non-Jewish education or
schools, future plans and
pathways for Yiddish speakers

Personal Opinions and Values
For example, personal
priorities, student’s view of an
ideal world and views on
issues and values

For example, lifestyles, cultural
diversity, traditions and
customs of Yiddish- speaking
Jews in Australia and other
places

Historical Perspectives

For example, migration,
significant periods in Jewish
history, influence of the past
on the present, famous people
and historical turning points

Arts and Entertainment

For example, art, film, TV
(including documentaries),
radio, music, literature, theatre,
the web, and new media

economic issues, youth
unemployment, drug
awareness, the global village,
the environment

 Travel and Tourism
For example, local tourism,
travelling overseas, visiting
places of Jewish heritage and
interest

o World of Work
For example, jobs and careers,
globalisation, information and
communications technology,
the role of languages

Note: Bold = prescribed themes, bold italics = prescribed topics, italics = suggested subtopics

TEXT TYPES

Refer to page 23 for information.

GRAMMAR

Grammar can be described as the organisation and relationship of all the elements that constitute a
language as it functions.
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There are many different theories of grammar, and a number of different approaches to its teaching and
learning. The categories used in the following table are not intended to promote or favour any particular
theory of grammar.

Students will already have a reasonable understanding of the function of grammar in Yiddish through
prior knowledge or study. Developing students’ ability to convey meaning effectively in a range of
contexts will, however, necessarily involve extending their awareness of the system of structures that
underlie the language, as well as their ability to apply and adapt this knowledge.

Students studying Yiddish in a continuers-level program are expected to recognise and use the
following grammatical structures:

A. Nouns

J—

Gender: masculine: ‘der’ = “7v7’; feminine: ‘di’ = *7°; neuter: ‘dos’ = ‘0%7 plural; *di’ = “7’

Choice of Masculine or Feminine Nouns
feminine nouns with a masculine equivalent are formed by adding suffix ‘in’ = ‘7,
e.g. writer = ‘Pwamw\wY’

Plural - with endings and changes:
a. endings: ‘n’=*}" and ‘en’ = “1¥’; no changes
ending: ‘s’ = ‘0’; no changes
ending: ‘er’ = “’; no changes
endings: ‘er’= “7y"; vowel changes
no endings; no changes
no ending; vowel changes
ending: ‘im’ = ‘2*’; vowel change in plural
ending: ‘es’ = ‘M’; dropping final ‘h’ = ‘7’; occasional vowel change
ending: ‘ekh’ = 73’
nouns inflected like adjectives
irregular plurals

TS TR e an o

Choice of Singular or Plural
nouns which represent units of measurement or calculation are in the singular if preceded by a precise
number, e.g. three years = “38° ™7, if no precise number is used, the plural is used, e.g. many years =
T TN

Declension of Names: Nominative; Accusative; Dative
with endings ‘n’ = 7"; ‘en’ = ‘3’; ‘I’=*’; or stressed vowel diphthong

Use of the Nominative
a. Subject of a sentence is always in the nominative
b. Noun in the predicate is always in the nominative
¢. Two nouns in succession is an idiomatic construction, partitive, quantitative, categorising, and uses
the nominative without the article

Use of the Accusative
a. Direct object, where a noun used as the direct object of a verb is always in the accusative case,
e.g. he sees mother = ‘vnRn 7 VT W’
b. In expressions of time, where nouns denoting specific times or dates at or during events taking place
are in the accusative
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Use of the Dative
a. With prepositions, every preposition requires the dative case, e.g. with the sister = “Wwooymw 7971 0’
b. Where a noun is the indirect object of a verb, it is in the dative case, e.g. we help the aunt =
‘ynma 79 3900
c. Dative of reference, where verbs relating to human experience require the noun denoting the
experiencer to be dative, while the noun denoting the experience is in nominative, e.g. mother’s
hand hurts = ‘D187 7 ™M VW WHRA VY

Common Nouns which are Declined: Nominative; Accusative; Dative
with endings ‘n” = *1’; occasionally dropping final vowel

Possessive Form
with ending ‘s’ = ‘0’; occasional ‘es’ = ‘0¥

’

Use of the Possessive
formed only from nouns denoting human beings and, as a rule, only from nouns in the singular

B. Articles

Definite Article: Masculine Feminine Neuter Plural
Nominative: ‘der’ = w7’ ‘dir =7 ‘dos’ = ‘o8’ it =7
Accusative: ‘dem’ = ‘oy7’ ‘dir=7 ‘dos’ = ‘ox7’ i’ =7
Dative & Possessive:  ‘dem’ = ‘Qy7’ ‘der’ = “wy ‘dem’ = ‘v’ di’ =7
Use of Definite Article

generally corresponds to English usage, but many abstract nouns which do not use it in English, do use
it in Yiddish, e.g. life is hard = “3mw 1% j28% 087; but ‘Jews’ is almost always used without the article,
e.g. The Jews are a people = ‘P79 X Wit 7’

Indefinite Article
In singular: ‘a’ = ‘8’ or when word begins with a vowel ‘an’ = ‘W’
In plural: no indefinite article used with plural words
In negative: the definite article is replaced with ‘keyn’= “1™’, also added in plural

Negative Article
the negative article ‘keyn’ = ‘1p’ replaces the indefinite article in a negative statement, except in the
subject which retains ‘a/an’ = “|¥\’

Omitting the Article in Expressions of Place
in idiomatic expressions of place, the definite article is omitted, e.g. in the park = “77%9 1"X’, at school =
O PR’

Indefinite Amount or Number
materials in indefinite amounts or numbers are denoted by nouns without any article, but in negative
statements the negative article is used, e.g. the sugar is sweet = ‘07 '8 WP’ there’s no sugar =
RIND O PR WP PR

Agreement with the Noun
an adjective must agree in gender, case and number with the noun which it precedes

Agreement with the Article
in the neuter singular, the form of the adjective also depends on whether the definite article precedes it,
e.g. a big land = ‘7387 012 ¥’ the big land = “728% yom oy’

Contractions
with ‘dem’ = ‘0¥7’ in the dative case-masculine and neuter, following a preposition is fused with

LI |

preposition, as ‘n’=‘7’; ‘en’ = 1¥’; ‘m’=‘0’; ‘em’ = ‘0¥’

Stage 1 and Stage 2 Yiddish Continuers Level 2023 141



OFFICIAL

C. Adjectives

Base Form
with cases and gender endings added, with a few exceptions which are never used in a base form.

Gender Endings
with adjectives used before a noun, endings match the gender of the noun, with the following endings,
masculine: ‘er’ = “9y°; feminine: ‘e’ = ‘v’; neuter: ‘e’ = ‘¥’ only when following the definite article
plural: ‘e’="y" for all genders and cases

Declension: Masculine Feminine Neuter Plural
Nominative:  ‘er’= "W’ el =ty’ ‘el = ¢y for =y
Accusative: fer’="w 'n’=° ‘et=ry ‘el=ry el = ¢y’
6en! = i.iy! sem’ = ‘DE’
Dative & ‘n’ = ‘]’ ‘en’ = "]L” ‘er’ =y’ ‘n’ = "E’ ‘en’ = ‘W’ et =y’
ve: =‘ay —
Possessive ‘em’ = ‘v’ ‘em’ = ‘ay’

Adjectives in the Predicate
stay in base form with no ending changes, except neuter adjectives in the predicate with indefinite
article has ‘s” = ‘0’ endings and in plural ‘¢’ =y’
Supporting ‘¢’ = ‘¥’
some cases insert the ‘e’ = ‘¥” before the ‘n’ =7 or ‘m’ = »’

Adjectives in the Predicate
if the adjective refers to the subject, the adjective in the predicate must agree with its gender and
number, but the adjective in its base form can also be used, e.g. my brother is young =
S\ ¥ PR TN Y’

Comparison
a. Comparative: has added ending ‘er’ = *73°, and then inflected according to gender, case and number
b. Superlative: has added ending ‘st’ = ‘00’, and then inflected according to gender, case and number
¢. Changes in the base vowel occur in adjectives in comparative and superlative cases

Comparative
the preposition ‘from/of” = ‘115’ followed by the dative, or the conjunction ‘than’ = “1’ followed by the
nominative, is used after the comparative, e.g. smaller than I = " 19 92259 or “PX ™1 Wiy’

Uninflected Adjectives
with bases ending in ‘er” = ‘W’ or ‘aner’ = ‘W', formed from geographical names, are not inflected,
retain same form

Possessive Adjectives
include: my = ‘P’ its = ‘175 our = “ITIN’; your = ‘1775 your = 93K’ his = ‘1’5 her = “R;
their = “w»1’; with ending ‘e’ = ‘v’ added in plural

Avoiding Possessive Adjectives
when the possessive relationship is obvious, the definite article is used instead of the possessive,
e.g. he lives at his mother’s = “Jwn§n 797 72 v W’

Numeral Adjectives
formed from corresponding numerals 1-8; with ending ‘t’ = ‘v’ for 9-19; and ‘st” = ‘ov’ for 20 and
above

Inflection of ‘other’ = “ w71y’
when preceded by the indefinite article

Adjectives used without Nouns
adjectives can be used as nouns, but are inflected as adjectives, e.g. I spoke with the youngster =
31 10" BTYDA 28T TR
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D. Adverbs

Adverbs formed from Adjectives
remain the same as the base of the adjective, e.g. beautiful — beautifully = *y»w-’

Comparative
remain the same as the comparative of the adjective, e.g. more beautiful — more beautifully =
WY’

Superlative
with ‘most’ = ‘0¥’ and the masculine-neuter, dative form of superlative of adjective, e.g. most
beautifully = ooy o’

Adverbs Indicating Place
these are: where? = “W1’, with preposition e.g. from where = ‘13381 119’; where to? = ‘Pmxn?’;
here = ‘¥7” and from here = “}WIR7 N9’; there = “J0NT’; to there = Py’

Additional Adverbs Indicating Place
somewhere = "R yyay’; everywhere = ‘DW¥R’; nowhere = ‘00 pyay R’

Adverbs Indicating Time
when? = ‘190’; sometimes = "2¥n X’; always = ‘781 Yo% 7; never = ‘071 982 1’

Numeral Adverbs
with addition of ending ‘ns’ = ‘01’ to the base form of corresponding numerical adjectives,
e.g. firstly = ‘0w’

Use of Numerals without a Noun
to avoid a redundancy, a noun can be omitted after a numeral if the reference is obvious, e.g. ‘give me
one coffee now and one after’ = “Wuysw YI"KR 1IN DR YORP 1R 10 W

E. Pronouns

Personal Pronouns
Singular Ist, 2nd, 3rd Person — Masculine; Feminine; Neuter; Impersonal — in Nominative

Accusative; Dative cases
Plural 1st, 2nd, 3rd Person — in Nominative; Accusative; Dative cases
First person plural forms: ‘mir’ = “»’; ‘mikh’ = “p»’

Use of ‘one/they/people” = 1’
this is an impersonal pronoun which means ‘one/they/people’ and is often rendered by a passive
construction without a subject, taking the third person singular of the verb, e.g. they say it is very cold
= UORP T IR OV IX LT wn’

Other Pronouns Indicating Persons
a. who = WM’ — in Nominative; Accusative; Dative; Possessive
b. somebody, someone = “1W¥yny’ — in Nominative; Accusative; Dative; Possessive
¢. everybody, everyone = “W7y1y°’ — Masculine; Feminine; — in Nominative; Accusative; Dative;
Possessive
d. nobody, no one = ‘0’1 91’ in Nominative; Accusative; Dative; Possessive

The Pronoun ‘each’ = “w7y’
not usually inflected, may be used in its base form in all cases and genders

Pronouns Indicating Things
these are: what = ‘ON1Y’; something = ‘0ysy’; everything = ‘voX’; nothing = ‘vw 1 I8t p\owry
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Demonstrative Pronouns
the definite articles ‘der’ = "w7’; *di’ = *7°; ‘dos’ = ‘087", used as demonstrative pronouns meaning
‘this’, ‘these’

Familiar and formal address
familiar persons or children are addressed with second person singular ‘you’ = “17°, unfamiliar or
respected with second person plural ‘you’ = “°X’ as in French, e.g. where are you going? =
CPR 000 PR

F. Numerals

Numerals
for numerals 1-20 cardinal set; above 20, unit then deca/tens, e.g. 21 = ‘one and twenty’
for time, ‘to the hour’ and ‘of the hour’; quarters and half
for dates with suffixes/extensions ‘ter’ = “wv’; ‘tn’ = "0’

The Numeral One
counting numbers uses ‘eyns’ = ‘0I"K’, counting object ‘eyn’ = ‘K’

Fractional Numerals
denominator denoted by adding ‘I’ = ‘5" to the base of the corresponding numeral adjective, €.g. one
third = 507 %’
exceptions: one and a half = ‘25870 w7y’

G. Verbs

Base of Verb
to which endings of the present tense are added, identical with first person singular of the present tense

Present Tense
endings added to the base of the verb to form the present tense:
Singular Plural
First Person:  (base form)  ‘n’=*Y
Second Person: ‘st’= ‘v0’ ‘rv="0
Third Person:  ‘t’= ‘v’ n=9
Irregular forms:
some irregular verbs with no ending in the third person singular, e.g. he can = “wp 7w’
some endings of ‘en’ = ‘¥, with verbs ending with ‘g’ =3"; ‘n’ =, *I'= %’
base ending in unstressed ‘¢’ = ‘¥’, compared to stressed ‘e’ = ‘Y’
base ending in ‘t’ = ‘v’, no ending is added in third person singular or second person plural
base ending in ‘s’ = *0’, the ending of second person singular is ‘t’ = ‘v’, not ‘st’ = ‘uo’
base ending in syllabic ‘n’= ‘3", a supporting ‘e’ = ‘3" is inserted before final consonant when adding
plural ending, e.g. to read = “yp1y»5’
three irregular verbs: to have = J287’; to be = *17; to want = “120Y’; to give = 3wy’
contraction with second person singular interrogative with you = 17°, as *stu’= “wv’, e.g. do you
work? = “Y00uy2IRWT DUYIW’

e an o

= as

Meaning of Present Tense
in Yiddish the present tense covers both the simple and the progressive/continuous present, e.g. [ am
reading = ‘5 TN’

Use of tenses in indirect discourse
in indirect discourse the present tense denotes action simultaneous, the past with prior and future,
following, e.g. she said she does not understand = ‘01 ¥™DWIRD *1 1R LANT *7°; “...did not...” =
LU uRIeR.L; Cwill not.. = CLpwn ven..
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Imperative
a. imperative proper, singular imperative identical with base of verb; plural imperative formed by
adding ending ‘t’= ‘v’
b. first person plural imperative constructed with ‘let us’ = “9°a%%” plus the infinitive
c. third person singular and plural imperative constructed with ‘he may/they may’ = 1 1281\ 781’

Present Participle
formed by adding ‘dik’ = ‘7" to the form of the first or third person plural of the present tense.
Variations such as, e.g. giving = ‘P*T12y\p*112%; wanting = ‘P>TIo¥\p*13>’; knowing =
‘PrTIoTM\PrTIonY

Use of Present Participle
used to indicate action by the subject simultaneously with the action described by the main verb,
e.g. I sang whilst walking = ‘217 7R 287 P71y

Infinitive
formed by adding the ending ‘n”= ‘7" or ‘en’ = v’ to the verbal base
exceptions such as, e.g. to go = ‘1™; to give = ‘1293’ to know = ‘0", change vowel in first and third
person plural

Use of the Infinitive
the infinitive is used without the ‘to’ = *1%” after certain verbs, e.g. I am learning to drive a car =
RUMN 1N *9 1YD PR’; every infinitive can be used as a noun, either as subject or object of a verb,
e.g. to laugh is healthy = ‘01993 1°% 1287’

Future Tense
formed by the infinitive preceded by the proper form of the future auxiliary of ‘will’= “un’

Past Participle
a. participles adding the prefix ‘ge’ = ‘v3’ and suffix ‘t’ = ‘0’ to the verb base
b. participles adding the prefix ‘ge’ = ‘v3” and suffix ‘n/en’ = “3\1’ to the verb base, which may also
change vowels

Past Tense
formed by adding its past participle to the proper form of its auxiliary verbs “have’ = ‘287" or
‘be’ = v

Meaning of Past Tense
in Yiddish the past tense covers past, present perfect and past progressive,
e.g. ‘I slept... = “Jox5wys 1 TX°; ‘she has read...” = ‘053 oy v

Conditional Form
formed by adding its past participle to the proper form of its auxiliary verb ‘would’ = ‘v781’,
conjugated regularly; also other forms, e.g. ‘ven’ = “7ym’

Repeated Action
formed by the infinitive added to the proper form of the auxiliary ‘used to’ = ‘3%, conjugated
regularly

Complemented Verbs
formed by inflected verbal part and an uninflected adverbial complement, e.g. ‘I begin to’ =
1% 277 7K’ and conjugated; converbs with auxiliary as prefix, e.g. ‘72K’

Verbs with ‘self’ = ‘7
a number of verbs always add ‘self” = “1°, e.g. undress (oneself) = “7°1 RVOMR’; ‘hide (oneself) =
“TT TOPRARY

Periphrastic Verbs
formed by an invariable element and an auxiliary conjugated in all tenses, ¢.g. to be afraid = “Jax7 8’
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Avoiding Redundant Verbs
when the same verb appears in two consecutive clauses, it should be avoided, e.g. ‘he understood and
50 did I” = “TIN R 18 [VIRDYIND v W

Sentence Units
this is a word or group of words which perform, together, a syntactical function in a sentence.

H. Word Order

Normal Word Order
basic rule is that inflected verb, unless it is an imperative, must be the second unit of the sentence.

Expletive ‘it’ = ‘op’
this pronoun may take the place of the subject at the beginning of the sentence as an expletive,
e.g. it is the right time = ‘0¥ ypoud™ 7 PR Oy’

Consecutive Word Order
in the consecutive word order, the inflected verb is the first sentence unit, e.g. my mother died, 1 was
left alone, I had to start working =
JOY2IN T TR TR XA 70K 2728 TR 173, JW0WYA PR YN 7’

I. Clauses

Relative Clauses
in which the relative pronoun is the subject or direct object formed, just as in English, e.g. the man who
is sitting there = “VIRT VXY DR XY TV’

Conditional Sentences
in conditional sentences, the conditional form of the verb is used in both clauses, e.g. if [ were rich I
would... = LR UIEN T PN URRN TR Y

Direct Questions
question words: who = “3¥W’; what = ‘0§1’; when = ‘y1’; where = “m’; how = *1’; and extensions
a question requiring a ‘yes’ or ‘no’ answer, usually begins with the word ‘n/a?’ = “?..¥’  e.g. ... were
you there? = ‘7ymys JUIRT 10072 %

Indirect Questions
in indirect questions, the interrogative pronoun, adverb, and ‘?° = “?...’%” are not treated as separate
sentence units, e.g. I don’t know who that is = ‘X X7 90 0w 0>0 R’; [ don’t know if she was there
= UMY TOIKT PR TR 0 0N TN
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