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Overview

Chief Assessors’ reports give an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. They provide information and advice regarding the assessment types, the application of the performance standards in school and external assessments, the quality of student performance, and any relevant statistical information.

School Assessment
In 2016 there was a slight improvement in moderated scores for school assessment, with 82% of students achieving results in the A or B bands.

Assessment Type 1: Argument Analysis
Students undertake two argument analysis assessments. In each they consider a different type of text chosen from, for example, popular news programs, poetry, film, lyrics, interest group pronouncements, and reports.
The more successful responses
· Were very clear about the meanings and application of argument terminology. Students need to be able to tell the difference between inductive and deductive arguments and identify the different kinds of premises.
The less successful responses
· Were confused, at times, about argument terminology, such as ‘sound’ and ‘valid’. A premise in itself ought not to be described as ‘sound’. It would be best if students reserve the use of that term, when doing argument analysis, to the strict sense that if a deductive argument has a valid form with true premises then it may be called ‘sound’. Critical Reasoning by Jerry Cederblom explains that there are two criteria for soundness: valid form and true premises. The term ‘valid’ therefore applies to an argument as a whole and not to describe a particular premise.

Assessment Type 2: Issues Analysis

At least one of the assessment tasks should require the student to demonstrate the third specific feature of the reasoning and argument assessment design criterion (RA3, ‘formulation and defence of philosophical positions’). This would help prepare them for the issues study.
As with argument analysis, students were able to present their responses in non-essay formats which obviously increased their engagement levels.
In regards to more successful and less successful responses, many of the comments relating to the issues study are applicable for issues analysis.
External Assessment

Assessment Type 3: Issues Study

The overall standard of issues studies in 2016 was consistent with that of previous years. Approximately 75% of the students achieved results in the A or B bands.
It is interesting to note that a number of topical issues were considered; for example, Islamophobia, asylum seekers, gay marriage, augmented reality, and use of performance-enhancing drugs.

The most serious failing in this assessment type relates to specific feature RA3 when students do not formulate and defend their own position on the issue discussed.

The more successful responses

· Had topic questions which prompted the student to develop a position in answer to the question; for example, ‘Is augmented reality real?’ or ‘Do humans have free will?’ or ‘What role does one’s personal relationships have in one’s moral obligations?’
· Clearly related their question to one of the three key areas described in the subject outline, ethics, epistemology, or metaphysics. 

· Did not include biographical information about philosophers unless it was clearly relevant to the discussion.

· Previewed the key ideas and key philosophical approaches to be covered in the essay in an introduction and then summarised the key points at the end. This helped provide a structured logical essay, which contributes to meeting the requirements of special feature RA3.

· Showed that they understood a variety of philosophical frameworks when considering an ethical dilemma, to meet the knowledge and understanding performance standards. There are deontological approaches to describe, e.g. Kant, human rights, virtue ethics, and teleological approaches to describe, e.g. utilitarianism according to either Bentham or Mill, preference utilitarianism according to Singer, psychological hedonism, and so on. Once students show that they can explain these approaches to an ethical problem, then they can apply the approaches to the ethical issue at hand. The application process and ideas generated at this point will enable the students to generate perceptive understanding or thoughtful understanding and so on. It will also give them an opportunity to reflect on whether the philosophical approach was useful to solving the ethical dilemma. This can then lead the students to describing the strengths and weaknesses of the philosophical approaches. 

· Were able to identify key premises that lay at the core of a philosophical position with clarity and then analysed each of the key premises with depth and perception. A perceptive analysis of a single premise is often quite lengthy and easily requires a whole paragraph in essays of A band standard.

The less successful responses
· Did not make all words and sentences count towards generating marks and evidence against the performance standards. Long passages describing the context of the essay do not help generate marks against the standards. For example, when dealing with the issue of animal rights, describing at length the treatment of animals does not demonstrate an understanding of a philosophical position on the issue. 

· Described in depth the possible variations of definitions in an ethical issue like euthanasia (voluntary, non-voluntary, etc.). It is better to choose one aspect of such a complex and variable topic and succinctly set the topic of the essay to deal with a relatively narrow focus. This will allow for a more detailed approach to focus on the various philosophical positions. Similarly, an essay examining abortion needs to limit the scope of the essay, so that an understanding of philosophical positions can be demonstrated rather than devoting words to describing scenarios of where abortion might occur. The arguments of philosophers should be explored and critiqued according to their strengths and weaknesses to demonstrate achievement against the performance standards for critical analysis.

Operational Advice

School assessment tasks are set and marked by teachers. Teachers’ assessment decisions are reviewed by moderators. Teacher grades/marks should be evident on all student school assessment work.
Teachers should clearly identify the student on the cover page for each task.

Teachers should avoid writing over students’ work because this makes reading difficult for moderators.
General Comments

Some teachers need to be reminded that evidence of learning to be provided by students in relation to assessment design criteria varies according to the assessment type. Knowledge and understanding is not assessed in argument analysis, while critical analysis is not assessed in issues analysis. All of the assessment design criteria are assessed in the issues study.
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