STAGE 2 ENGLISH STUDIES

Individual Study

Compare and Contrast the effect of the narrative point of view in 'The Curious Incident of the Dog in the Night - Time' and 'The Boy in the Striped Pyjamas' and how it keeps the reader engaged in the novels.
The narrative point of view in both The Curious Incident of the Dog in the Night-Time written by Mark Haddon and The Boy in the Striped Pyjamas authored by John Boyne are both similar and different in their respective ways. Both narrators are similar as they are on the quest for understanding into the happenings of their lives. The narrator of The Curious Incident of the Dog in the Night-Time is a fifteen year old autistic boy who is in search for not only the murder of his favourite dog, but also the answers to aspects of his life he does not understand. This is very similar to the narrator in The Boy in the Striped Pyjamas, nine year old Bruno, as he is on a quest for understanding into what is happening to his family is relocated to Auschwitz. The difference between the two narrators is that Christopher Boone has Autism, a disability that is capable of affecting every aspect of life. It heavily affects the social understanding and actions of an individual, which is evident in the narration of Curious Incident of the Dog in the Night-Time while Bruno is a nine year old boy, like any typical young boy is adventurous and lacks the social understanding to know about what is happening around him. The narrative points of view in the two novels are both similar and different in the ways of how they view society and it adds interesting and somewhat puzzling aspects in the way the story is presented to the reader and it is these characteristics of the narrators that keep the reader involved in the two novels.
The characteristics of both an autistic person as well as a young nine year old boy can be both similar and different in many aspects and it is evident in the narration in both texts. Christopher Boone, the narrator in The Curious Incident of the Dog in the Night-Time is fifteen years old and suffers from Autism." Autism is a spectrum disorder, and although it is defined by a certain set of behaviours, children and adults with autism can exhibit any combination of these behaviours in any degree of severity" (http://www.autism‑society.orgisite/PageServer?JServSessionldr011=sers297orLapp24a&pagename=about whatis char) It is evident in the way that Christopher narrates the novel that his behaviour patterns and ways of thinking do vary which provides the reader with an interesting view of society through the telling of Christopher. Because of the way Christopher explains things in the novel can be difficult for the reader to understand. One characteristic of Autism is having an obsessive attachment to an object or thing. One obsession Christopher was Maths at school which was easily his best subject. "These problems were difficult and interesting, but there was always a straightforward answer at the end" (Haddon, 2004, pg 78). Christopher uses mathematical equations in the novel to explain how he feels and also to work out what is happening around him. For example on page 81 Christopher uses a mathematical equation to help explain what is going through his mind and in his life. It is a very complex equation that for the average reader would be very difficult to understand. The use of Christopher as a narrator also provides the reader with an understanding into the mind of an autistic child and that keeps the reader engaged and interested in the novel. Christopher shows the reader an insight into how an autistic mind thinks in order to solve a problem, in his case, to solve who killed Wellington, the dog who was killed in the novel. On Page 53-4 Christopher gives an example of his thoughts by using the 'Chain of Thinking' as he described it. Christopher did it by asking himself a series of questions, providing himself with answers, and in a linear fashion, answered them all to find out why the person killed Wellington. It is behaviour like that, typical to an autistic mind that keeps the reader engaged in the novel.

The narrator, Bruno, in The Boy in the Striped Pyjamas is nine years old and does not understand what is happening from his family when they 'move house'. The novel is written and narrated in a different manner to most other, more conventional novels. Throughout the novel there is a theme of a quest for knowledge and understanding, on the part of Bruno. To the reader the subject matter of the novel is very clear but the way the reader is kept engaged is to see how Bruno comes to an understanding of the events happening around him. A prime example of this in the novel when the family move to Auschwitz, the German concentration camp during the Second World War. Bruno called the concentration camp 'Out – With' (a play on the name of the camp as well as the occurrences that went on in there during World War Two). The way Bruno described the camp in his narration made it clear to the reader what was happening, but similarly to The Curious Incident of the Dog in the Night–Time, the theme of quest for knowledge and understanding kept the reader involved and interested in the two novels.

There are both similarities and differences in the psyche of an autistic mind and a typical nine year -. old mind and it is evident and effective in the two narrative points of view in the two texts. For an autistic mind social development is often either much delayed or almost nonexistent. This is evident in the novel as Christopher has to ask many more questions than a regular person would to help him understand the actions of those around him. Due to his autistic mind Christopher is also very obedient and that is shown in the novel as Christopher was told by his mother not to talk to strangers and people he did not know, for example Mrs Alexander, a neighbour of his, whom after learning who she was became somewhat of a friend to Christopher. Another trait of Autism is that they can be very obsessive with a certain thing, and at the beginning of the novel there is evidence of this as Christopher wants to find out what happened to Wellington. He went around asking questions of people in the street he lived in and was warned from doing so "Look, son, do you really think you should be going around asking questions like this?" (Haddon, 2004, pg 48). Christopher answered saying yes as he wanted to find out what had happened to Wellington. An aspect of the lack of social development in the autistic mind is shown there as Christopher was being warned against asking these questions yet Christopher answered the question in the literal sense, not understanding the real meaning of the question. There are similarities and differences between the psyche of Christopher and Bruno. Bruno is similar to Christopher in the sense he is very determined in things he sets out to do (determination a very typical trait of a nine year old).

The relationships both Christopher and Bruno have with other characters in each novel respectively play a large role in the narrative point of view that is presented in the two texts. It is a common autistic trait that an individual with autism may have a far greater relationship with their parents than any other person. In the novel The Curious Incident of the Dog in the Night — Time' Christopher is a very obedient child, who puts unbinding trust in his father; his mother to Christopher's knowledge was dead. In the novel Christopher makes reference to what his parents had taught him and done for him in order to explain why it is that certain things happen or why he does things. Christopher speaks of how his days are structured and how his parents had influenced that and he has never changed from it (disapproval of change also a common trait of autism). It is his obedience towards his parents that helped model how Christopher speaks, acts and interacts with others in the novel, a crucial way of helping the storylines in the novel evolve. Bruno in the novel The Boy in the Striped Pyjamas is extremely similar in comparison to how Christopher interacts with his parents, especially his mother. "The nine year old child's relationship with his parents, especially with mum, is much improved" (http://childparenting.about.com/cs/childdevelopment/a/nineyearold4.htm). This holds true in reference to Bruno and his relationship with his parents. Bruno relies on his mother mainly to be given guidance and understanding throughout the novel but especially at the beginning. As the novel continued to develop Bruno went on to find things out for himself but it was in the beginning when Bruno's family had to move to 'Out — With' that he looked for his mother for guidance and knowledge of the events happening to him and his family. The relationship both narrators had with their parents in the respective novels influenced how the characters narrated as it was from the teaching of Christopher's parents and the knowledge handed down from Bruno's mother that helped the reader understand what the two narrators were saying when conveying the story.

The narrative point of view in the novels The Curious Incident of the Dog in the Night— Time written by Mark Haddon and The Boy in the Striped Pyjamas authored by John Boyne are both similar and different, mainly in the understanding of what was happening around them. Christopher, the narrator of The Curious Incident of the Dog in the Night — Time is autistic and lacks the mental development to understand concepts involved in everyday life while Bruno, the narrator of The Boy in the Striped Pyjamas is a young nine year old boy, and similarly struggles to understand what is happening around him due to his age in being so young. The main difference between the two narrators is the way they view society and work out their problems. Christopher is far more pro active when working out what is happening around him as he uses his strength in maths, working out equations helping him to understand what is happening while Bruno, on occasions will explore his surroundings yet mainly uses the knowledge of his family to guide him. The narrative points of view in the two novels are both similar and different due to the autistic mind of Christopher and the still extremely young and trustworthy mind of Bruno.
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Performance Standards for Stage 2 English Studies

	
	Knowledge and Understanding
	Analysis
	Application
	Communication

	A
	Knowledge and understanding of a wide range of ways in which authors use stylistic features and language techniques to communicate complex and familiar ideas, and to influence the reader’s response. 

Detailed knowledge and understanding of the ideas, values, and beliefs in familiar and unfamiliar texts. 

Knowledge and understanding of the ways in which creators and readers of familiar and unfamiliar texts use a range of textual conventions to make meaning. 
	Analysis of complex connections between personal experiences, ideas, values, and beliefs, and those explored in familiar and unfamiliar texts.

In comparative exercises, a perceptive analysis of connections between texts, based on analysis and synthesis of similarities and/or differences.

Perceptive analysis of a range of ways in which authors use language techniques to influence opinions and decisions in familiar and unfamiliar texts.
	Use of a wide range of language skills and techniques to create sophisticated and coherent texts that address the meaning and intention of the task.

In comparative exercises, a perceptive recognition of connections between texts, through responses that integrate discussion of texts and move easily between them.

Detailed and appropriate use of evidence from texts to support responses, with textual references incorporated fluently in discussion.

Skills in using the textual, structural, and conventional features of text types for a range of familiar and unfamiliar contexts, audiences, and purposes.
	Fluent and precise writing and speaking, using appropriate style and structure for a range of mainly unfamiliar audiences and contexts. 

Appropriate use of form and register to convey mostly complex meaning in a range of unfamiliar contexts.

	B
	Knowledge and understanding of the ways in which authors use stylistic features and language techniques to communicate complex and familiar ideas, and to influence the reader’s response.

Knowledge and understanding of some ideas, values, and beliefs in familiar, and some unfamiliar, texts. 

Knowledge and understanding of the ways in which creators and readers of mainly familiar texts use some textual conventions to make meaning.
	Analysis of some complex connections between personal experiences, ideas, values, and beliefs, and those explored in familiar, and some unfamiliar, texts.

In comparative exercises, a clear analysis of connections between texts, based on analysis of similarities and/or differences.

Analysis of a range of ways in which authors use language techniques to influence opinions and decisions in familiar, and some unfamiliar, texts.
	Use of a range of language skills and techniques to create clear and coherent texts that address the meaning and intention of the task.

In comparative exercises, recognition of connections between texts, through responses that compare and contrast texts in an integrated way.

Appropriate use of evidence from texts to support responses, with textual references incorporated in discussion.

Skills in using some of the textual, structural, and conventional features of text types for a range of mainly familiar, and some unfamiliar, contexts, audiences, and purposes.
	Mostly fluent and precise writing and speaking, using appropriate style and structure for a range of mostly familiar audiences and contexts. 

Appropriate use of form and register to convey complex and simple meaning in a range of familiar and unfamiliar contexts.

	C
	Knowledge and understanding of a narrow range of ways in which authors use stylistic features and language techniques to communicate mainly familiar ideas, and to influence the reader’s response.
Knowledge and understanding of some ideas, values, and beliefs in mainly familiar texts. 

Knowledge and understanding of some of the ways in which creators and readers of a range of familiar texts use textual conventions to make simple or factual meaning.
	Analysis of simple connections between personal experiences, ideas, values, and beliefs, and those explored in familiar texts.

In comparative exercises, analysis of connections between texts, based on some understanding of similarities and/or differences.
Descriptive analysis of a number of ways in which authors use language techniques to influence opinions and decisions in familiar texts.
	Use of language skills and techniques to create texts that address the meaning and intention of the task.

In comparative exercises, recognition of some connections between texts, through responses that compare and contrast texts, usually in a sequential rather than an integrated way.
Competent use of evidence from texts to support responses, with some use of textual references in discussion.
Skills in using some of the textual, structural, and conventional features of some text types for familiar contexts, audiences, and purposes.
	Generally fluent and functional writing and speaking, using appropriate style and structure for familiar audiences and contexts. 

Appropriate use of form and register to convey simple meaning in a narrow range of familiar and unfamiliar contexts.

	D
	Knowledge and restricted understanding of some simple stylistic features and language techniques used by authors to communicate mainly familiar ideas, and to influence the reader’s response. 

Knowledge and understanding of some familiar ideas, values, and beliefs in familiar texts. 

Knowledge and understanding of a restricted number of ways in which creators and readers of a narrow range of familiar texts use some textual conventions to make simple or factual meaning. 
	Reference to simple connections between uncomplicated personal experiences, ideas, values, and beliefs, and those explored in familiar texts.

In comparative exercises, answers that make partial comparisons and contrasts.

Reference to some ways in which authors use a narrow range of language techniques to influence opinions and decisions in familiar texts.
	Use of some language skills and techniques to create texts that partly address the meaning and intention of the task.

In comparative exercises, some awareness of connections between texts, through partial responses that mainly deal with texts separately.

Some use of evidence from texts to support a response, with use of a narrow range of textual references.

Skills in using some of the textual, structural, or conventional features of a text type for a familiar context, audience, or purpose.
	Achievement of a level of fluency in writing and speaking, in a mainly appropriate style.
Occasionally appropriate use of form and/or register to convey simple meaning in familiar contexts.

	E
	Knowledge and understanding of a restricted range of simple stylistic features and language techniques used by authors to communicate familiar ideas, and to influence the reader’s response.

Identification of an idea, a value, or a belief in familiar texts.

Knowledge and understanding of the ways in which a creator or reader of a highly familiar text uses textual conventions to make factual meaning. 
	Recognition of a simple connection between a straightforward personal, experience, idea, value, or belief, and that explored in a highly familiar text.

In comparative exercises, answers that make a simple comparison or contrast.

Reference to the way in which an author uses language techniques to influence opinions and decisions in a highly familiar text.
	Attempted use of a restricted range of language skills and/or techniques to create a text or texts that attempt to address the meaning or intention of the task.

In comparative exercises, identification of limited connections between texts, through fragmented responses that deal with texts separately.

Restricted use of evidence from texts to support a simple response, with limited textual reference.

Skills in using the textual, structural, or conventional features of a text type for a highly familiar context, audience, or purpose.
	Emerging development of fluency in an occasionally appropriate style.

Occasionally appropriate use of form and register to convey literal meaning in highly familiar contexts.








Communication


Demonstrates the appropriate use of the form of a critical essay, including a clear conclusion, and a formal register to convey simple meaning. 





Analysis


Demonstrates analysis of connections between texts based on the understanding of similarities (e.g. determination of the narrator and the relationships with parents) and/or differences. 





Additional comments


This is a ‘C’ example.


This response moves away from the focus question towards a discussion of autism rather than an analysis of the texts.  The essay provides evidence of:


Knowledge and understanding of some ideas and themes in the texts such as family relationships and the quest for knowledge and understanding of both narrators.


Makes reference to a narrow range of language techniques and ways in which authors influence opinions.


The essay focuses mainly on the narrative point of view of the texts with little recognition of other aspects of the authors’ construction of the texts. Limited awareness of the author implies that Christopher wrote the novel.


Some limited awareness of the relationship between the texts, and the experiences and values the reader brings to the texts; shown through a subjective response based on characters as people.


There is a lack of integration of the discussion of both texts with preference given to one over the other.


The writing shows evidence of drafting and a level of fluency in writing.





Application


Demonstrates competent use of evidence from texts to support responses, such as descriptions of events and recounting the texts with some use of textual references such as ‘Out-With’ and other direct page references. 





Application


Demonstrates recognition of some connections between texts such as the comparison of the narrators of Christopher and Bruno.





The comparison is developed in a sequential rather than integrated way as one text is discussed in this paragraph and one in the text.  





Communication


Demonstrates a level of fluency in writing in an appropriately formal style although there is evidence of preposition confusion, word omissions and word choices that convey an ambiguous meaning.  
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