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Overview
This subject assessment advice, based on the 2025 assessment cycle, gives an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. It provides information and advice regarding the assessment types, the application of the performance standards in school and external assessments, and the quality of student performance.
The Subject Renewal program has introduced changes for many subjects in 2025; these changes are detailed in the change log at the front of each subject outline. 
School Assessment
Teachers can improve the moderation process and the online process by:
thoroughly checking that all grades entered in Schools Online are correct
ensuring consistency and clear labelling between LAP, task sheets and student evidence.
Assessment Type 1: Text Analysis
For this assessment type, students undertake one or two text analysis tasks, focusing on gender bias and the representation of gender in one or more texts, including cultural texts.
Teachers can elicit more successful responses by:
ensuring the text/s chosen will allow the student to explore the diversity of women’s experience
allowing students to choose their own text/s, as well as providing shared text/s
selecting criteria relevant to the task, and not over-assessing by requiring students to cover a large number of performance standards (e.g. only selecting 3 or 4 criteria for a task).
The more successful responses commonly:
engaged with a diverse range of texts, or a single text with substantial depth, to facilitate a nuanced analysis of both the varied and shared experiences of women, covering the diversity required, including intersectionality
critically examined specific sections of the text/s, identifying, and analysing instances of bias, stereotypes, or inequitable treatment of women
demonstrated a sophisticated command of gender analysis terminology, embedded fluently.
The less successful responses commonly:
provided a limited exploration of the diversity inherent in women’s experiences, lacking depth or breadth
focused on recounting the content of the texts rather than engaging in critical analysis through a gendered perspective
offered a simplistic analysis, relying primarily on summaries and largely neglecting the experiences of women beyond the typical white, middle-class framework
relied on informal language and generalisations, which weakened the precision and clarity of their discussion.
Assessment Type 2: Essay
For this assessment type students undertake one gender analysis assessment in the form of a persuasive written essay, a video essay, or a persuasive oral presentation. The essay should be a maximum of 1200 words, a maximum of 7 minutes for an oral presentation, or the equivalent in multimodal form.
Teachers can elicit more successful responses by:
ensuring the question allows for students to communicate analytically and persuasively.
The more successful responses commonly:
designed questions that allowed students to respond persuasively, encouraging critical engagement with themes central to women’s studies, such as power dynamics, intersectionality, and gender relations
drew upon a diverse range of sources, including those that showed women's voices and perspectives, all of which were appropriately cited and reflected a feminist analytical framework
structured their answer in a cohesive and insightful, persuasive exploration of the topic.
The less successful responses commonly:
demonstrated minimal engagement with sources, with limited acknowledgment or integration into the analysis
included too much evidence and not enough analysis
presented the response in a narrative format rather than adopting a persuasive style, lacking a critical, perspective
relied heavily on the experience of an individual woman to analyse, often including lengthy explanations or recounts of their experience
addressed questions that lacked a clear gender focus, resulting in an analysis that did not align with the assessment criteria of Women's Studies.
Assessment Type 3: Folio
For this assessment type students undertake two or three gender analysis assessments.
Teachers can elicit more successful responses by:
covering different issues
allowing students to present their work in various formats/mediums.
The more successful responses commonly:
explored a range of issues covering various time periods, contexts, and cultures, effectively addressing three different areas of focus
used various mediums to present their knowledge, including multimedia presentations, blogs, interviews, and articles, showcasing a dynamic and creative approach to exploring, analysing, and communicating women’s issues
skilfully incorporated images or video into the analysis, enriching the examination of gender construction and the representation of women by providing visual evidence and critique
used a diverse array of sources to support a thorough and in-depth investigation, demonstrating a comprehensive understanding of the issue.
The less successful responses commonly:
focused on description rather than critical analysis when addressing the diversity of women’s experiences or issues
repeated similar issues across the tasks, limiting the breadth and depth of exploration and the diversity of women’s experiences
focused on or mentioned masculinities, without reference to or analysis of the effects on women.
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Assessment Type 4: Issues Analysis
Students undertake one issues analysis. The following specific features of the assessment design criteria for the subject are assessed in the issues analysis task:
Knowledge and understanding — KU1
Gender analysis — GA1 and GA2
Investigation and evaluation — IE1
Communication — C1, C2, and C3.
Generally, most students demonstrated a sound understanding of gender and its impact on individuals and on specific groups.
Teachers can elicit more successful student responses by:
ensuring quotes and references effectively support gender analysis
promoting intersectional analysis by encouraging students to consider a range of factors, such as race, class, sexuality, culture, and nationality, ensuring that their perspectives extend beyond a single viewpoint or perspective 
ensuring a well-designed Women’s Studies question provides the clarity and focus necessary for a coherent, persuasive, and analytically rigorous response.
The more successful responses commonly:
had a question that promoted discussions on the construction of gender and its connection to gender bias. For example, students effectively explored how the issue contributed to the disempowerment of women, contrasting this with its impact on men or examining the role men played
contextualised the analysis within structural cultural systems, including religion, capitalism, and education, highlighting the complexity of the issues rather than adopting a singular perspective
explored how the issue affected or disempowered multiple groups of women across different times, cultures, and societies, enabling deeper, more nuanced analysis. These responses demonstrated comprehensive investigation and effectively connected societal structures to the perpetuation of gender inequalities across diverse contexts, supported by well-referenced evidence
showed strong research and wide reading, explored the causes and effects of gender inequality, and demonstrated a clear understanding of how gender is constructed. Their responses considered multiple perspectives and went beyond surface-level discussion.
The less successful responses commonly:
discussed women’s issues but did not clearly link them to wider gender relations or underlying gender biases. Some responses read more like health studies than gender analysis. As a result, there was limited examination of how power relations and social expectations shape women’s experiences in relation to men. When choosing a health-related topic, students should avoid focusing mainly on medical aspects and instead address gender bias and its broader implications
were descriptive rather than analytical, focusing on narrating facts or describing issues without critically examining the underlying power structures, gender biases, or societal contexts. This limits the depth of their argument.
Overall, students engaged with a broad and diverse range of issues. The majority were well-referenced and grounded in primary and secondary research, while the more successful responses were particularly persuasive, demonstrating a confident and nuanced command of gender analysis terminology and conceptual frameworks.


General
Across all assessment types, some students demonstrated a tendency to prioritise narrative description of gender-related issues within their chosen topics, rather than engaging in sustained analytical exploration. There was a noticeable inclination to frame discussions predominantly from a US perspective, particularly regarding Women of Colour (WOC), with limited reference to Indigenous Australian women. It is important to emphasise that students can achieve an A-band grade without necessarily reaching the maximum word count. Some students who undertook primary research included discussion of their methodology; however, this is not an assessable criterion. All quotations are counted within the total word count, while references are excluded. In assessments comprising multiple tasks, evidence is evaluated holistically across all tasks, rather than assigning a percentage to each task individually. Overall, the standard of work was high across assessment types, with students exploring a broad and diverse range of issues.
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