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Overview
This subject assessment advice, based on the 2025 assessment cycle, gives an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. It provides information and advice regarding the assessment types, the application of the performance standards in school and external assessments, and the quality of student performance.
1. The Subject Renewal program has introduced changes for many subjects in 2025; these changes are detailed in the change log at the front of each subject outline. 
School Assessment
Teachers can improve the moderation process and the online process by:
[bookmark: _Hlk155260961]thoroughly checking that all assessment tasks have been labelled correctly
thoroughly checking all files have been uploaded correctly
checking all grades have been correctly entered in Schools Online
ensuring the uploaded tasks are legible, face up the same way, and do not contain blank pages and student notes.
Assessment Type 1: Folio (40%)
The folio must contain three tasks and must include one of each of the following:
Interaction
Text Analysis
Text Production.
Teachers should design tasks which provide students with the opportunity to provide evidence of their learning in relation to the assessment design criteria of the subject.
Interaction
Students engage in spoken communication in Spanish, such as conversations, interviews, discussions, forums, or debates. This may also include delivering multimodal presentations or oral talks to a specific audience and responding to questions. The expected duration is 5–7 minutes.
Teachers can elicit more successful responses by:
individualising questions for each student rather than having a predetermined set of questions for all students
providing students with a range of open as well as closed questions
ensuring the design of interaction tasks provide students with the opportunity to demonstrate their capability to interact in Spanish. A presentation with one or two questions does not provide this opportunity 
ensuring that topics for the interaction differ from the oral examination sample questions on the SACE website.
The more successful responses commonly:
were able to sustain a conversation on a range of topics
showed interest and enthusiasm for the topic discussed
used mostly correct pronunciation and effective intonation
were able to use new vocabulary encountered to respond appropriately to the questions posed
confidently asked for clarification or repetition and were able to self-correct
demonstrated fluency with minimal hesitation.
The less successful responses commonly:
relied on well-rehearsed language and simple sentences to sustain the conversation
made errors in vocabulary, grammar and pronunciation that may have impeded meaning at times
were not confidently able to sustain a conversation without assistance 
repeatedly asked for clarification or repetition and were unable to self-correct.
Text Production
Students produce a written text in Spanish to convey ideas, information, opinions, and/or feelings. Text types may include articles, blogs, emails, diary entries, essays, reports, reviews, short stories, brochures, or broadsheets. Students may also write in response to a stimulus, such as a blog post, personal letter, letter to the editor, email, article, advertisement, film, or short story.
[bookmark: _Hlk155261386]Teachers can elicit more successful responses by:
allowing students to be creative within the text production topic
encouraging students provide evidence of preparation and planning to support their achievement at the highest standard against the performance standards.
The more successful responses commonly:
used an extensive range of linguistic structures and features with appropriate detail to express their ideas
presented information in a logical and coherent manner
exhibited variety in the ideas they presented
were able to express their ideas and opinions using mostly correct grammar conventions with a good range of sophisticated cohesive devices to connect ideas.
The less successful responses commonly:
used some variety in vocabulary with simple sentences
presented with a variety of grammatical and syntactical errors impeded meaning at times
used basic cohesive devices and simple sentences, often expressing a single idea and/or opinion.
Text Analysis
Students examine and interpret Spanish-language texts, including (but not limited to) magazine or newspaper articles, diaries, advertisements, brochures, reports, literary texts, blogs, conversations, interviews, announcements, talks, songs, speeches, voicemails, podcasts, radio broadcasts, and websites. Responses may be presented in Spanish and/or English.
Teachers can elicit more successful responses by:
creating prompts that reflect real-life communicative situations
incorporating opportunities for open-ended discussion
guiding students to identify main ideas, persuasive techniques, and viewpoints
providing structured analytical support through guiding questions or frameworks (e.g. theme, perspective, purpose)
using comparative tasks that encourage students to analyse similarities and differences between texts to develop deeper understanding.
The more successful responses commonly:
provided detailed information, using a wide range of written and oral vocabulary with strong grammatical control
demonstrated high linguistic accuracy, clear and cohesive communication, and effective use of text types and conventions
demonstrated clear cohesion and logical progression of ideas
sounded natural and confident, with appropriate pronunciation and intonation
showed clear organisation and structure
used varied vocabulary and a range of sentence patterns
addressed the task clearly with relevant elaboration
supported ideas with precise references to the text
drew connections between texts, themes, and cultural contexts.
The less successful responses commonly:
were less fluent, relied on limited or repetitive vocabulary
lacked clarity, organisation, and coherence, resulting in underdeveloped ideas and limited detail
showed limited vocabulary range and relied on simple sentence structures
contained frequent grammatical and syntactical errors that reduced clarity
used basic or repetitive linking words
demonstrated limited control of punctuation in writing
depended heavily on memorised language to maintain interaction
focused on surface-level summary rather than analysis or interpretation
lacked specific evidence to support opinions or arguments.
General comments
Overall, students showed steady progress in communicating meaning in Spanish, with many using more complex structures and demonstrating improved cultural and contextual understanding.
Further development of planning, drafting, and editing skills will help strengthen the quality of both written and oral responses.
Assessment Type 2: In-depth Study (30%)
The in-depth study includes three assessments:
one oral presentation in Spanish (3–5 minutes)
one written or multimodal response in Spanish (500 words if written, or 4–6 minutes if multimodal)
one reflective response in English (up to 600 words or 5–7 minutes).
The in-depth study focuses on an aspect of a topic linked to ‘The Spanish-speaking Communities’ or ‘The Changing World’. It requires more than factual reporting, emphasising analysis and personal reflection.
Teachers can elicit more successful responses by:
choosing topics of genuine interest and critically evaluated sources and guiding students to choose an appropriate topic which allows them to demonstrate their capabilities in this assessment 
helping students to develop research skills, so that they know how to conduct research, how to select relevant information, how to analyse the information, and how to draw a conclusion
continuing practicing in planning, drafting, editing, and refining language will support clearer and more accurate written and oral communication
[bookmark: _Hlk155268581]ensuring that multimodal submissions are a combination of two or more communication modes. Each mode must provide new and distinct information and must contribute evidence of achievement against the performance standards
ensuring that the three assessments differ in context, audience, and purpose
encouraging students to provide evidence of preparation and planning beyond a mandatory reference list in order to allow them the opportunity to demonstrate evidence of achievement in the higher-grade bands. 
The more successful responses commonly:
demonstrated a deep understanding of the topic and communicated ideas fluently
used topic-specific terminology accurately and effectively
showed clear evidence of reflection on the topic studied
supported ideas with thorough, well-selected, and relevant research sources
presented findings with analytical depth, personal engagement, cultural understanding, and meaningful conclusions.
The less successful responses commonly:
showed a basic understanding of the topic, with limited explanation of ideas and little evidence of reflection
are reminded not to read continuously; cue cards should be used only as support when needed
are encouraged to draft their work, meet the word count, and correct basic errors
often relied on superficial research, summarised information without analysis, or showed poor integration of sources
lacked clear organisation and strong links between research findings and personal viewpoints.
General Information on the folio and in-depth study
It is important to adhere to the time and word limits specified in the subject outline to allow students to maximise their achievement. It is essential that LAPs, context sheets, reading texts and transcripts of listening texts are included with moderation material. Teachers should ensure that recordings are clear and intelligible.
External Assessment
Teachers can elicit more successful responses by:
encouraging students to use a wider range of vocabulary and sentence structures rather than relying on repetitive or simple language
guiding students to address all aspects of the task and support ideas with relevant details and examples
reinforcing the importance of clear, legible writing and effective paragraphing to organise ideas
discouraging over-reliance on memorised responses and supporting students to adapt language to the specific question
emphasising clarity and meaning over length when developing written responses.


Assessment Type 3: Examination (30%)
The examination consists of two assessments:
an oral examination
a written examination.
Oral Examination
The oral examination of approximately 8–10 minutes. The examination consists of a general conversation between the student and the examiner(s) about the student’s personal world. 
Teachers can elicit more successful responses by:
providing opportunities for students to develop strong language skills, such as using communication strategies, using sophisticated linguistic structures, and using cohesive devices
providing opportunities for students to develop the confidence to engage in conversation beyond the SACE sample questions.
The more successful responses commonly:
were generally clear with good overall pronunciation across most students
answered in full sentences, providing relevant detail and maintaining greater fluency
demonstrated a broader vocabulary, particularly when expressing opinions or responding to follow-up questions
showed greater confidence in sustaining interaction and communicating meaning effectively.
The less successful responses commonly:
lacked fluency, with students relying on single-word answers rather than complete sentences, which limited effective communication
limited vocabulary, particularly descriptive language (adjectives), led to repetition and reduced depth in responses
found it challenging to express and justify opinions, as well as to compare and contrast ideas, resulting in brief or underdeveloped answers
struggled with more complex reflective questions, especially those containing abstract or unfamiliar language
showed difficulty using past, future, and conditional tenses accurately.
Written Examination
[bookmark: _Hlk155165738][bookmark: _Hlk125725291]The 130-minute written examination has three sections and covers the prescribed themes which are stated in the subject outline. This part of the examination contains three sections: Listening and Responding, Reading, and Responding, and Writing in Spanish.
Section 1: Listening and Responding
Question 1(a) 
The more successful responses commonly:
identified what was different about the award ceremony this year.
The less successful responses commonly:
misunderstood what was different about the award ceremony this year.


Question 1(b)
Compare and contrast the two presenters’ styles when announcing the winner. Support your answer with evidence from the text.
The more successful responses commonly:
provided a perceptive comparison and contrast of the presenters’ styles with two or more relevant examples.
The less successful responses commonly:
attempted to compare and contrast the presenters’ styles, with limited or unclear examples.
Question 2(a) 
The more successful responses commonly:
correctly identified the problem the Iberian lynx is facing in the story.
The less successful responses commonly:
misunderstood the problem the Iberian lynx is facing in the story.
Question 2(b) 
The more successful responses commonly:
provided a substantial explanation of the impact the young people had on the Iberian lynx.
The less successful responses commonly:
offered a brief, incomplete or incorrect explanation of the impact the young people had on the Iberian lynx.
Question 2(c) 
The more successful responses commonly:
created a relevant title in Spanish, and provided a comprehensive explanation of their choice supported by relevant information from the text.
The less successful responses commonly:
suggested a title in Spanish, with grammatical errors
provided minimal or no explanation of the choice of title or its relevance to the text.
Section 2: Reading and Responding
Question 3(a) 
The more successful responses commonly:
provided a relevant explanation of how Teresa_lapoeta came to know about the poem.
The less successful responses commonly:
provided a limited explanation of how Teresa_lapoeta came to know about the poem
did not provide an explanation that was relevant to the text.
Question 3(b)
The more successful responses commonly:
provided a comprehensive understanding of why the expression is used and included three pieces of relevant evidence from the text.
The less successful responses commonly:
provided partial understanding of why the expression is used
identified only some relevant information
provided evidence not relevant to the text.
Question 3(c) 
The more successful responses commonly:
identified and fully explained two metaphors in the poem.
The less successful responses commonly:
misunderstood the meaning of metaphors in the poem.
Section 3: Writing in Spanish
Question 4
There was a choice of four options for the students, of varying text types and themes.
Option 1 – You have recently taken up a new hobby that you believe others would also enjoy. Write an email to your school leadership requesting a new extracurricular club at your school based on your new hobby. 
Recientemente has empezado a practicar una nueva afición que crees que a los demás también les gustará. Escribe un correo electrónico al grupo de liderazgo de tu escuela solicitando un nuevo club extraescolar basado en tu nueva afición.
This was the most popular choice of topics.
The more successful responses commonly:
clearly addressed the school leadership, explained the hobby, why it was appealing, and how it could benefit students; used polite, formal language and email conventions
provided a detailed plan for the club, including activities, frequency, resources needed, and expected student engagement
showed varied vocabulary, correct formal register, and clear structure with introduction, body, and conclusion; supports points with examples of similar successful clubs elsewhere.
The less successful responses commonly:
provided minimal explanation of the hobby or why students would enjoy it
wrote in a casual/informal manner and did not use a suitably formal tone for an email to school leadership
omitted details about how the club would operate or the benefits to students
used limited sentence structures and vocabulary and did not justify or support their ideas and opinions
lacked clear organisation with ideas presented in a list-like or disjointed manner
contained grammatical errors that reduced clarity and at times impeded meaning.
Option 2 – Social media influencer numbers continue to rise with more content being made every day. Write an online blog for a Spanish language youth website about the impact of social media influencers on young people today. 
El número de influencers sigue aumentando y cada día se crea más contenido en las redes sociales. Escribe un blog en línea, para un sitio web juvenil en español, sobre el impacto de los influencers en las redes sociales en los jóvenes de hoy.
This was the second most popular chose of topics.
The more successful responses commonly:
engaged the youth audience with lively and persuasive language, discussed both positive and negative impacts, and supported opinions with examples or relevant evidence
used appropriate blog style with headings, paragraphs, and conversational yet accurate Spanish
integrated opinions, facts, and rhetorical questions effectively
showed a wide range of vocabulary and sentence structures, including linking words, expressions of opinion, and reflexive constructions; concluded with a strong call-to-action or personal reflection.
The less successful responses commonly:
provided basic statements about influencers without analysis or depth
did not consider both positive and negative effects in their blog
used limited vocabulary and repetitive phrases; sentences were simple and lack cohesion; blog style was poorly applied
expressed ideas in a well sequenced and logical manner and did not engage the reader
did not include reflection or personal opinion as required by the question.
Option 3 – You recently attended the opening of a new Hispanic cuisine restaurant in your city, but it was not what you expected. Write a review for a Spanish language food magazine about your experience at the opening event. 
Has asistido recientemente a la inauguración de un nuevo restaurante hispano en tu ciudad, pero no fue lo que esperabas. Escribe una reseña para una revista de cocina en español sobre tu experiencia en la inauguración.
The more successful responses commonly:
clearly identified the type of text (review) and audience (food magazine readers); evaluated food, service, and atmosphere with specific examples
used descriptive vocabulary for sensory details (taste, smell, presentation) and expressed personal opinions with clear justification
maintained coherent structure (introduction, description, evaluation, conclusion), used varied vocabulary and complex sentence structures, and incorporated persuasive or evaluative language.
The less successful responses commonly:
provided a very brief or superficial account of the experience, with little description or evaluation
used repetitive or basic vocabulary to describe food and atmosphere; sentences were short and disjointed
did not provide clear opinion or justification
lacked a clear structure or produced a review that was not logically sequenced  
used incorrect grammar that at times impeded meaning.
Option 4 – Write a diary entry about the unforgettable day you met your favourite artist. Describe how the day unfolded and reflect on the impact this memorable meeting had on you. 
Escribe una entrada en tu diario sobre el día inolvidable en que conociste a tu artista favorito. Describe cómo transcurrió el día y reflexiona sobre el impacto que tuvo este encuentro memorable para ti.
The more successful responses commonly:
clearly adopted the diary style with personal tone, addressing feelings, experiences, and reflections in the first person
described the sequence of events in detail, including emotions, interactions, and sensory impressions
included reflection on the personal impact of the meeting
used varied vocabulary and verb tenses appropriately (past, present, conditional), cohesive devices, and accurate grammar
demonstrated personal engagement and insight.
The less successful responses commonly:
provided minimal description of events or emotions 
used simple sentences without elaboration
lacked reflection on the impact of the meeting
used limited vocabulary and repetitive structures


inconsistently applied diary style
included basic grammar errors that at times impeded meaning.
General Comment 
Developing writing proficiency in Spanish.
To strengthen overall writing proficiency, students should be encouraged to engage fully with all aspects of the task, ensuring that their responses are consistently relevant to the context, audience, and purpose. Teachers can support this by guiding students to plan and organise their ideas before writing, ensuring logical sequencing, coherent paragraphing, and clear linking of sentences and paragraphs.
Students should be given frequent opportunities to express and justify complex ideas and opinions, using detailed examples, explanations, and reflections where appropriate. Encouraging the use of a wide range of vocabulary and varied sentence structures, including different verb tenses, descriptive language, and linking devices, will enhance both clarity and sophistication. Practice in applying text type conventions—such as email format, blog style, review evaluation, or diary tone—is essential for achieving accuracy and audience engagement.
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