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Overview
This subject assessment advice, based on the 2025 assessment cycle, gives an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. It provides information and advice regarding the assessment types, the application of the performance standards in school and external assessments, and the quality of student performance.
The Subject Renewal program has introduced changes for many subjects in 2025; these changes are detailed in the change log at the front of each subject outline. 
School Assessment
Teachers can improve the moderation process and the online process by:
thoroughly checking that all grades entered in school online are correct
checking that appropriate performance standards are shaded for each folio
ensuring the recordings of the interaction and oral presentation in Japanese are clear and loud enough to heard.
Assessment Type 1: Folio
The folio must contain three tasks and must include one of each of the following:
Interaction
Text Production
Text Analysis.
Interaction
The Interaction is to be 5–7 minutes in length. The choice of topics is determined by the teacher.
Teachers can elicit more successful responses by:
individualising questions for each student rather than giving all students the same questions
providing students with a specific focus for the interaction to ensure opportunities for depth, reflection, and interpretation
allowing students time to elaborate on their responses.
The more successful responses commonly:
expressed opinions in response to questions without relying on rehearsed answers
elaborated on their responses to questions showing depth and opinions
maintained in polite form
included a range of complex grammatical structures
responded accurately using the correct tense and with correct use of particles
used a variety of communication strategies to maintain conversation
showed flexibility and spontaneity in responding to questions
demonstrated engagement in the interaction by actively offering additional details
used a wide range of cohesive devices effectively to elaborate their responses
included a variety of linguistic structures when responding
responded with clear pronunciation
showed a real interest and enthusiasm to engage in Japanese.
The less successful responses commonly:
· included closed questions that did not allow for depth in the response
· followed a specific set of questions rather than following the natural flow of the conversation or the interest of the student, which did not encourage or allow for spontaneous discussion
· included long periods to process questions and formulate answers
· began with a self-introduction, which was not an interaction
· included frequent basic particle and tense errors
· used very basic vocabulary and very few linguistic structures in their responses
· used English to answer the questions
· used learnt responses which were not relevant to the initial question or did not come across as a natural response.
Text Production
The Text Production is a written text in Japanese. The text type, topic, and length of the Text Production are chosen by the teacher. The text can be handwritten or typed. While tools such as generative AI and translators can support language learning, they must be acknowledged and referenced appropriately, as with any other source. According to SACE guidelines, students must ensure all submitted work is their own and clearly indicate any use of AI tools. This includes the name of the tool, the prompts used, and any AI-generated output so the originality of their work can be verified. Proper referencing of AI and other sources aligns with SACE’s academic integrity requirements.
Teachers can elicit more successful responses by:
· allowing students to be individually creative within the text production topic and text type
· avoiding heavily scaffolded tasks that result in class responses being overly similar in content, vocabulary, and grammatical structures
· encouraging students to use polite form when writing text, unless very confident with the use of plain form.
The more successful responses commonly:
allowed students to explore the topic in depth and be creative
included a wide range of complex grammatical structures and demonstrated accuracy in their use, with the structures used appropriately and naturally
clearly demonstrated the purpose and audience (which was also made clear through the task design)
used a variety of cohesive structures to link ideas
used a variety of vocabulary.
The less successful responses commonly:
lacked depth in ideas
included only basic grammatical structures
included many grammatical errors, including tense, spelling, and particle errors
did not include prescribed Kanji characters as listed in the subject outline
did not use connective devices to link ideas but instead used a number of simple sentences
· relied heavily on Google Translate and/or Google Dictionary and meaning was unclear due to incorrect word choice
· did not include prescribed SACE grammar structures but instead used difficult words and simple sentences to convey meaning
· included grammar that was not used appropriately or naturally.
Text Analysis
Students analyse text/s in Japanese. This could be a written or spoken text. Questions relating to interpretation as well as language analysis must be included.
Teachers can elicit more successful responses by:
ensuring that questions about the text include questions about the language used, the text type, and the purpose of the text
checking carefully, if using past exams, that the questions cover all the specific features required. In an exam, these are covered throughout the assessment type and may not all be covered in Section 1 or Section 2
assessing work against performance standards as part of the entire folio rather than giving a numerical grade to an individual task. 
The more successful responses commonly:
included responses to language analysis questions where students were able to discuss text types, the purpose of the texts, and the style of language used in the texts
used language examples and evidence from the text to support their findings
demonstrated depth and breadth in their interpretation of meaning in texts.
The less successful responses commonly:
did not include analysis of language in texts 
did not use evidence from the text as examples to support their findings.
Assessment Type 2: In-depth Study
[bookmark: _Hlk219704829]The In-depth Study must include:
Oral presentation in Japanese 
Written or Multimodal Response in Japanese
English Reflection.
Each task must differ in context, purpose and audience. Common topics in 2025 included anime, sumo, geisha, Japanese diet, tourist attractions, Geisha, robots, and konbini.
Teachers can elicit more successful responses by:
· encouraging students to provide evidence of preparation and planning beyond a mandatory reference list in order to allow them the opportunity to demonstrate evidence of achievement in the higher-grade bands. Examples may include annotated source notes, vocabulary lists and observations.
· encouraging students to choose topics that allow them to use language consistent with vocabulary and grammar learnt at the SACE level
encouraging students to choose topics they are interested in
encouraging students to investigate engaging subtopics within the main topic of research
reminding students that any use of AI tools, dictionaries, or translators must be acknowledged and referenced in line with SACE academic integrity requirements.


Oral Presentation in Japanese
The oral presentation in Japanese is 3–5 minutes long.
The more successful responses commonly:
· clearly demonstrated effective communication and a level of fluency appropriate to Stage 2 
· discussed the chosen topic in depth, using current statistics, interesting information, and current issues related to the topic
· demonstrated a deep understanding of the researched topic
· were well structured in their presentation of the topic
· included an extensive range of complex grammatical structures from the prescribed list as detailed in the subject outline
· were presented fluently, with very good pronunciation and intonation
· demonstrated clear and accurate pronunciation of more sophisticated vocabulary specific to the topic
· discussed interesting topics related to the main topic of investigation
· used correct vocabulary related to their chosen topic.
The less successful responses commonly:
focussed on personal opinions about topics rather than demonstrating research on the topic. This was evident in topics related to music artists, and food
limited students’ opportunities to demonstrate strong evidence of effective communication and fluency through recording short sentences on individual PowerPoint slides
provided basic and well-known information on the chosen topic
presented with pronunciation and intonation errors which impeded meaning
used unfamiliar or ‘difficult’ words indicating a lack of understanding of their meaning, which sometimes led to pronunciation and intonation errors
exceeded or did not sustain the 3–5-minute time limit
presented with frequent pauses
lacked research into their chosen topic
used incorrect words related to their chosen topic.
Written or Multimodal Response in Japanese
The Written or Multimodal Response in Japanese has a maximum of 600 words or multimodal equivalent.
Teachers can elicit more successful responses by:
· encouraging students to include more depth of ideas in their written response
· [bookmark: _Hlk218508917]ensuring that multimodal submissions are a combination of two or more communication modes. Each mode must provide new and distinct information and must contribute evidence of achievement against the performance standards
· encouraging students to compare information from a variety of sources
· individualising each student’s task with an interesting and relevant context, purpose, and audience to allow for a wide range of research and perspectives on their chosen issue.
The more successful responses commonly:
· included in-depth information on their chosen topic in the written response
· included an extensive range of complex grammatical structures
· used a range of cohesive devices to link ideas
· wrote with excellent control of language
· wrote in diary form and expressed feelings about their experiences after the event
· explored the chosen in-depth study topic in a different context and text type, so that information could be shared differently to the oral presentation
· included interesting information and depth of ideas about the chosen topic
· adhered to the text type (e.g. diary — was written in diary form and followed the conventions of the text type).
The less successful responses commonly:
discussed personal opinions about the topic with little research shared on the topic
included little information relevant to the chosen topic
did not write with accuracy
used incorrect kanji
did not include a variety of grammatical structures
did not include a variety of cohesive structures to link ideas
were very similar, or in some cases the same, in content and context to the oral presentation in Japanese
expressed information about their chosen in-depth study topic in a very simple way and lacked in depth and breadth
did not follow a clearly designed structure or follow text type conventions
exceeded the character limit of 600 characters.
English Reflection
The English reflection is a maximum of 600 words in written form or an oral presentation of 5–7 minutes.
Teachers can elicit more successful responses by:
encouraging students to reflect on their own culture and compare it to the Japanese culture
encouraging students to choose an article about a current issue related to their chosen topic.
The more successful responses commonly:
· reflected critically on how cultures, values, and beliefs were represented in texts
· made connections between their own cultural backgrounds, values, and practices as explored through the texts used
· critically analysed texts and drew comparisons or differences between cultures
· reflected on a current issue associated with their chosen topic
· showed depth of reflection of own practices, and impact of the study was evident and thoughtful
· discussed changes regarding cultural understanding.
The less successful responses commonly:
· based their reflection on the content of what they had learnt through the chosen topic
· described their own values, without making connections with those represented in texts
· discussed content researched about their chosen topic rather than reflected on cultures and values within their chosen topic
· reflected mainly on their own learning and the research process rather than on cultures and values
· exceeded the 600 word or 5–7-minute time limit
· showed limited reflection of own practices and impact of the study.
External Assessment
Assessment Type 3: Examination
The examination consists of two assessments: an oral examination and a written examination. 
In 2025, 219 students sat the SACE Stage 2 Japanese continuers written examination. 
Frequent grammatical errors included verb and adjective conjugations, tense, incorrect use of particles, inconsistent use of plain and polite forms, simple spelling mistakes and adjectives and nouns linked by の. Students are encouraged to review the SACE grammar, vocabulary and prescribed Kanji lists to thoroughly learn and apply basic sentence structures and spelling accurately. 
Oral Examination
Overall, students demonstrated strong performance and were generally well-prepared for this year’s oral examination. A total of 36.5% of students achieved a grade in the A range. Thorough preparation through practice was clear in some responses, while others showed less readiness. No students chose to bring visual aids such as photographs, pictures, or maps, even though these were permitted.
General Advice
Open-ended questions, especially those starting with ‘how,’ were challenging for some students. Practising responses to questions such as ‘What do you think about…?’, ‘Why do you think so?’, ‘How is it different or the same?’, and ‘Why do you think it is important to…?’ would help students expand and justify their answers. Students are encouraged to practise expressing opinions on personal topics, such as ‘Why do you study Japanese?’ or ‘What makes a good friend?’ 
It is important to remember making mistakes does not necessarily prevent achievement in higher grade bands; recognising and correcting errors is valued as a natural part of conversation
When preparing for the oral examination, teachers are advised to ask varied individualised questions to elicit students’ own ideas and thoughts. Teachers are also encouraged to explicitly teach the importance of あいづち to support more natural conversational flow, as well as how to elaborate responses using simple cohesive devices such as たとえば.
The more successful students commonly: 
internalised the grammar and applied it flexibly in different contexts
accurately understood questions and provided relevant, well-thought-out responses
responded naturally without relying on memorised answers, engaging the audience
managed unexpected questions or topic changes with confidence
expanded and elaborated on ideas with appropriate detail, creating more engaging interactions
clearly expressed opinions and ideas, supporting them with reasons
used a wide range of vocabulary and grammatical structures accurately and effectively
demonstrated culturally and socially appropriate communication, including the use of formal register and terms such as 父 and 母
spoke clearly at an appropriate pace and volume, with accurate pronunciation and intonation
maintained natural conversational flow using strategies such as fillers, あいづち (e.g., そうですね、ほんとうに), confirming questions, and thanking the examiner when support was provided
sought clarification effectively when needed, demonstrating multiple ways to ask for help (e.g. すみません、・・・は何ですか？・・・のいみがわかりません。聞こえませんでしたから、もう一ど言ってください。).


The less successful students commonly: 
· expressed opinions on familiar personal-world topics (e.g. part-time jobs, school uniforms, learning foreign languages) but struggled to develop them
made recurring grammatical and lexical errors (e.g., しゅみはテニスをします instead of しゅみはテニスをすることです or しゅみはテニスです, and いいだと思います instead of いいと思います)
did not listen carefully to questions, often focused on one or two familiar words and gave irrelevant responses
had a limited range of vocabulary (e.g., school subjects, rules, and clothing) and grammatical structures, restricting both comprehension and expression
struggled to understand questions, particularly wh- questions, and did not seek clarification, instead guessing and responding irrelevantly
were unable to respond to reflective questions or produced only simple statements such as ‘～が好きです’ without reasons or justification
relied heavily on rehearsed or memorised responses, frequently repeating them out of context
depended on the examiners’ prompts to add basic details
gave short, minimal responses, often using fragmented or incomplete sentences, or single words
lacked flexibility, such as the ability to rephrase ideas or elaborate on responses, and could generally answer only simple questions
made frequent grammatical errors and inappropriate word choices that impeded meaning
used unfamiliar or inappropriate vocabulary, or too frequently substituted English words for Japanese
slipped into informal language (e.g., ごめん、めっちゃ、やばい) that was not culturally or socially appropriate for the context
required frequent repetition or rephrasing of questions and overused or misused clarification phrases (e.g. もう一どください).
spoke hesitantly with long pauses, limiting opportunities to explore a wider range of topics.
Written Examination (Online)
Overall, students performed well. Without ‘Reading and Responding B’, students seem to have time to review their response and improve them. 
Section 1: Listening and Responding
Question 1
Question 1(a)
Almost all the students answered correctly. The students are familiar with the days of the week.
Question 1(b)
The more successful responses commonly: 
fully understood the text and provided three detailed examples that convinced Kazu to go to the art gallery
recognised that Yayoi Kusama is an internationally famous artist
connected Kazu to the documentary they watched together in the art class last year
correctly understood that Keiko had two tickets and could give one to Kazu, removing his concern about the cost.
The less successful responses commonly: 
misunderstood that the documentary would be shown at the art gallery
missed that the documentary was about the artist or that they both watched the documentary in the art lesson last year
misunderstood that the artist would be at the art gallery
partially understood why Kazu did not have to worry about the ticket cost
failed to recognise the impact of Lisa attending the art gallery, with some assuming she was paying for tickets or simply liked the artist.
Question 2
Question 2(a)
The more successful responses commonly: 
identified two reasons why Mr Jones likes about his new apartment and supported their answer with evidence from the text. For example, it is spacious and bright, close to the supermarket and his kids love the park in front of the apartment.
The less successful responses commonly: 
provided incorrect details, such as Mr Jones liked the park and went there every day
misunderstood that ‘すみやすい’ means ‘cheap to live’.
Question 2(b)
The more successful responses commonly: 
identified that Mr Jones was worried because Mr Yamada looked angry last night but that he could not understand him as he spoke too fast.
The less successful responses commonly: 
identified one or no reason for Mr Jones’s concern
provided irrelevant information, failing to address the question appropriately.
Question 2(c)
The more successful responses commonly: 
fully identified how easily Mr Jones can address what he is sorry for and justified their answer with examples from the text. For example, Mr. Jones can easily resolve the rubbish problem by simply putting the rubbish out on Friday morning, instead of the night before.
The less successful responses commonly: 
described the issue but did not appropriately respond to the question, “How easily can Mr Jones address what he is sorry for?” 
did not justify their answer with evidence from the text. 
Section 2: Reading and Responding (Part A)
Question 3
Question 3(a)
Almost all students correctly identified that the villagers started to make dolls to put them in rice fields, so birds wouldn’t eat rice.
Question 3(b)
The more successful responses commonly: 
understood the meaning of the phrase ‘本当に人形が村で生活しているみたいだ’accurately and supported the statement with appropriate evidence from the text. For example, a family of dolls enjoys flower viewing, and a doll of an old man is waiting for a bus.
The less successful responses commonly
listed examples of what dolls were doing in the village, but did not link them to the phrase ‘本当に人形が村で生活しているみたいだ’, due to not understanding the phrase
were confused about what dolls were doing and what people were doing.
Question 3(c)
The more successful responses commonly: 
identified the tone of both texts and supported their response with clear explanations and appropriate examples.  For example, the first post, written by a tourist or a visitor, has a positive tone, seeing the village as a good place to visit saying the cute dolls offer many interesting photo-taking opportunities and the village has a nice view.
In contrast the second post was written by someone who lived in the village when they were a child and has a sad/regretful tone, stating that the dolls remind them of the village, which was once lively and populated. ‘I can’t help but remember the lively village of the olden days.’
The less successful responses commonly
was unsure of the meaning of ‘tone’ in the question and only referred to differences in register, plain form, and polite form as indicators of tone differences
mentioned differences in register but failed to connect them with their corresponding tones.
Section 3: Writing in Japanese
1. General Advice
This section was generally handled well. 
There were four options for students, each with varying text types and themes. Option 4 was the most popular (40.1%), followed by Option 2 (30.0%), Option 1 (18.0%), and Option 3 (12.0%). 
Students are encouraged to choose their option carefully, considering the requirements and what they can write accurately. Responses should adhere to the 350 to 400 ji limit, as shorter answers often lack detail. If responses are too long, the markers may not read the entire text, which could disadvantage students if key points appear later.
Some responses were written in Romaji; students should use Japanese scripts (hiragana, katakana, and kanji). Common errors included incorrect kanji (e.g., 品説 instead of 親切, ～が厚手 instead of ～があって, 先勝 instead of 選手, 連取 instead of 練習), incorrect adjective conjugation (e.g., かなしいでした instead of かなしかったです), grammar errors (e.g., 買ったの後で instead of 買った後で), tense errors, and inconsistent register. To address these, students are encouraged to proofread carefully and practise producing different writing styles (informative, imaginative, narrative, personal, persuasive, evaluative, descriptive) and text types (diary, letter, blog, speech).
Question 4
Option 1 required students to write an email to a Japanese friend giving them practical advice on how to be successful in a job at a restaurant you work at. 
The more successful responses commonly: 
followed the text type, including the addressee and the addressor
wrote interesting and appropriate advice to their friends using a variety of grammatical structures, such as ‘～たほうがいい’, ‘～てください’, ‘～なければなりません’ and ‘～ないでください’
demonstrated good text organisation, with effective paragraphing and use of cohesive devices.
The less successful responses commonly: 
produced short responses that lacked depth and breadth
focused mainly on describing the jobs at the restaurant, rather than providing useful advice
included frequent errors in the use of particles, tenses (particularly adjectives) and grammar structures.


Option 2 required students to write a diary entry describing how your day out with friends was affected by forgetting something important. 
The more successful responses commonly: 
successfully explained the impacts and emotions of forgetting important items (e.g., wallet, mobile phone)
followed diary conventions, including the date, weather and use of plain forms
correctly used past tenses both in affirmatives and negatives.
The less successful responses commonly: 
did not follow the diary text type and conventions, omitted or incorrectly formatted the date (date, month, year), and used the wrong tenses
used an inconsistent register, mixing plain and polite forms
struggled with past tense usage and linking adjectives
used inappropriate katakana (e.g., ウァーレット instead of さいふ ) 
incorrectly conjugated theない form of あります (e.g., あらない and あらなかった)
did not clearly explain how forgetting something important affected the day.
Option 3 required students to write an essay titled 好きこそものの上手なれ (if you love something, you will become good at it”) which included their opinion and experience.
The more successful responses commonly: 
identified a hobby or pastime and clearly explained how their enjoyment of the activity contributed to their improvement over time.
The less successful responses commonly: 
made frequent katakana spelling errors. Students are encouraged to learn how to spell common katakana words (e.g., ゲーム, スポーツ, チーム) or use a dictionary when unsure
repeated themselves and lacked elaboration on how enjoying an activity led to skill development. 
Option 4 required students to write the script of speech encouraging students to participate in a homestay in Japan.
The more successful responses commonly: 
shared their homestay experience and used persuasive language (e.g., ～たほうがいいです、ぜひしてみてください) to encourage the audience
explained the benefits of a homestay based on their experience and effectively persuaded the audience
followed speech conventions, with a clear introduction and conclusion (e.g., “I am going to talk about…”, ‘Thank you for listening”) and demonstrated strong organisation and flow.
The less successful responses commonly: 
produced a speech that was more informative or recount than persuasive
focused on general travel experiences in Japan rather than the homestay experience
did not follow the purpose of the text or include persuasive language
wrote incorrect sentences (e.g. 日本に行きますをください)
limited their description to the host family without addressing the overall homestay experience.
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