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Overview
This subject assessment advice, based on the 2025 assessment cycle, gives an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. It provides information and advice regarding the assessment types, the application of the performance standards in school and external assessments, and the quality of student performance.
1. The Subject Renewal program has introduced changes for many subjects in 2025; these changes are detailed in the change log at the front of each subject outline. 
School Assessment
Teachers can improve the moderation process and the online process by:
thoroughly checking that all grades entered in school online are correct
ensuring the uploaded tasks are legible, all facing up (and all the same way), and remove blank pages, student notes and formula pages
ensuring the uploaded responses have pages the same size and in colour so teacher marking, and comments are clear
ensuring that teacher-highlighted performance standards are submitted with each task.

[bookmark: _Hlk218512358]General School Assessment Advice
While tools such as Generative AI, online dictionaries, and translators can support language learning, they must be acknowledged and referenced appropriately, as with any other source. According to SACE guidelines, students must ensure all submitted work is their own and clearly indicate any use of AI tools, including the name of the tool, the prompts used, and any AI-generated output so the originality of their work can be verified. Proper referencing of AI and other sources aligns with SACE’s academic integrity requirement
Assessment Type 1: Folio
This component is worth 40% of the school assessed grade. Students complete between three responses, comprising an interaction, text analysis and text production tasks.
Students demonstrate their ability to communicate their ideas effectively when speaking and writing in German. They demonstrate depth and breadth in their responses by elaborating, expressing opinions, arguing a position, and substantiating their argumentation. They analyse text for content and textual features, interpret and draw conclusions about ideas and perspectives expressed in texts and regarding a text’s purpose, context, and audience.
Interaction
The interaction is to be 5–7 minutes in length. The choice of topics is determined by the teacher.
Over-rehearsed responses, where questions have clearly been practised exclusively and verbatim, may potentially not allow students to achieve at the highest level against some of the performance standards.


Teachers can elicit more successful responses by:
ensuring that the scope of study within the topic for conversation itself facilitates a robust, detailed, and nuanced interaction
ensuring that topics for the interaction differ from the oral examination sample questions on the SACE website
ensuring questions are succinct and open ended
formulating questions that elicit spontaneous and authentic responses
individualising questions for each student rather than having a predetermined set of questions for all students.
The more successful responses commonly:
demonstrated strong command of the language for this level with minimal hesitation and allowed for authentic conversation
encompassed a range of topics, demonstrating depth, breadth, elaboration, reflection, and substantiation of an argued position
demonstrated student responses that were quick, fluent, and dealt with topic shifts and unpredicted elements confidently
showed that students were engaged: responses were spontaneous, passionate and/or humorous
demonstrated high levels of authenticity by using idiomatic language, modal particles, and interjections
demonstrated grammatical accuracy while providing detailed answers that made use of a comprehensive range of vocabulary.
The less successful responses commonly:
were limited in scope
showed limited ability to deal with unexpected questions or topic shifts
relied on pre-prepared (often overly rehearsed) responses rather than spontaneous interaction
exhibited frequent pauses and had difficulty elaborating on, or even responding appropriately, to simple questions
relied on the interlocutor to take the lead
featured formulaic, often single-sentence, answers
demonstrated a limited range of vocabulary and inaccurate pronunciation 
had meaning impeded by basic grammatical errors particularly with tenses, conjugation, declension, and syntax
were interspersed with some English.
Text Production
Teachers can elicit more successful responses by:
ensuring that task design allows students to develop their work explicitly in accordance with context, purpose, audience
ensuring that word limits are conducive to maximising student achievement.
The more successful responses commonly:
were comprehensively planned, as evidenced in the depth and breadth of ideas and inclusion of detailed content
demonstrated a clear understanding of the context, purpose, and audience (applying formal and informal register appropriately), text type, and kind of writing required for the task
were cohesive and logically structured and demonstrated clear punctuation and paragraphs
showed clear sentence structure and a very confident grasp of grammar such as past tense and sub-ordinating conjunction
accurately used a range of sophisticated structures, relevant vocabulary, and connective devices in their writing, such as relative clauses, passive voice, subjunctives, and, where appropriate, idiomatic expressions, metaphors, and similes
reflected student engagement and related to a topic of student interest or a current issue, or a task which provided scope for imaginative and creative interpretation
generated a range of ideas, supported arguments, and/or opinions and were creative and successfully engaged the reader.
The less successful responses commonly:
treated the topic superficially
were often too brief to achieve sufficient depth and breadth
lacked cohesion
featured simplistic, repetitive structures or expression, and basic errors that impeded meaning
featured errors in spelling and punctuation that impeded overall meaning
included grammatical errors and spelling mistakes that at times impeded meaning
did not always adhere to the conventions of the text type.
Text Analysis
Students analyse text(s) in German. This could be a written and/or spoken text. Questions relating to interpretation as well as language analysis must be included.
Teachers can elicit more successful responses by:
ensuring questions do not just focus on content, but also require reflection on and interpretation of content and textual features and ask students to draw conclusions about purpose, context, and audience to ensure all relevant aspects of the Interpretation and Reflection assessment design critria are able to be assessed.
The more successful responses commonly:
· demonstrated a thorough understanding of text types and metalanguage, which allowed students to interpret meaning and draw conclusions about the purpose, style, and language of a text or texts effectively
· were detailed and contained examples from the text or quotes which indicated the student's understanding. Students were able to not only understand the concept of the text but clearly analyse any underlying or sub-topics as well as textural features
· substantiated conclusions with detailed and relevant examples and demonstrated a strong understanding of both vocabulary and language structure e.g. emotive language, grammar usage, verb tenses
· analysed a text and/or paired texts on topics of contemporary relevance, addressing the various aspects of IR1, IR2, and IR3 effectively
· demonstrated critical and reflective thinking about cultural aspects portrayed in text(s).
The less successful responses commonly:
· provided general answers that were not supported with specific information and examples from the texts 
· consisted of either brief, superficial answers or overly long and repetitive answers with only limited information, analysis and limited relevance to the question
· made only cursory reference to the stimulus text resulting in limited substantiation or examples from the text
· demonstrated limited understanding of the language features in the stimulus text(s).
Assessment Type 2: In-depth Study
The in-depth study must include:
Oral presentation in German
Written response in German
English reflection.
Students choose a topic of interest to base their in-depth study (IDS) on. 
This consists of a written text production or a multimodal submission and an oral presentation which are different in context and purpose, and a reflection in English where students reflect on their learning journey throughout the in-depth study.
Teachers can elicit more successful responses by:
ensuring that multimodal submissions are a combination of two or more communication modes. Each mode must provide new and distinct information and must contribute evidence of achievement against the performance standards 
guiding students to choose an appropriate topic which allows them to demonstrate their capabilities in this assessment 
ensuring that, while it is appropriate for teachers to advise on suitable issues, the IDS is a product of independent study rather than a response to a topic taught to the whole class
[bookmark: _Hlk155268581]helping students to develop research skills, so that they know how to conduct research, how to select relevant information, how to analyse the information, and how to draw a conclusion
ensuring that the three assessments differ in context, audience, and purpose
encouraging students to provide evidence of preparation and planning beyond a mandatory reference list in order to allow them the opportunity to demonstrate evidence of achievement in the higher-grade bands. 
The more successful responses commonly:
had an explicit connection to Germany or another German-speaking country and its culture
were well researched and contextualised, including (as relevant) historical, political, social, contemporary etc. context
had contemporary relevance and/or a degree of controversy, which allowed students to inform, analyse, persuade, reflect, convey concepts, and explain different perspectives
were clearly differentiated in terms of purpose, context, and audience between the oral presentation and the written response/multimodal submission
featured an oral presentation that demonstrated a strong command of German and clearly communicated the student’s interest in and engagement with the topic
featured an oral presentation that was well-prepared and therefore highly effective in engaging the audience by varying the content, expression and tone, pronunciation was clear and easy to understand
featured a written response that was effectively prepared to ensure that the final product achieved depth and breadth
ensured that both the oral presentation and the written response demonstrated a high level of formal accuracy and incorporated an extensive range of linguistic structures and expressions
ensured that the reflection addressed all aspects of IR3
made some reference, or drew comparisons to pertinent contemporary matters or issues
made effective use of word and time-limits.



The less successful responses commonly:
were often largely identical in terms of purpose (and often context and audience) in the oral and written task/multimodal submission, and were largely informational
relied on a narrow and simple range of research, which at times restricted the students’ ability to demonstrate depth and breadth about their topic
provided limited or no evidence of planning and preparation
contained errors in language use (grammar/syntax/pronunciation) that impeded meaning
featured oral presentations that did not effectively engage the listener
featured overly simplistic and/or repetitive vocabulary and structures
contained limited or no reflection on cultures, values, beliefs, practices, and ideas
showed limited or no reflection and focused primarily on the research process, not the impact of the research on self and others.
General Information on the Folio and In-depth Study
It is important to adhere to the time and word limits specified in the subject outline to allow students to maximise their achievement. It is essential that LAPs, context sheets, reading texts and transcripts of listening texts are included with moderation material. Teachers should ensure that recordings are clear and intelligible.
External Assessment
Assessment Type 3: Examination
Oral Examination
The oral examination of approximately 8–10 minutes. The examination consists of a general conversation between the student and the examiner(s) about the student’s personal world. 
Teachers can elicit more successful responses by:
providing opportunities for students to develop strong language skills, such as using communication strategies, using sophisticated linguistic structures, and using cohesive devices
providing opportunities for students to develop the confidence to engage in conversation beyond the SACE sample questions.
General
Depth of treatment of ideas, information, and opinion remains a key area for improvement. Preparation is essential for depth of coverage and students’ ability to speak flexibly. Teachers are encouraged to provide frequent opportunities for students to practise flexible responses re-stating or emphasising information in different ways, using a range of word order, and elaborating. Specifically, expanding on simple statements, giving examples, offering and qualifying opinions, expressing agreement and disagreement, giving reasons, and making comparisons.
Consolidation of the following grammatical aspects are recommended to allow students to demonstrate achievement against the performance standards. 
subject-verb agreement
use of correct word order — varying simple SVO structures
use of coordinating and subordinating conjunctions with appropriate word order
pronouns are an area requiring attention for many students, including appropriate and consistent use of formal and informal address forms
correct use of tenses, in particular perfect tense – participles and correct auxiliary for high frequency verbs
correct use of infinitive clauses, placement of zu.
The more successful responses commonly:
did not reply with memorised answers or monologues but were able to elaborate and provide depth to the topic they were discussing by giving examples and more information when asked follow-up questions
were able to confidently engage in conversation beyond the SACE sample questions and respond naturally to follow up questions
were well prepared for their conversation and able to express themselves accurately with a high degree of fluency
had high-level language skills, were able to sustain conversation, and elaborated accurately and clearly with details and personal opinions
used a wide range of vocabulary, cohesive devices, and complex linguistic features to connect ideas; any errors made did not impede meaning
were coherent and the conversation was spontaneous and followed a logical sequence
used accurate pronunciation and intonation.
The less successful responses commonly:
used simplistic and rehearsed language and found it difficult to move beyond memorised responses
generally had brief responses and were unable to elaborate further or support their ideas and opinions
made errors in grammar, including plurals, articles, nouns, and adjective disagreements, and used incorrect tenses and conjugations; errors made at times impeded meaning
had difficulty conveying information due to limited language skills and a limited range of vocabulary
required repeated clarification of the question
used a limited range of basic connective devices.
Written Examination
Students take a 130-minute written examination on the prescribed themes which are stated in the subject outline. This part of the examination contains three sections: Listening and Responding, Reading and Responding, and Writing in German.
Listening and Responding
This year there were two texts, one of short length and the other being a longer text. They were different text types, and all answers were to be in English. Students are assessed on their ability to analyse and interpret texts in spoken Modern Greek.
Text 1
This text was a radio segment covering the topics of Reisetrends and Workcation.
Question 1
[bookmark: _Hlk194066574]The more successful responses commonly:
were able to identify that both topics were in line with the aims of the radio program to a large extent by exploring ways of bringing balance into busy lives and encouraging people to slow down 
provided comprehensive and relevant evidence from both topics in the text to support their answer, e.g.
· slow travel
· is all about taking your time
· get to know the people and culture better
· allows you to experience the beauty of a place more intensely
· workcation
· a change of scenery helps reduce stress, inspires and boosts creativity and productivity because you are not in your usual routine
· you can work somewhere relaxing and beautiful.
The less successful responses commonly:
were unable to fully identify the links between both the topics and the radio program’s aim
provided limited relevant evidence from the text to support their answer.
Text 2 
This text was a conversation between two classmates.
Question 2a
The more successful responses commonly:
demonstrated a clear understanding of the relationship between Adele and her classmates
referenced specific relevant information from the text to support their answer. For example:
· many people from her year level came to support her, they travelled far to support her.
The less successful responses commonly:
provided limited or no understanding of the relationship 
were unable to provide relevant evidence from the text to support their answer.
Question 2b
The more successful responses commonly:
accurately identified the advice and strategies and effectively evaluated and provided judgement of how useful they were for Adele
were able to identify that most were useful, but one was not
provided relevant information to support their opinion. For example:
· it was a great idea
· she felt dizzy when she tried deep breaths
· shows interest by asking questions
· he is a good public speaker, and Adele would like to practice with Karl when he has time.
The less successful responses commonly:
provided limited or partial evaluation and analysis of the usefulness of the strategies and advice
identified limited relevant information to support their answer or used their own opinions that were not relevant to the text to support their answer.
Section 2: Reading and Responding Part A
Question 3a
The more successful responses commonly:
accurately identified how modern films portray women according to Lou:
· in diverse and confident roles
· but lacking depth and inspiration.
The less successful responses commonly:
were unable to fully identify all relevant information.


Question 3b
The more successful responses commonly:
provided and accurate English translation of the title
clearly explained the meaning of the title with reference to the text using relevant contextual information to support their explanation.
The less successful responses commonly:
were able to translate the title but did not fully explain its meaning in relation to the text
were limited in contextual references to support their explanation.
Question 3c
The more successful responses commonly:
were able to clearly identify to what extent the two authors agreed
provided relevant information and examples from the text to justify their answer
identified where they agree – want change in the film industry, and also where they disagree – gender equality and extending beyond just gender to other underrepresented minority groups.
The less successful responses commonly:
provided some relevant information for the to support their answer
were not able to fully identify or support where the two authors agreed and disagreed as a part of the justification for their answer.
Question 3d
The more successful responses commonly:
displayed comprehensive understanding of the tone in both blog posts and supported their answer with relevant evidence from the text:
· Lou is angry/negative/urgent/frustrated
· enough is enough (it’s enough)
· the film industry needs to change!
· we should have had equality a long time ago.
· Hannah is more positive/optimistic and solutions focused. Her post is calm and measured.
· films with diverse casts and crew are popular with audiences
· greater diversity helps to break down prejudices, promotes empathy, and reflects real life (our world)
· film schools in Germany are working toward greater inclusion.
The less successful responses commonly:
· displayed only partial or limited understanding of the tone in both blog posts
· did not fully identify relevant evidence from the text to support their comparison
· provided only some relevant information as evidence from the text.
Section 3: Writing
This section continues to present the most challenge for students, largely due to problems with expression and accuracy. 
Time management is crucial to allow enough time for this section and for review and editing of work. Students need regular practice writing under exam conditions (similar time and text length requirements and effective dictionary use). They should also be familiarised with the e-exam format and keyboard (particularly Umlauts, which were often omitted), and take care with German spelling and capitalisation conventions, along with the format and conventions of the range of text types students are expected to be familiar with. 
There was an even spread of question choice by students in 2025. 
Option 1
You spent your holidays at an environmentally sustainable farm. Write a review for a travel magazine evaluating whether your experience really was sustainable. 
The more successful responses commonly:
adhered to the features of the text type 
presented varied ideas on the topic and provided justification and evidence for their opinions and recommendations
included details that were relevant to both sustainability and a farm stay
were accurate with basic sentence structure, tense, and subject-verb agreement
used varied language, grammatical structures, and cohesive devices effectively and with a high level of accuracy.
The less successful responses commonly:
did not adhere to the type of a review and produced an information text
did not develop ideas fully and used simple statements to list their ideas without any further supporting information or opinions
did not develop ideas about sustainability relevant to a farm stay
did not justify or qualify opinion statements or provide recommendations
included grammatical errors and incorrect vocabulary choices that impeded meaning
demonstrated limited grammatical accuracy which impeded meaning (e.g. subject-verb agreement, article endings, tenses, adjective endings etc.)
featured spelling and punctuation errors that reduced the overall fluency of the review.
Option 2
You have seen an advertisement seeking auditions for a reality television show in Germany. Write an email to a friend, trying to convince them to audition for this television show with you.
The more successful responses commonly:
adhered to the features of the required text type – a personal email
effectively shared the appropriate information required
developed cohesive and comprehensive and engaging persuasive argument
were highly accurate with persuasive language for example, modal verbs, imperative, and subjunctive
used varied language, grammatical structures, and cohesive devices effectively and with a high level of accuracy.
The less successful responses commonly:
showed little evidence of planning before writing
did not adhere to the features of the text type
did not develop ideas fully and used simple statements without expansion
did not develop a range of ideas, and focused on providing information about the audition only
did not develop a persuasive argument
demonstrated limited grammatical accuracy which impeded meaning (e.g. subject-verb agreement, article endings, tenses, adjective endings etc.)
featured spelling and punctuation errors that at times impeded meaning.
Option 3
You have been asked to give a speech at your school’s Celebration of Languages event. Write the text of the speech you intend to give that informs your audience about the importance of learning German as an Australian. The title is ‘Life is better with languages’.
The more successful responses commonly:
adhered to the textual features of a speech, including appropriate greeting, introduction, main body and a closing
used a wide range of vocabulary, expressions, and cohesive devices to effectively express their opinions and provide justification and evidence to support their ideas
were highly accurate with basic sentence structure, tense, and subject-verb agreement, any errors with more complex structures and language did not impede meaning
demonstrated accuracy with spelling and punctuation.
The less successful responses commonly:
showed little evidence of planning before writing
did not adhere to the features of the text type
did not develop ideas fully and used simple statements without expansion
did not effectively expand on or justify ideas, opinions and perspectives presented in the blogs
demonstrated limited grammatical accuracy which impeded meaning (e.g. subject-verb agreement, article endings, tenses, adjective endings etc.)
featured spelling and punctuation errors that at times.
Option 4
You have decided to enter a German short story competition which your local German radio station is promoting. You are required to use this idiom in your story ‘Übung macht den Meister’ (‘Practice makes perfect’). Write your story.
The more successful responses commonly:
produced a text that followed the structure of a story/creative text for example, a series of events, logical progression, resolution, conclusion
effectively incorporated the required idiom 
were highly accurate with basic sentence structure, tense, and subject-verb agreement, any errors with more complex structures and language did not impede meaning
used a wide range of language and vocabulary effectively to develop their ideas and provide descriptions of places, people and events to develop an engaging story.
The less successful responses commonly:
showed little evidence of planning before writing and did not develop a full story/creative text
did not adhere to the features of the text type
did not develop ideas fully and used simple statements without expansion
demonstrated limited grammatical accuracy which sometimes impeded meaning (e.g. subject-verb agreement, article endings, tenses, adjective endings etc.)
featured spelling and punctuation and errors.
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