OFFICIAL

[bookmark: _Toc520796961][image: ][image: ]2025 Geography Subject Assessment Advice
Overview
This subject assessment advice, based on the 2025 assessment cycle, gives an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. It provides information and advice regarding the assessment types, the application of the performance standards in school and external assessments, and the quality of student performance.
1. The Subject Renewal program has introduced changes for many subjects in 2025; these changes are detailed in the change log at the front of each subject outline. 
School Assessment
Teachers can improve the moderation process and the online process by:
ensuring all tasks sheets are included
ensuring audio files for PowerPoint presentations are included with the presentation, not as a separate file, multimodal responses should have presentations and voiceovers incorporated.
Assessment Type 1: Skills and Applications
Teachers can elicit more successful responses by:
including tasks that enable students to make decisions about the topics or geographical issues they have chosen
using a range of tasks to assess geographical skills such as map work, not relying on tests
ensuring students use images and visual representations appropriately, relevant to the issue they are examining and referred to directly in their written analysis
providing opportunities for students to demonstrate their knowledge and understanding of case studies 
providing opportunities for students to demonstrate evidence of their learning through multimodal formats as well as more traditional written reports
ensuring students have a clear understanding of the geographical terminology relevant to each topic
ensuring students know how each part of an assessment tasks relates to the relevant performance standards. 
The more successful responses commonly:
clearly demonstrated how geographical ideas are interconnected by using a wide range of sources — maps, graphs, diagrams, and current data — to explain processes and causality rather than simply describe patterns
selected relevant evidence from multiple sources and used it purposefully to show how factors influence one another, building clear links between causes, processes and outcomes
incorporated up-to-date, specific data to strengthen their explanations and integrated information across sources to arrive at well-reasoned, evidence-based conclusions
commonly incorporated well supported secondary resources to help clarify the student’s understanding and comprehensive knowledge of the subject
used the metalanguage appropriate with the subject and clearly understood the terms
supported their ideas with clear evidence and examples and used a variety and range of geographical fieldwork techniques not only in collecting data but the ability to display their findings, translating to a well analysed explanation highlighting trends and anomalies
had autonomy over their choice of geographical issue or location, creating originality in their work. 
The less successful responses commonly:
tended to remain largely descriptive, outlining what the data showed without explaining the interconnections between patterns, processes and places
often presented information that was only loosely linked to relevant geographical concepts, resulting in explanations that lacked depth and clarity
although visuals such as maps and graphs were included, they were not actively used to support arguments or deliver meaningful analysis, functioning more as decoration than evidence
demonstrated limited use of geographical terminology, which weakened the precision and academic rigour of the response
rarely used any GIS to support written analysis.
Assessment Type 2: Fieldwork Report
Teachers can elicit more successful responses by:
ensuring students complete individual fieldwork based on their own selected topic or issue; students should not be completing their fieldwork report on a whole class fieldwork excursion as this results in students completing the same data collection and often the same analysis
teaching students’ explicit data collection techniques beyond traffic and litter counts; students should have a wide range and variety of data collection techniques at their disposal
ensuring students select data collection techniques that are relevant to their selected hypothesis or inquiry question
teaching students a variety of presentation and analysis techniques, including different types of graphs, maps and statistical tests
ensuring students continually refer back to their hypothesis or inquiry question and are responding to it throughout the report not just in the conclusion
ensuring students are not providing solutions if this is not relevant to their chosen hypothesis, nor evaluating the fieldwork techniques they have used.
The more successful responses commonly:
used data collection methods that genuinely suited the hypothesis or main inquiry question, making sure every piece of information gathered actually helped answer the overall hypothesis or question
presented their data clearly and accurately, choosing techniques that made sense for the type of data they had — like GIS, proportional symbols, choropleth maps, bi-polar analysis, transects or simple annotated sketches
in the analysis, students continually returned back to the hypothesis, using their evidence to confirm, challenge or adjust their initial ideas
referred their findings to geographical theory or well-known examples, showing a deeper understanding by linking what they saw in the field with broader geographical patterns and processes
selected an appropriate geographical concept or issue to investigate and provided background information about the topic in the introduction
demonstrated a greater variety of primary data, enabling students to carry out detailed and comprehensive analysis of their results, with the most successful students covering a range of presentation and analysis techniques. The most able students conducted statistical testing of their data at a deep rather than superficial level, understanding what they were attempting to prove.

The less successful responses commonly:
did not meet the requirements for the fieldwork report to be individual, where students had conducted whole class fieldwork, leading to many similar reports with the same data collection, presentation, and analysis techniques
had limited primary data collection, perhaps only one or two techniques or repetition of the same technique, e.g. litter, traffic, and pedestrian counts. This led to limited analysis of their results
had attempted statistics, but these were out of context and superficial with students not really understanding what they were testing and why 
relied too heavily on secondary data, even when their analysis of it was strong, which is contrary to the individual fieldwork report, where primary data should be the main source of evidence 
often had inappropriate data collection methods, leaving little original material to interpret. As a result, the discussion tended to be mostly descriptive, with findings not benchmarked against geographical theory or supported by meaningful comparison to known examples. This limited the depth and rigour of their conclusions.
External Assessment
Teachers can elicit more successful responses by:
ensuring students have studied a variety of case study examples in detail for each of the examinable topics: population and ecosystems, and have practice in responding to case study exam questions as preparation
making sure that students have been taught a range of map skills and fieldwork techniques (beyond those required for their individual fieldwork report)
ensuring students have exposure to a variety of map types, including those with different scales.
Assessment Type 3: Examination
For the most part, the exam was well answered, students who knew their map skills, fieldwork techniques and case study information were able to achieve highly. The paper was accessible to a range of academic abilities, with most students able to achieve at least half marks in most questions. Only a very small number of students left questions completely blank, and most were able to provide some answers to each of the questions. Extended response questions, as detailed below, enabled those students with detailed knowledge, particularly of case studies, to demonstrate their thorough knowledge and understanding and detailed analysis and evaluation of geographical issues. 
Question 1
All students answered this question well, with almost 100% of students achieving full marks.
Question 2
Part a proved to be straightforward, with over half of the students achieving full marks, some did repeat the same point twice rather than providing uniquely different pieces of evidence of flooding in the area.
Part b proved more challenging with some students not providing information for land use other than travelling through a settlement. Many students were unable to use the map scale to correctly work out distances travelled.
Question 3
A significant number of students successfully compared and contrasted the photograph and cross-section, providing advantages and disadvantages for both. In part b, most students were able to identify settlement patterns such as clustered and nucleated but some had difficulty in relating this to the shape of the landscape. 
Question 4
The most successful responses reflected understanding that the question was about advantages for the business not for the local area, for example located in the box as it is away from local residents is not an advantage for the company rather it is for the residents in the area. Some repetition of open, flat land as an advantage meant that many students achieved 3 rather than 4 marks. 
Question 5
Students who were aware of a large number of fieldwork techniques were able to successfully answer this question, however, some students were unable to answer using the names of specific fieldwork techniques and provided vague descriptions. 
Question 6
In part a most students were aware of the meaning of a hypothesis but were not able to provide this in testable format nor did they adhere to the if… then… format of a hypothesis. Part c was poorly answered, with some students using choropleth maps as an alternative technique, however, the map provided was a choropleth map, so no marks were awarded. Some responses were vague in describing graphs without providing the type of graph or what should be plotted on the graph.
Question 7
This question, although reasonably straightforward, resulted in a number of blank answers, indicating students did not understand the different types of services provided by ecosystems. A nil response was evident in some 20% of answers and many of those that did respond were confused by the terms provisioning, regulating and cultural. Whilst provisioning services was most successfully answered, with students able to state food and water, regulating and cultural services were not well answered in general.
Question 8
Part a was reasonably well answered, with most students able to achieve at least one of the two marks on offer. In part b there were many cases where the students did not read the graphs and information correctly, e.g. there was a common misconception about the population size and Global Footprint of Switzerland in comparison to Global data. Very few included explanations of or reference to biocapacity.
A number of students provided 'empty' responses where they reworded the question without answering it. Even the more successful of the responses tended to discuss only the global footprint of Switzerland and not its biocapacity and made no reference to the rest of the world, this resulted in achieving 4 out of the possible 5 marks in most cases. 
Question 9
The most successful responses included specific case studies to illustrate land cover change and demonstrated understanding of its impact on things like nutrient cycling. These responses were able to provide explicit detail about the cause of the land cover change and the impact on ecosystem biodiversity. Less successful responses referred to bushfires as land cover change, or repeated impacts of land cover change. Some answers made reference to fieldwork and in some cases were distracted by this focus, providing good detail on the cause of the land cover change but less on the biodiversity impact. Whilst some responses only included one reference to a case study, students were still able to achieve full marks if enough detail was provided about the impact on services and biodiversity. 
Question 10
Generally, a well answered question, although some students were distracted by information about Ukraine. Some students also made the assumption that people leaving Ukraine and other Eastern European countries were migrating directly to those countries with net in-migration. 
Question 11
The majority of students understood this question and were able to successfully respond to political challenges with war and conflict. Economic challenges proved more difficult with some students referring to push and pull factors that would encourage migration rather than challenges to migration. 
Question 12
The requirement to comment on both migration and natural change proved difficult for some students. The strongest responses referred to dates when describing changes in migration and natural population change. They also referred to the statistics provided in the table, such as fertility rate to recognise that it was below replacement level (2.1) and therefore Switzerland's population growth is heavily reliant on positive net migration.
Question 13
Parts a and b were very accessible to all students, with most achieving full marks. The strongest answers referred to specific details from a case study that related to ageing or youthful population. Challenges were fully explained and then a relevant strategy was provided. Generally very well done, with many students successfully explaining how some strategies would help address the challenges of an ageing population. Students who focused on youthful populations where able to identify the challenges of that population structure, but less likely to offer strategies, details or named examples of how countries are attempting to address these.
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