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Overview
This subject assessment advice, based on the 2025 assessment cycle, gives an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. It provides information and advice regarding the assessment types, the application of the performance standards in school and external assessments, and the quality of student performance.
The Subject Renewal program has introduced changes for many subjects in 2025; these changes are detailed in the change log at the front of each subject outline. 
School Assessment
Teachers can improve the moderation process and the online process by:
providing detailed grades and performance standards to support and confirm students’ results
ensuring all materials are uploaded correctly, including LAPs and addenda
ensuring addenda are completed when there is a change
ensuring audio recordings are complete, clear and students are easy to hear.
Assessment Type 1: Folio
Since 2025, the Folio comprises three tasks only, including one text analysis, one text production, and one oral interaction.
Schools used a variety of written and listening texts for text analysis, varying in length. There were texts on a wide range of topics and a variety of authentic texts.
[bookmark: _Hlk218497717]The students’ written work included a broad range of text types and topics, and their accuracy and language mastery levels were variable.
Oral interactions were varied in topics. Whilst practice is strongly encouraged, students should not be given set questions and answers should not be memorised. Examination-style interactions of a general and broad nature should be avoided in the Folio, as in some oral interaction tasks, teachers did not provide students with opportunities for depth, reflection, and interpretation. It is essential that the questions asked allow students to share responses where ideas are deep and broad.
There was often a significant discrepancy between students’ written expression and oral expression. While tools such as generative AI and translators can support language learning, they must be acknowledged and referenced appropriately, as with any other source. According to SACE guidelines, students must ensure all submitted work is their own and clearly indicate any use of AI tools. This includes the name of the tool, the prompts used, and any AI-generated output so the originality of their work can be verified. Proper referencing of AI and other sources aligns with SACE’s academic integrity requirements.
Teachers can elicit more successful responses by:
ensuring questions asked in the oral interaction allow for sufficient depth in responses
choosing a specific topic for the oral interaction, rather than conducting an examination-like oral, of a generic nature


moderating with colleagues prior to the SACE Mmderation process
consistently referring to and applying the performance standards.
The more successful responses commonly:
demonstrated in-depth knowledge and understanding of a particular topic
shared ideas which were relevant and justified, based on research
used a wide range of linguistic structures accurately
demonstrated excellent mastery of basic linguistic structures and vocabulary
clearly adhered to conventions of text type
were able to understand general ideas as well as nuances in a text
referred to a text to justify responses
included thorough reflection and analysis answers, citing relevant examples from texts which allowed critical reflection and evaluation.
The less successful responses commonly:
lacked accuracy (including basic tenses and vocabulary) and demonstrated limited use of structures, vocabulary and cohesive devices
lacked depth and detail
were repetitive
were difficult to understand because of a lack of control of basic structures (in both oral interaction and writing), or due to pronunciation
provided limited analysis and reflection, did not demonstrate thorough understanding of a text.
Assessment Type 2: In-Depth Study
In the In-Depth Study students conduct an investigation demonstrating research, and personal reflection on a cultural or social aspect or issue, of a topic or subtopic associated with ‘The French-speaking Communities’ or ‘The Changing World’ themes. Students should complete three tasks: an oral presentation, a written or multimodal response in French and a reflective response in English. 
Teachers can elicit more successful responses by:
guiding and helping their students to choose relevant and appropriate topics that allow for enough depth of treatment of ideas
discouraging students from choosing topics such as cities or regions, or other topics that are too broad
encouraging students to provide evidence of preparation and planning beyond a mandatory reference list in order to allow them the opportunity to demonstrate evidence of achievement in the higher-grade bands
reminding students that any use of AI tools, dictionaries, or translators must be acknowledged and referenced in line with SACE academic integrity requirements.
The more successful responses commonly:
selected interesting, engaging, and specific topics, allowing for in-depth reflection and analysis
approached themes with a specific research question
demonstrated evidence of thorough research
demonstrated a high-level of personal engagement and/or connection with the topic
used a wide range of complex vocabulary and grammatical structures with a high degree of accuracy.
The less successful responses commonly:
chose topics that were too broad and/or too common, or not engaging
recounted series of facts about a topic
lacked personal reflection, depth and analysis
were repetitive: written response and oral presentation included similar elements
recounted learning experiences rather than providing critical reflection
lacked accuracy (including basic tenses and vocabulary) and demonstrated limited use of complex structures, vocabulary and cohesive devices
included limited text type conventions.
External Assessment
Assessment Type 3: Examination
The examination comprises an oral examination (8-10 minutes) and a written examination (130 minutes) with three sections: Listening and Responding, Reading and Responding and Writing.
Oral Examination
As stated in the subject outline, the oral examination is a general conversation between the student and the examiner(s) about the student’s personal world. Students were assessed on Ideas, Expression, and Interpretation and Reflection.
Teachers can elicit more successful responses by:
preparing students to answer reflective questions (i.e. the importance of learning a language, personal views on technology, etc.) by embedding reflection in the course and developing a bank of reflective questions
familiarising students with oral examination procedures (i.e. starting with their SACE number)
teaching students to provide depth and elaborate answers.
In the more successful responses, students commonly:
were able to elaborate and add detail to their answers
spoke confidently about a wide range of topics
shared ideas which provided relevance as well as depth
were able to spontaneously answer and elaborate
demonstrated excellent interaction skills, and handled topic shifts naturally
expressed themselves accurately, using a wide range of structures, vocabulary and cohesive devices
were able to reflect, justify their opinions and demonstrated insight when answering a reflective question
were well prepared overall and familiar with the oral examination requirements.
In the less successful responses, students commonly:
were only able to talk about very familiar topics (i.e. family, school, leisure)
relied on rehearsed and memorised sentences and structures, as well as key words
shared ideas that were relevant, but lacked depth
used the wrong register with their examiner(s) (tu/vous)
used limited vocabulary and structures, with variable accuracy
needed frequent rephrasing/reformulating of questions.


Written Examination
As per the subject outline in 2025, the Written Examination comprised of three sections: Listening and Responding (two texts, 10 marks), Reading and Responding (one text, 10 marks) and Writing (4 options, 20 marks).
It is essential that students access the SACE online electronic practice examination platform to familiarise themselves with the format of the examination, and make sure they master the use of the online keyboard and/or other shortcuts for accents. 
Section 1: Listening and Responding
Teachers can elicit more successful responses by:
preparing students to justify their answers with quotes and paraphrases from the text
providing students with regular opportunities to practise their listening skills
reminding students to answer all parts of a question.
The more successful responses commonly:
demonstrated a good understanding of the two texts
read and interpreted the questions carefully
provided detailed answers
used evidence from the texts to support their answers.
The less successful responses commonly:
lacked depth, detail, and accuracy of information
contained limited evidence from the texts to support their answers.
Text 1
The more successful responses commonly:
successfully identified the misunderstanding, clearly referencing the robot being mistaken for a vacuum cleaner
supported their interpretation with specific evidence and detail from the text. For example, it greeted customers and translated simple phrases and delivered mail, towels and food around the hotel.
The less successful responses commonly:
partially answered the question (did not mention whether the speaker’s initial assessment was correct or not)
provided detail which did not address the question.
Text 2
Question 2(a) 
The more successful responses commonly:
identified at least three key features of the holiday home
justified their answers with evidence from the text. For example, it is a new multistorey house and in a good area with restaurants, café, and a gym.
The less successful responses commonly:
partially identified features of the holiday home
identified incorrect features of the home which were not in the text.


Question 2(b) 
The more successful responses commonly:
explained fully whether Manu would accept the invitation with comprehensive supporting evidence such as he is not impressed that she is inviting him so he can work for free, but he has no plans for the holidays and would like to go overseas and relax at the beach and likes that all his expenses will be covered (food, flights, etc.).
The less successful responses commonly:
explained whether he would accept the invitation with some supporting evidence 
gave detailed answers but did not explain whether Manu was likely to accept the invitation.
Section 2: Reading and Responding
Teachers can elicit more successful responses by:
preparing students to support their answers with evidence from the texts (quotes and paraphrases)
analysing question words and requirements (i.e. compare, and contrast)
reminding students to answer all parts of a question.
Question 3(a) 
The more successful responses commonly:
fully explained the expression the use of the expression 'on se debrouillera' and referenced buying or finding clothing for Tom if he forgot anything.
The less successful responses commonly:
partially explained the expression.
Question 3(b) 
The more successful responses commonly:
were able to infer meaning and draw conclusions from the texts about the relationship between Jacques and Tom
justified their answers with evidence from the text. For example, they know each other well enough to be visiting Jacques overseas, however Jacques does not know if Tom likes outdoor activities, or prefers art, music, and museums.
The less successful responses commonly:
did not understand that Jacques and Tom had not met, and that Tom was an exchange student
overlooked evidence from the text 
partially explained how well Jacques and Tom knew each other.
Question 3(c) 
The more successful responses commonly:
presented balanced comparisons, contrasting Tom’s anxiety with Jacques’ confidence, while also acknowledging that both speakers were excited about the trip.
The less successful responses commonly:
did not compare nor contrast Jacques’ and Tom’s feelings.
Question 3(d) 
The more successful responses commonly:
offered a plausible solution for Jacques’s dilemma expressed in clear and reasonably accurate French.
The less successful responses commonly:
provided answers that were not plausible and misinterpreted the text.
Section 3: Writing
The writing section had four options in 2025:
Option 1 required students to write a diary entry, after winning a prize in the raffle at a French festival, describing the prize, their emotions, and what they are going to do with the prize.
Option 2 required students to write an email to their principal proposing ideas on changes they would like to make to a mobile phone policy at their school.
Option 3 required students to write a story that starts or finishes with the phrase 'Nobody's perfect'.
Option 4 required students to write the text of the speech they would give at the retirement party of a grandparent.
Options 1(diary) and 3 (story) were the most widely chosen.
Teachers can elicit more successful responses by:
ensuring students are familiar with writing a variety of text types
teaching students text type-specific vocabulary (i.e. opening and closing statement for a formal letter/email)
reminding students of the importance to plan for purpose, audience, context, and text-type.
The more successful responses commonly:
provided a well-structured and interesting response which engaged the reader
answered all parts of the chosen question in detail
included most requirements of the chosen text type
used a wide range of vocabulary, structures, and cohesive devices with great accuracy.
The less successful responses commonly:
provided ideas which lacked depth and relevance, and/or were repetitive
did not demonstrate a good control of basic vocabulary and/or sentence structures
did not use accents correctly
did not plan a well-structured response, which made it difficult to understand
struggled with the open-ended nature of option 3, and were unable to write a coherent and logical story, or lacked clarity
used registrer inconsistently (tu/vous).
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