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Subject Assessment Advice
Overview
This subject assessment advice, based on the 2025 assessment cycle, gives an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. It provides information and advice on assessment types, the application of performance standards in school and external assessments, and the quality of student performance.
The Subject Renewal program has introduced changes for many subjects in 2025; these changes are detailed in the change log at the front of each subject outline. 
School Assessment
Teachers can improve the moderation process and the online process by:
ensuring that all grades entered online are accurate and consistent with the approved performance standards
providing a complete and representative set of student evidence for each student included in the moderation sample. Additional materials (such as cue cards, handouts, or quizzes) should only be submitted where they constitute the primary or sole evidence of achievement (for example, when video evidence is not available)
using the performance standards to make on-balance judgements about the extent to which each student has demonstrated Communication, Comprehension, Analysis and Application
including the teacher’s Learning and Assessment Plan (LAP), with any adjustments or variations for individual students or for the class clearly identified
clearly identifying the relevant performance criteria for each assessment task to assist moderators in making consistent judgements
submitting both the written report and a recording of the oral interaction for Assessment Task 1: Academic Literacy Study. A video recording is preferred, as it provides moderators with a fuller range of evidence of student achievement.
Assessment Type 1: Academic Literacy Study
Oral Interaction
Students individually deliver an oral interaction of up to 10 minutes that is directly connected to the topic of their literacy study. They respond to audience questions, facilitate, and participate in a group discussion, and communicate naturally and spontaneously within a structured framework. Students may use appropriate technology to support and enhance their presentation.
Written Report
Students investigate a selected question or topic and present their findings in a structured academic report of up to 1500 words. The report includes an introduction, a clearly organised body, and an evaluative conclusion. Optional elements (such as an abstract, source analysis, annotated bibliography, or methodology) may be included within the word limit. Sources must be referenced consistently, with at least one listening or multimodal source directly related to the topic (e.g., a lecture, podcast, broadcast, or formal speech).
Evidence of learning is assessed using the following criteria:
communication
comprehension
application.
Teachers can elicit more successful responses by:
helping students choose a topic with a clearly defined research question
explicitly modelling academic report conventions and consistent referencing practices
scaffolding research and synthesis skills, including effective paraphrasing
supporting purposeful use of visual and multimodal evidence
differentiating expectations for written and oral modes
providing opportunities for spontaneous oral interaction and audience engagement
explicitly teaching evaluative language and analytical approaches.
The more successful responses commonly:
demonstrated consistent control of English, with errors having minimal impact on meaning
synthesised ideas from multiple credible sources to develop informed, coherent argument
maintained a clear academic voice through effective paraphrasing and selective use of quotations
showed depth of analysis by evaluating information in context
applied academic conventions confidently in both written and oral modes
used visual and multimodal evidence purposefully and with clear relevance
communicated fluently and spontaneously in oral interactions, engaging the audience effectively.
The less successful responses commonly:
relied heavily on copied or weakly paraphrased material, with minimal personal insight, interpretation, or critical voice
lacked a clear and coherent structure, with poorly articulated theses, overuse of headings, and weak logical progression
drew on a limited range of sources, often of questionable credibility, with inaccurate or incomplete referencing
focused on descriptive commentary or research methodology rather than analysing findings or demonstrating conceptual understanding
read their speech with limited eye contact, relying heavily on notes, and engaging minimally with the audience
delivered oral responses that were overly rehearsed or scripted, limiting spontaneity and genuine interaction
failed to engage the audience effectively, often repeating the written report rather than adapting content to the oral context
displayed issues with clarity of delivery, including pronunciation difficulties and an overemphasis on process rather than key ideas.


Assessment Type 2: Responses to Texts 
Assessment overview
This assessment develops students’ comprehension and text-analysis skills by evaluating facts and opinions and exploring personal, social, or cultural perspectives. Students examine how language and text features, including persuasive techniques, shape audience understanding.
Task requirements
Students typically complete three or four responses from the following:
theme or issue response linked to a text
creative response (e.g. journal, narrative, role play)
persuasive or emotive text analysis (e.g. poem, film trailer)
free-choice response (oral, written, or multimodal).
Assessment focus
With at least one oral and two written responses, student learning is assessed on:
communication
comprehension
analysis.
Teachers can elicit more successful responses by:
encouraging students to explain how techniques affect the audience or reader
guiding students to embed personal, social, or contextual perspectives in their analysis
supporting clear identification of purpose in creative and analytical responses
prompting elaboration on chosen issues and meaningful connections to context
reinforcing text interpretation and evaluation rather than reliance on direct quotes.
The more successful responses commonly:
clearly linked techniques to audience impact and text purpose
used a wide range of language and structural features appropriate to the text type
demonstrated descriptive, ‘show not tell’ writing with vivid, precise examples
showed thoughtful engagement with issues, themes, and context
provided evidence of analysis and evaluation, moving beyond surface comprehension.
The less successful responses commonly:
showed a limited understanding of the text’s purpose, relying on surface-level plot recount rather than insight into character motivations
summarised content instead of analysing language features, structures, and authorial choices
did not consistently follow the conventions of the required text type, including appropriate structure, voice, and reflection
demonstrated inconsistent grammatical control, with repetitive or poorly constructed sentences
presented underdeveloped responses due to vague approaches and incorrect formatting, including misuse of italics, direct speech, or topic sentences.


External Assessment 
Assessment Type 3: Examination
Examination overview
The exam provided students with the opportunity to demonstrate skills aligned with performance standards. Most students managed their time effectively and completed all sections successfully. Conducted online, the exam highlighted the advantage of strong typing skills, underscoring the value of practicing both sections in a digital format.
For this assessment type, students provide evidence of their learning in relation to the following assessment design criteria:
communication
comprehension
analysis
application.
Section 1: Comprehending Multimodal Texts
This section was generally well-executed. While past exams are a helpful resource, teachers are advised not to rely on predictable questions or content. Preparation should encompass the complete subject outline to ensure students can engage confidently with all potential areas.
Teachers can elicit more successful responses by:
explicitly training students to listen to the texts twice, focusing on overall understanding during the first listening and on specific details during the second, rather than attempting to capture all information in one attempt
teaching targeted listening and viewing strategies, such as identifying keywords, persuasive techniques, and audience cues, while avoiding irrelevant or over-generalised information
modelling high-quality responses for both Part A (comprehension) and Part B (analysis of persuasive language), making clear the difference between understanding and analysing
embedding routine proofreading practices, with focused revision on sentence structure, subject–verb agreement, and typing accuracy to improve clarity and minimise avoidable errors.
The more successful responses commonly:
demonstrated a clear and sustained focus on the aural and/or visual texts, showing accurate comprehension through detailed, relevant answers drawn directly from the material
used specific information and examples from the texts rather than repeating phrases verbatim, indicating genuine understanding rather than surface recall
integrated ideas, key terms, and language features from the texts effectively to support responses, particularly when analysing persuasive techniques
maintained an objective, text-based approach, avoiding personal opinions or unsupported assumptions not grounded in the source material
presented responses clearly and coherently, with accurate sentence structure and minimal errors, allowing meaning and analysis to be communicated effectively.
The less successful responses commonly:
included isolated words or phrases from the text without explaining their relevance or linking them clearly to the question being asked
recycled similar or identical points across multiple questions, showing limited engagement with the specific demands of each task
demonstrated weak comprehension by selecting information that did not directly address the focus of the question
provided brief or underdeveloped answers, with limited use of extended prose or structured paragraphs where deeper analysis was required
contained frequent language or expression errors that reduced clarity and obscured meaning, further limiting the effectiveness of the response.
Section 2: Extended Response
The Extended Response section requires students to write a sustained, formal piece that evaluates a topic using ideas drawn from the provided texts. Students are expected to identify and synthesise arguments for and against the issue, demonstrating comprehension, analysis, and evaluation. Strong responses show precise planning, effective selection of a suitable text type, and adherence to genre conventions such as persuasive, discursive, or expository writing. This section also assesses students’ ability to paraphrase, integrate evidence, and consistently and accurately reference sources. Overall, it measures how effectively students can use language and structure to develop a coherent, well-supported argument in an academic register.
Teachers can elicit more successful responses by:
explicitly teaching and modelling planning strategies, including highlighting key arguments, and using notes or planning spaces before writing
reinforcing the importance of paraphrasing and synthesis, discouraging direct copying and overuse of quotations to demonstrate genuine comprehension
providing clear instructions on selecting an appropriate text type and consistently applying its conventions to support logical progression and argument development
teaching consistent and varied in-text referencing methods, with regular practice integrating evidence smoothly into students’ own sentences
emphasising the use of formal academic language, discouraging informal expressions, and unsupported personal opinions
modelling strong introductions and paragraph structures that guide argument development and shape effective language choices throughout the response.
The more successful responses commonly:
established a clear text type from the outset and adhered consistently to its conventions, either explicitly in the introduction or implicitly through language and structure
demonstrated strong grammatical control and linguistic sophistication, using features such as nominalisation, varied vocabulary, and effective conjunctions
synthesised evidence from multiple texts within each body paragraph, showing comparative analysis rather than treating sources in isolation
integrated referencing smoothly and consistently (e.g. Harvard style), achieving a balance between adequate citation and original expression
maintained an appropriate and consistent tone suited to the chosen genre, avoiding informal or overly personal language that was inappropriate
carefully edited responses to ensure accuracy in punctuation, capitalisation, and expression, enhancing clarity and overall coherence.
The less successful responses commonly:
lacked clear and compelling structure, including overly long introductions, weak paragraphing, or responses dominated by lengthy quotations
fell significantly under the word limit, restricting the depth of analysis and limiting demonstration of comprehension
relied on informal language, clichés, and repetitive vocabulary, undermining academic tone and clarity
failed to establish a clear point of view or to synthesise evidence, instead offering generalised statements with little elaboration or support
used limited, superficial evidence often drawn from a single source, which weakened analytical depth and credibility
demonstrated inconsistent or absent referencing practices, alongside misinterpretation or shallow analysis of the source texts, resulting in disjointed and incoherent arguments.
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