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Overview
Subject assessment advice, based on the 2024 assessment cycle, gives an overview of how students performed in their school and external assessments about the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. They provide information and advice regarding the assessment types, the application of the performance standards in school and external assessments, and the quality of student performance.
The Subject Renewal program has introduced changes for many subjects in 2025, and these are detailed in the change log at the front of each subject outline. When reviewing the 2024 Subject Assessment Advice, it is important to consider any updates to this subject to ensure the feedback in this document remains accurate.
School Assessment
Teachers can improve the moderation process and the online process by:
carefully verifying that all grades entered into the schools' online system are accurate
submitting a complete set of evidence for each student in the moderation sample. Avoid providing additional materials such as cue cards, handouts, or quizzes unless they serve as the sole evidence for the student (e.g., in cases where video evidence is unavailable)
reviewing the performance standards thoroughly to evaluate how each student has authentically demonstrated their communication, comprehension, and application skills
including the teacher’s learning and assessment plan (LAP), ensuring that any variations for individual students or the entire class are documented
highlighting the performance criteria for each task to facilitate an effective moderation process
ensuring for Assessment Task 1: Academic Literacy Study the submission includes both the written report and a recording of the oral interaction. A video recording is preferred over an audio recording as it gives moderators a more comprehensive view of the evidence.
separating students' oral interactions, rather than grouping all students into a single recording.
Assessment Type 1: Academic Literacy Study
Students enhance their academic literacy by creating both written and oral academic texts while refining their communication skills and strategies. They investigate a specific question or topic and present their findings in an academic format through two components:
a written report
OFFICIAL

an oral interaction, such as a tutorial or discussion.
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Written Report
Students explore a chosen question or topic and present their findings in a structured academic report of up to 1500 words. The report must include:
Introduction: Clearly outlines the research question or topic.
Body: Organised into sections with headings and subheadings for clarity. Optional elements like an abstract, source analysis, annotated bibliography, or description of the research methodology can be included, provided they stay within the word limit.
Conclusion: Summarises the findings, critically evaluates the information, and may offer recommendations.
The report must consistently reference sources, using an appropriate and uniform referencing style. One of these sources must include a listening or multimodal component directly related to the topic. Such sources include public lectures, online sessions, conference keynote speeches, broadcasts, podcasts, TED talks, interviews, or formal speeches.
Oral interaction
Students present their study findings or a related aspect in a group setting, with each individual presentation lasting no more than 10 minutes. During this time, students should:
respond to audience questions
facilitate and participate in group discussions
communicate naturally and spontaneously within a structured framework
utilise technology to enhance their presentation.
Assessment design criteria
Evidence of learning is evaluated based on:
communication 
comprehension
application.
Teachers can elicit more successful responses by:
ensuring at least one source is aural, visual, or multimodal and referenced appropriately
providing relevant evidence (e.g., written tasks, recordings, performance standards) while avoiding unnecessary materials like drafts or formative work
verifying that uploaded files meet SACE requirements and function properly online.
The more successful written report responses commonly:
addressed a clear, focused question or topic, demonstrating depth of understanding and substantial learning
presented findings systematically, with features like headings, an abstract, or an annotated bibliography (if applicable)
critically analysed and evaluated social impacts, using varied and reliable sources with consistent referencing
used appropriate academic conventions, such as technical vocabulary and objective language.
[bookmark: _Hlk185230062]The more successful oral interaction responses commonly:
extended beyond the written report to provide fresh insights or detailed exploration of specific aspects
delivered fluently with minimal reliance on scripts, engaging the audience through eye contact and body language
demonstrated enthusiasm and connect research to the presentation with references and visual aids
facilitated dynamic, meaningful group discussions, incorporating spontaneous interaction and critical thinking.
The less successful written report responses commonly:
were based on topics that were too broad or unsupported by reliable sources
included minimal in-text citations and repeated information, showing limited comprehension and learning.
The less successful oral interaction responses commonly:
over relied on pre-prepared questions and scripted answers, lacking spontaneity
simply reiterated the written report without adapting to the interactive format
had poor pronunciation or lack of audience engagement
focused on the research process rather than findings.

Assessment Type 2: Responses to Texts
This assessment develops comprehension and text analysis skills by evaluating facts and opinions, and examining personal, social, or cultural perspectives in texts (at least one per response). Students analyse how language and text features influence audiences, including the use of persuasive techniques.
Task requirements
Students typically complete four or three responses from the list below:
Theme or issue response (linked to a text)
Creative response (e.g., journal, narrative, role play)
Persuasive/emotive text analysis (e.g., poem, film trailer)
Free-choice response (oral, written, or multimodal).
Assessment focus
With at least one oral and two written, learning is assessed based on:
communication 
comprehension
analysis.
Teachers can elicit more successful responses by:
ensuring responses stay within the word/time limit
including a full set of evidence for each student, covering all required task types
reviewing performance standards to evaluate communication, comprehension, and analysis
highlighting any missing tasks or variations in the teacher’s Learning and Assessment Plan (LAP)
confirming LAPs and performance criteria align for moderation.
The more successful responses commonly:
purposefully utilised chosen and varied text types, including diverse creative formats like scripts, newsletters, or vlogs
clearly focused on task-specific features, linking language use to audience and purpose
had analysis of texts within their social, cultural, or personal contexts
had oral responses that engage the audience dynamically, moving beyond scripted delivery
demonstrated understanding of how language and structure achieve the text's purpose.


The less successful responses commonly:
were read directly from cue cards in oral tasks without audience engagement
summarised texts instead of analysing language features and structures
exceeded word/time limits
lacked coherence, cohesion, or depth, resulting in repetitive or formulaic responses.
External Assessment
Assessment Type 3: Examination
The exam allowed students to demonstrate their skills according to performance standards. Most managed their time effectively and completed the sections successfully. Since the exam was conducted online, students with strong typing skills had an advantage, highlighting the importance of practicing both sections online.
Section 1: Comprehending Multimodal Texts
This section was generally well-executed. While past exams are useful for practice, teachers should avoid assuming consistent questions or content and instead prepare students using the full subject outline to address all potential areas.
Part A: Question 1
Teachers can elicit more successful responses in Part A by:
ensuring students know they can listen to the text twice
emphasising answering questions based on the text and following the marking guide for detail
teaching strategies to identify keywords and avoid unnecessary details
stressing the importance of proofreading for spelling, grammar, and proper sentence structure
revising subject-verb agreement and typing accuracy to minimise errors that affect clarity and grades.
Part B: Questions 2 and 3
The more successful responses commonly:
showed a clear focus and strong comprehension of the texts, providing detailed and relevant answers
avoided simply repeating information from the text or sharing personal opinions
skilfully integrated ideas and language from the texts to demonstrate deeper understanding.
The less successful responses commonly:
included unrelated words or phrases from the text without connecting them to the question
repeated similar answers for multiple questions without addressing specific requirements
provided incomplete responses, lacking extended prose or structured paragraphs for thorough analysis.

Section 2: Extended Response
Question 4
The more successful responses commonly:
demonstrated a skilful use of language and grammatical control
varied the complexity of their language and vocabulary, starting their essays with broad introductions that rephrased provided information
exhibited a clear structure, facilitating the logical development of the argument
adhered to conventions of persuasive or discursive essays, which led to better analysis and comprehension
employed a deliberate and uniform referencing style and demonstrated an understanding of referencing by integrating a variety of in-text citation methods
used argumentative language effectively to articulate their opinions with academic rigour
were carefully edited for errors, ensuring proper use of punctuation and capitalisation
established the text type and adhered to its conventions throughout
incorporated diverse perspectives and examples beyond those found in the texts
demonstrated strong grammatical control, including nominalisation, conjunctions, and varied vocabulary
synthesised information from multiple texts in each body paragraph
maintained a consistent and appropriate tone, whether formal or informal as required
explicitly or implicitly made the chosen text type clear in the introduction or through context
used referencing styles like Harvard consistently and integrated references smoothly into sentences
balanced referencing without over-relying on it or leaving it out entirely
used the highlighting tool to identify arguments for and against the topic effectively before planning their essays
used evidence from multiple texts.

The less successful responses commonly:
copied directly from the texts without adequate paraphrasing or minimal quoting, which hindered the ability to demonstrate comprehension and analysis
used informal expressions, such as ‘etc’, ‘pro’, ‘con’, and did not adopt formal language suited to the genre
demonstrated inconsistent referencing
personalised their arguments with phrases like ‘I believe’, ‘I think’, without adequately incorporating textual evidence
lacked structure or had overly lengthy introductions or quote heavy
were significantly under the word limit, limiting analysis and comprehension
relied on informal language, clichés, and repetitive vocabulary
had no clear point of view or synthesised evidence
relied on general statements without adequate elaboration or evidence
had limited or superficial evidence, often from a single source, which weakens depth and credibility
overused direct quotations without sufficient paraphrasing
displayed inconsistent referencing practices or omitted referencing altogether
lacked paragraphing or cohesive devices, and multiple ideas were jumbled together
showed ideas that lacked cohesion, appearing disjointed instead of logically progressing.
misinterpreted or inadequately analysed the source texts.
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