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Exploring Identities and Futures (EIF)

Students are

living and 20 1 8

o Q) SACE
learning in a local | &/ BOARD
The SA Government undertook a Stage 2 Review s s

and global
: , to investigate what secondary education should
context that is , ,
look like for current and future generation of

changing rapidly.
O TEpEn students.

They are

: : “..teaching and learning in the senior years
engaging with must evolve to support and challenge students
learning and to develop deep knowledge entwined with the

capabilities to apply that knowledge in the

assessment world beyond school."

differently. thl’ive.
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Ability to transfer

Belongi
elonging learning Agency
(8 ——— g
Lifelong learning Human Deep understanding
— “zest for life” connectedness and skilful action
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Exploring Identities and Futures (EIF)

. T
Pilot 2 testing Piloting schools, teachers, students have said: /-t

>4000

Students across SA & NT

63

Schools representative
of all levels of SEQ

GOVERNMENT
CATHOLIC
INDEPENDENT
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rive.
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Exploring Identities and Futures (EIF)

R Availableto
Students to explore who they are,
1 who they want to be, and how they
d | | SC h 00 | SN might start to achieve this
SA from
Celebrate what students are good at,
interested in, and dream of achieving
SEM eSter 1 ) Develop a student’s self-belief that they
can and will experience success
L Customisable to different school
c r e I t s _ contexts and for different learners
Teachers and students work in
partnership to develop the learning
If students
h avea | rea dy Space for students to
done PLP proactively develop their
! capabilities whilst doing
they don’t things that matter to them

semester have to do

EIF as well
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Subject Outline

For teaching in 2024
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"...space and opportunity to extend their thinking beyond what they
want to do, to also consider in the future.”

"EIF prepares students for their SACE journey and the knowledge
skills, and capabilities required to be

"As an introduction to the SACE, students will be
- uncovering their interests,
discovering the world, exploring work and/or further learning.”

a
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Subject outline is deliberately flexible and adaptable to allow
and for all learners to be able to access the
curriculum. This includes making for eligible students.

There is — We encourage
learners to experiment within this space.

Open nature of the course allows for EIF to
and in different classrooms.

weighting for assessment types, structure of assessment and
order of assessments that will
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Learning Requirements

thrive.
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‘ n yO U r What does this look like for a Year 10
'ta b ‘ e student/ 15-year-old in your context?

g rou p S, What experience of agency,

self-regulation and/or self-efficacy

d | SCUSS do your students have?
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AT2 Taking :
action and AT1 Exploring

my capabilitiges ':‘r-]re-l aEnX dpl/\(mg? action and want to be AT?2 Taking
AT1 Exploring showcasing action and
me and who | DNl my capabilities showcasing
want to be my capabilities

a
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R D,
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EXPLORING IDENTITIES AND | PLANNING AND IMPLEMENTINGACTION ]~ "%,

CONNECTIONS 2

COMMUNICATING EVIDENCE OF LEARNING

L_-_—_L I BN N S

thrive.
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Exploring me and who | want to be

ASSESSMENT « self-directed journey exploring their identity,
TYPE strengths, interests, skills, capabilities, and/or Assessment is free
values. from judgement
: : . about the identity
« explore the Conhec’uons they value in their and experiences of
life, develop their personal sense of agency the student.
and learning capabilities, and use insights to
inform their aspirations for the future.
» arange of possible activities, students use
] their agency to identify and reflect on their

connections to people, dreams, culture,

30% hti .
min weighting community and/or work.

. assessed on the quality and extent of their
No prescribed explorations, the depth of their insights and
their ability to communicate their learning
format progress.
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Taking action and showcasing my capabilities

ASSESSMENT
TYPE

2

30% min weighting
]

Linked to AT1
or

standalone
I

explore and deepen their understanding of
their strengths, interests, skills, capabilities,
and/or values by putting them into practice
for a purpose.

can work collaboratively with their peers on a
shared activity, or they can choose to focus
on an individual activity of interest.

throughout the activity, students plan and
undertake an action seeking feedback to
adjust their approaches and enhance their
experience.

must share their learnings with an audience
noting that ‘audience’ is intended to be
interpreted in the broadest possible sense,
relevant to the student/s activity.

‘audience’ is
intended to be
interpreted in the
broadest possible
sense, relevant to
the student/s
activity.
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Capabilities

Numeracy

“Capabilities are
reflected in the
elements of the
learning and
assessment design of
this subject; that is, the
learning requirements,
content, evidence of
learning, assessment
design criteria, and
performance
standards.”

Personal
and Social
Capability

.

“Capabilities are initially embedded in Exploring
|dentities and Futures, further developed through

SACE studies, and further explored in ©C:e>
A

(©)

[
South Australian thrlve
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Stage 2 Activating Identities and Futures.” ot St



Exploring the
underpinning
pedagogical
approaches

supporting subject intent
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Underpinning Pedagogical Approaches

Feedback on task
Feedback on process
Feedback on self-regulation

Authentic and varied

Supporting student strength
and choice

@ Curated for self

@@:e)

Governmen t South Australian
of South Australi Certificate of Education

Developing capacity to initiate
and progress learning

Making decision in partnership
with teachers

Teacher as co-agent in learning

Building self-efficacy
Awareness of motivation
Awareness of impacts on learning

thrive.
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relationship
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-|F and AlF
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AN I D NN & A -

[ Stage 2 (AIF) [
TBC 2025 !

L______

| Activating Agency I
| I can choose and pursue an individual
| path

Refining Self-Regulation I
I can work out how to do it I
|

[ Exploring Metacognition l
| Ican use how I think to achieve my
| goals I

' Practicing Reflective Practiceand |
[ Evaluative Judgement I
| I know and can justify my why I

I
I
I
I
I
I
I
I
I
I
I
I
)



Think,
Pair,
Share...
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How familiar are you with these
terms?
Agency, Self-regulatory
Learning, Natural Evidence of
Learning, Feedback.

Where might there be connections
with initiatives or practices that are
already occurring at your site?

What feels like it might be very new
or different for you or your school?
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Underpinning Pedagogical Approaches

« Developing
capacity to
initiate and
progress learning

« Making decision
in partnership
with teachers

« Teacher as co-
agent in learning

Feedback

Natural Self-
evidence | regulatory
of learning | learning

%OU T& D
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Sharing our

experiences
Pilot 2
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What did the focus on agency mean for
you and your students?

How did this impact the way that you
planned, taught, and thought about EIF?

What did you find was the biggest
difference to PLP/other Stage 1 subjects?

What would be your advice to other
teachers who are about to teach EIF for
the first time”?



OFFICIAL

Agency: Students and Teachers

)
W “The most significant P
HaV|r)g agencymeans change for me was to & %é%%D
participating In active step back and allow g " S
learning rather than passive them to have a go.”

_ . Pilot 2 Teacher
learning and trying to work

things out yourself. It is also LEARNER
being Willing to
experiment, learn, fail

and then try again’
OECD, 2020 — 2023 Strategic Plan

—— KNOWER thrive.
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Learner stance vs Learner (Hinken, 2005)

Learners are people
who operate from a
“learner stance.” They
choose a mental
posture that includes, at
a minimum...

Learners often go
deeper and make
G two more decisions

- 4
(@) e)
N/ A
G t South Australian
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"“Student Agency is rooted in the |
belief that students have the
ability and the will to influence
positively their own lives and
the world around them. Student
agency is defined as the
capacity to set a goal, reflect

( )

“It is about acting rather than
being acted upon; shaping
rather than being shaped; and
making responsible decisions
and choices rather than
accepting those determined by

and act responsibly to others” try again.”
effect change”
\ (OECD 2030)J \ (OECD 2030) JAR (SACE Strategic Plan 2020-2023)

( )
“Having agency means
participating in active learning
rather than passive learning and
trying to work things out for
yourself. It's also being willing to
experiment, learn, fail, and then

(“The biggest challenges | faced would've been the Y
change in learning. Going from being fed
information to having to find everything out
\ myself.” Student, Pilot 2

/L

“Students aren't used to having the freedom
and found this overwhelming and ‘shocking’.”

Teacher, Pilot 2 )

“It is the independence you crave.”
Student, Pilot 2

N\

“It made students think a little bit more
independently about what they were doing
and how they're going about it.”

N\

Teacher, Pilot 2

thrive.
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thrive.



Imagine’
placemat

hat might co-agency look in

what degree is site and learner What strategies and learning routines
e vant to thinking about I M AGI N E might support development of agency or
a nd student agency? allow you to act as a co-agent in learnin,
esign'

OFFICIAL

What might co-agency look like in a
classroom at your site?

What strategies or learning routines
might support the development of
agency/allow you to act as a co-agent
in learning design?

How might this approach change the
way that you plan for you lessons?

To what degree is site and learner
context relevant to thinking about
teacher and student agency?
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Many schools used PLP as a space to
incorporate other opportunities or experiences
into the timetable/school calendar/learning.

Choose one |
Choose the one that is most relevant to your
O-’-' -the school context.

e
scenarios...




What needs
to change?

Transitioning from PLP to EIF

mmmmmm

ONEXE | What does this activity look like

What needs to be different so
that it can complement the intent

at your schoolfin PLP? of EIF (for example, agency)

Who do you need to talk at your school to make it happen?

OFFICIAL

Given the subject intent of EIF, and its focus on
students developing self-efficacy and exercising
agency, consider whether you would want to
incorporate this experience into your EIF course
planning, what might need to be thought about
differently, or what might need to be adapted.

Note: There is no requirement to include any of these

experiences in EIF
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( h e \
Driven by
student Some
interest or elemer[ts are
passion negotiable
o J
e N
o pee s End product
Flexibility in may vary
approach and between
scope students
N J
4 B\
Students have Intentional,
X temporary
voice and s ~ foldi
choice Scatiolding
where required
Students act as L )

@ \ Y, L
T :e) decision-makers
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Underpinning Pedagogical Approaches

Feedback | Agency

« Authentic and varied
« Supporting student

strength and choice Self-
» Curated for self regulatory
learning
a
@Gie) .
Gﬁ"t‘ ® (stznti;'i::lltset?flgtcation thrlve.
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Natural Evidence of Learning in EIF

‘Exploring Identities and
Futures promotes the use of @ SACE
natural evidence of learning to \/ BOARD
allow students to authentically

capture their experiences.”

Subject Outline
]

AT1: EXPLORING ME AND
WHO | WANT TO BE

AT2: TAKING ACTION
AND SHOWCASING MY
CAPABILITIES

e thrive,
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What do each of these pieces of
evidence have in common?

pologies mate | won't be in
day now, il have the forms

ady for you tomorrow

Is it possible to make it duril
the school day so we can piq
it up and get the teachers to|
sign it?

Hey ken following up do
those classes you asked me]

SCUSS...

Steps | have taken

¢ Completed my WorkPro course

e Contacted the childcare via email, phone

call and in person plink.

—a

"'\»xnl-\L}A

edng._sd% ol*’—Epm ;;v_fm:um
2 s A4S in
W7Qm 1

@vurs ?omm

4&&;\:&:@_\3\{\1 >3 - Bws |
Sund 220 =20 \Ows. |
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Natural evidence of learning

Considers, supports and expands on the disposition of the learn

Intention + forethought + allowing room for the spontaneous

er.

Evidence for demonstration
of knowledge and skills

Polished, nominalized, formalized

o

/Curation for others x\

J




Raise your hand whenyou
confidently know what the image is

@®
o

thrive.
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Take a
moment
to reflect...

OFFICIAL

At what point did you feel like you knew
what the image could be?

At what point did you know confidently
what the image was?

Where can you make interpretive
judgements about what is missing?

Where would you be making speculative
assumptions?
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Why is Quality Assurance different in EIF?

Tested and refined in

We have heard Pilot T and 2
I
Teachers are SUPPORTING
looking f
> teetback SCHOOLS
rench t TO EMBRACE
eachers wan
feedback when they NATURAL
can act on EVIDENCE OF
T w - LEARNING
engag6 I face o Social
face professional MOderatiOﬂ

disoussions as Clarifying m thrive.

I ano Confirming
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Quality Assurance: Social Moderation

Teachers share
and discuss in-

SACE confirmation

Stage 1 Benchmarks

moderation Sog\llaelnrp;)derrg)t(lon representing the gr;)(?(ﬁjses;r:rﬁls of teachers
School-selected halfwa tﬁﬁou h standards used for a Jaingst the understanding of
C/D borderline serr):ester 9 training and stagndard and the performance

samples calibration standards

provide peer
feedback

»  Opportunity for schools not confirmed at social moderation to be confirmed later
* Inthe first years of implementation, the SACE Board will continue to evaluate social
moderation by checking randomly-selected samples at the end of the semester

a
Z0U 7N D
e
Government A ) southAustralian thrlve
of South Australia Certificate of Education &
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Initial thinking about how you will
approach EIF for your context

Tl m e to How might you use the flexibilities of this subject

to create meaningful learning experiences for your

Make a3 students?
p | a n Will you start with AT1 or AT2?

How will you incorporate relationship building into
your planning?

How will you find out about the beginning levels of
agency of your students?
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Access support materials and professional
learning related to the four underpinning
pedagogical approaches

Subject Outline EIF for teaching in 2024

Subject Operational Information for 2024
(TBC)

Forms including a blank LAP template

Access details about Online Learning
Network sessions (2024)



Big ldeas to
takeaway
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At its heart, EIF is a subject about belonging, human
connection and developing agency. Keep this in mind
when planning your course.

« EIF provides teachers with an adaptable framework:

there is no one right way' of doing this subject.

Use the flexibilities of the subject outline to best
cater to the needs and starting points of your
learners. What works in another site might not be
the right fit at your school.

Growth s important. The journey may be more
important than the end point, especially if the
student is developing agency along the way.



