Stage 2 English Communications
Assessment Type 1: Text Analysis

The Social Network

Imagine you are David Fincher and you are giving a speech at a film festival discussing your film The Social Network. Discuss in detail at least three film techniques and explain the use of them throughout the film.

Welcome to the Venice Film Festival, I am David Fincher the director of The Social Network. Today I wish to discuss the iconography, camera and lighting techniques I used to establish Mark Zuckerberg as a villain, to understand the changing perceptions of Sean Parker and to depict the power struggles between Mark Zuckerberg, Eduardo Saverin and Sean Parker.

I established a villainous quality in Mark by contrasting his and Eduardo's iconography. This is established via costume through using the motif of a hooded sweater. The hood was used in scenes directly connected to Mark's iniquitous acts; such as running through Harvard preparing to create facemash as revenge on Erica. Furthermore, Mark's costuming was startlingly different from the social cohesion of the student culture, as he wears shorts and thongs in wintry weather. This represents his purposely aloof nature which complements his sense of superiority. Mark's lack of morals foreshadows his questionable immoral decisions made in the creation of Facebook. I consciously depicted this idea in the court scenes to accentuate Mark's disregard for authority, as is evident when he wears thongs in the court proceedings. Here, Mark's conceitedness is symbolised as he becomes focused on doodling; this is reinforced when asked by a lawyer, "do you think I deserve your full attention'?" Mark's CEO cards include the phrase "I'm CEO, Bitch" symbolically assisting the audience to understand Mark's lust for power. I deliberately used close up head shots and quick editing between Mark and Sean to illustrate Mark's alliance and association with Sean, as we know him to be a villain. These devices are useful in establishing his villainous qualities in comparison to Eduardo, who is portrayed as professional and loyal through his costuming, wearing suits for the majority of the film. This is in contrast to Mark's appearance and shows Eduardo to be aware of social norms. I utilized Eduardo as an ethical voice by establishing the re-occurring motif of compassion in his first lines of dialogue; "are you okay?" and "I'm here for you." Thus, the juxtapositioning present between Mark and Eduardo's iconography allows me to highlight Mark's lack of morals and Eduardo's unfailing loyalty. 
Our perception of Sean changes throughout the film due to varying film techniques. At Amy's apartment we initially perceive Sean as having a charismatic nature, symbolically suggested through using a white shirt, white sheets and a flood effect of white light. As white represents truth, this leads viewers to believe his initial impression as genuine and honest. Sean's manipulative influence over Mark is foreshadowed by his ability to manipulate and persuade the vulnerable Amy. This is emphasised by the use of dramatic irony where the audience becomes aware of Sean's financial deficit, "I'm actually broke;" his intentions of seeking Mark purely for financial gain are revealed. I hinted at Sean's concealing nature through using profile shots at their lunch meeting; this partial revealment was crucial in having viewers question their perceptions of him as it symbolically suggests we are only seeing part of his nature. In the night club scene I employed consuming close up shots of Sean to illustrate his ever looming power. I emphasised his manipulative nature by using multi coloured lighting to suggest his 'chameleon nature,' symbolic of his ability to adapt and manipulate to benefit from circumstances. This is reinforced by Sean's change of costume from suits to hooded sweaters, mimicking Mark's costume in the Facebook office. Sean's central positioning in these shots illustrate his influence on the breakdown of Mark and Eduardo's friendship. Sean's true nature is exposed in his final scene in jail, where he is stripped of the fake façade that he constructed, through the prop of his asthma inhaler which emphasises his weakness and destroys the suave persona we initially saw him as. I used separate consecutive shots between Mark and Sean alternating their position from left to right to highlight Mark's awareness of Sean's true intentions and illustrate this divide. It is therefore evident that these techniques are used to change viewer's perceptions of Sean throughout the film.
Throughout my film, I used camera angles to illustrate the power play in Mark, Eduardo and Sean's relationship. Firstly, to illustrate a strong friendship between Mark and Eduardo I used two shots of half shots and close ups, having them at equal eye level; this puts them within close approximation of each other, hinting at a strong and mutual friendship. I utilized separate and long camera shots at the Jewish Luau to establish the growing physical distance between Mark and Eduardo which metaphorically illustrates Mark's jealously over Eduardo's selection for the Phoenix Club and ultimately the splintering of their friendship. I further illustrated this idea through shooting conversation between Mark and Eduardo in Mark's dormitory through two rooms, where they interchange between the foreground and background; this illustrates the distance between them and foreshadows the break down of their relationship. Mark's failure to inform Eduardo about the Winklevoss law suit reaffirms Mark's dishonesty; Mark is established as the betrayer through the use of a high camera angle and Eduardo is shown to be unaware of this betrayal through the use of a low camera angle. The introduction of Sean into Mark and Eduardo's friendship is a pivotal point of severity between them as Eduardo is untrusting of Sean. Mark and Sean's alliance is confirmed by their quick editing of head shots at the lunch meeting; this contrasts to Eduardo's singular separate shots where he is looking away in frames. Slow circular panning of Sean in the California house establishes his sense of control and power over Mark, where his physical presence is prominent. Finally, Mark and Eduardo are established as enemies when Eduardo is cut out of the Facebook shares; low camera angles are used on Eduardo making him seem threatening; this is reinforced through his dialogue "you better lawyer up arse hole." In conjunction with this I used a high camera angle on Mark, metaphorically presenting him as inferior due to this cruel act of betrayal. Hence, my use of camera angles is effective in illustrating the changing relationship between Mark, Eduardo and Sean.

Thank you for the invite, it was a pleasure to speak to you today about the techniques I employed to establish Mark as a villain, to understand changing perceptions of Sean and to depict the power struggles between Mark, Eduardo and Sean.

Stage 2 English Communications

Assessment Type 1: Text Analysis

Stolen
How relevant are the ideas, values and beliefs of Stolen to your life as an Australian in the 21 Century?

30th March 2011, the birth of my baby cousin, Sienna Rose. A beautiful baby girl dressed in lily white clothes lying helplessly in her cot next to her exhausted mother. A beautiful newborn with a world of opportunities in her wake, a new beginning, a new life. In the next room there was also a newborn lying pleasantly in her cot, she was also dressed in lily white clothes however this presented a contrast to her skin colour, their only obvious difference. This newborn had an Aboriginal mother and father. The contrast between my baby cousin and the Aboriginal baby, a descendant from the ancestors of the country we all call home, was lying blatantly in front of me. This made me think how this innocent baby, untouched and vulnerable, could be degraded because of her skin colour, when she hasn't even had the chance to experience the world. Jane Harrison explores these Aboriginal injustices in the play Stolen, through the ideas of institutionalisation, government apathy, cycle of entrapment, loss of family identity, neglect and abuse through the characters Jimmy, Shirley and Ruby. The contrast lying parallel in the ward of the Women's and Children's Hospital reinforced in me that these ideas are still very relevant in my life as an Australian in 2011.

76% of non-Indigenous children have a chance of finishing high school, compared to 31% of Indigenous children.

The idea of institutionalisation and government apathy which Stolen explores through Jimmy confirms the plays relevance as this is still unaddressed today. An immediate prop device that foreshadows Jimmy's life of institutionalisation is Jimmy's bed "turned around so the bedhead faces the audience;" this metaphorically represents prison bars. Furthermore, the juxtapositioning of Jimmy's adulthood and childhood via stage directions and flashbacks allow the audience to understand the effects of institutionalisation; the contrast between Jimmy's playful innocence, "Jimmy laughs. He's invincible" to when he "stares morosely at the ceiling". The apathy of the Matron is used in conjunction with the motif "your mother's not coming. She's dead" to illustrate the severity of the government's indifference in their callous and unfeeling regard for Jimmy's emotional wellbeing when she says "just forget her". Finally, the heartless actions of the government are seen in the symbol of the filing cabinet being "violently slammed shut" which reflects the extent of government apathy as does the Warden's response to Jimmy's suicide; "the bastard woulda been back here anyway". Today the government continues to generate the same apathy towards Aboriginal issues. This is evident in an article in The Adelaide Review by Kate Reynolds titled 'Still Running On Empty¹, where Reynolds explores government indifference; "the SA government announced that it would immediately set up mobile treatment facilities.... — but nothing happened."1 I live in an oppressive society where we would rather shun Aboriginals rather than resolve issues. Every Aboriginal that is born into this issue has no chance of experiencing the world fairly if it doesn't have a government that is interested in closing the gap. 7-

¹Kate Reynolds, Still running on empty, The Adelaide Review. 2006
18% of non Indigenous children have a chance of gaining a university degree, compared to 3% of Indigenous children.

The powerlessness experienced due to cyclical entrapment and loss of family identity, which Shirley experiences, confirms Stolen's relevance as this is still happening today. Shirley's despair and angst over losing her family is symbolically illustrated through the prop of the "old sepia photo album" and through Shirley's lack of speech, "her grief cannot be expressed in words." Harrison uses the repetition of the "big black car" and the reoccurring symbol of rain to reinforce Shirley's pain due to her cyclical entrapment by the government as this is always mentioned when a member of her family including Shirley is stolen; "it rained the day they took my son...I watched the back of that big black car." Moreover, the reoccurring symbol of Shirley's knitting symbolises her hope of being reconciled with her family; "Shirley lays out a bag of knitting... representing the years she has knitted for her family." The cycle of entrapment is an ongoing issue occurring amongst Aboriginals in 2011. Addressing the sense of powerlessness Aboriginals experience can be seen in an article from The Advertiser by Alexis Wright titled 'We have a vision. What we need is authority'; "the government has been concerned that they do not have the authority in the Aboriginal structures of government.2" Our theatres are empty, vacant seats are going begging, how are we going to rectify the past if no one wants to stand up and bring to the stage the ongoing issues in Aboriginal communities.

49% of non-Indigenous Australians have completed year 12, compared with 23% of Indigenous Australians. 
Stolen has a valid place in society as the neglect and abuse Ruby endures is still relevant for thousands of Aboriginals in 2011. Harrison uses Ruby's doll to symbolise her abuse from her violators; "what did he give to ya? Gave me a doll." The children's chanting of the Patty Cake song and Vegemite song is parodied as the playful innocence of the tunes contrasts to their sinister lyrics; "what else did he do to ya?" Moreover, Ruby's neglect is also symbolised by the doll as she "throws the doll on the floor" when recollecting her abandonment from her mother. Harrison uses Ruby's characterisation of rapidly shifting between the roles of a child, a maid, a doll and an orphan to symbolise Ruby's mental deterioration due to her neglect and abuse. Much to my disgust and regret this same abuse of Aboriginal children continues in my life as an Australian in 2011. This is evident in the article from The Weekend Australian, titled 'Nation's Child Abuse Shame' by Nicolas Rothwell where Rothwell admonishes the "child abuse, sex trades and juvenile prostitution occurring in every indigenous community."3 Once the swaddling disappears from this fragile Aboriginal newborn, who will be there to protect her from the inequality which she will confront in our current repressive society, if the government keeps turning a blind eye? 

As both of these babies close their eyes they are oblivious to the victimising and unjust world we live in. The sickening examples of injustice that are still occurring in our society have resulted in the massive divide between Indigenous and non- Indigenous Australians and prove how Stolen still has a relevant place in our current society. We need to help fly both the Aboriginal and Australian flags in unison and force a fundamental shift in our national psyche. As a nation we need to move away from a society that demeans innocent members and come together as one.

2 Alexis Wright, "We have a vision. What we need is authority," The Advertiser Review, 30th June, 2007
3 Nicola Rothwell, Nation’s child abuse shame, The Weekend Australian, 2007.

Stage 2 English Communications
Assessment Type 1: Text Analysis

The Catcher in the Rye
The Catcher In The Rye is a novel which evokes hope and despair for Holden Caulfield. Which techniques does Salinger use to achieve this?

J.D Salinger, the author of The Catcher in the Rye, successfully uses literary techniques including narrative style, symbolism and motif to evoke both hope and despair for his complex character, Holden Caulfield. Hope can be defined as a feeling of desire and belief whereas despair can be identified as an obsolete feeling of hopelessness.

Salinger uses his narrative style in The Catcher In The Rye to evoke both hope and despair for Holden Caulfield. Throughout the novel, readers are presented with the interchanging of two tones; one is cantankerous and the other is naive. The pessimistic and aggressive tone used, is effective in highlighting how Holden's reality is tainted by his cynicism; "he's out in Hollywood, D.B, being a prostitute" (pg. 4). The extreme negativity of this tone and Holden's disgruntled reaction to the Pency Prep advertisement (pg. 4) demonstrates Holden's views as delusional and unnatural. Consequently, the tone distresses the reader as it highlights Holden's struggle to cope with the world around him, as he constantly retreats to his cynicism as a poor coping device. Salinger interchanges this tone of despair with one of sentiment and sincerity to evoke hope in his readers. This demonstrates that despite Holden's cynicism, he is also a wistful boy who desires to feel connected and valued in the world; "when I leave a place I like to know I'm leaving it. If you don't you feel even worse." (pg. 7) Moreover, the overwhelming narrative voice is an erratic and haphazard stream of consciousness, where Salinger digresses from the main narration; "the funny thing is, though, I was sort of thinking of something else while I shot the bull …. I was wondering where the ducks went"(pg. 17-18).This illustrates Holden’s inability to control the order of his thoughts and is symbolic of Holden's mental instability, instilling concern and despair within the reader. Furthermore, Salinger interrupts flowing passages with abrupt short sentences, "I didn't know anybody there that was splendid and clear-thinking and all. Maybe two guys. If that many." (pg. 4) Salinger uses this sentence structure in conjunction with an inconsistent pace and rhythm to reveal Holden's inability to logically sort information, due to his impulsive and irrational thoughts. This evokes despair in his readers, for Holden's mental state. In addition, Salinger uses a chaotic order of events to splice up the narrative and further instill despair in readers; "I forgot to tell you about that" (pg. 3) and "where I want to start telling" (pg. 5). This illustrates Holden's inability to sequence or prioritise information, metaphorically establishing his internal chaotic state of mind. Thus, the technique of Salinger's narrative style is successful in evoking both hope and despair for Holden Caulfield.

The title of the novel The Catcher In The Rye has a changing symbolic meaning which instills a conflicting sense of hope and despair within readers. This symbol is encountered when Holden overhears a little boy on the sidewalk singing (pg. 150). Holden admires this "swell" (pg. 150) boy as "he had a pretty little voice" (pg. 150). Here Holden reveals that the incident makes him feel "better" (pg. 150) and "not so depressed anymore" (pg. 150); illustrating how Holden has reconciled within himself the realisation that adulthood is inevitable. Furthermore, to facilitate the idea of the adult world whilst retaining childhood innocence, Salinger uses foreshadowing. This is represented in the young boy "walking in the street" (pg. 150) independently of his parents as "cars zoomed by" (pg. 150); both images symbolic of the adult world. However, the young boy is also singing 'The Catcher In The Rye' which is representative of Holden's perception of childhood innocence. Hence Holden's realisation that the adult world and childhood can co-exist is foreshadowed in Holden's ability to focus on the innocence within the boy and not be concerned with the hectic traffic. Contrastingly, this symbol also evokes despair from the readers as Holden mistakes the lyrics of the song; "meet a body" (pg. 224) for "catch a body" (pg. 150). Salinger uses these two terms as they have contrasting meanings; "catch" (pg. 150) refers to Holden protecting children from the adult world whilst "meet" refers to sexual acts encountered in the adult world. This misinterpretation reinforces 

how Holden is confused and disgruntled by the adult world, evoking despair in the readers; "sex is something I just don't understand. I swear I don't" (pg. 82). Additionally, Holden has a fantastical perception of himself where he is able to prohibit others from progressing into adulthood. This is represented as Holden wishes to retain children in the field of rye (pg. 224) a place symbolic of childhood innocence. Furthermore, this symbol represents Holden's naive understanding of the world where children need protection, "I have to catch everybody if they start going off the cliff' (pg. 224) and adults are "phony" (pg. 56). As readers, it is understood that Holden's attempts to shield himself from the adult world are tragic and futile, thus despair is emitted as Holden struggles to grasp reality. Therefore, it is through the symbol of 'The catcher in the Rye Catcher In The Rye', that Holden's naive understanding of the adult world becomes evident.

Holden's act of deception is a motif Salinger uses to emit both hope and despair for Holden Caulfield. Holden is unable to identify his own flaws, resulting in the tragedy of not achieving self-actualisation. He accuses others of being superficial without realising his own superficiality; Holden is judgemental towards the appearances of Mr Spencer and Ackley, "I wished he would cover up his bumpy chest" (pg. 18) and "he had lousy teeth," (pg. 26). This illustrates Holden's hypocrisy in constantly judging others, and not admitting to his own superficially. Moreover, Holden constantly feels superior to others, which is emphasised when Holden does not attend the football match but watches from above at "Thomsen Hill" (pg. 6). Furthermore, Holden longs for honesty and integrity in people, however he does not realise that he lacks these qualities; "I am the most terrific liar you ever saw" (pg. 22). Therefore, it is through this motif that Holden's misconceptions about the adult world are demonstrated as Holden retreats into his own interpretation of the world, evoking despair in readers. In addition, Holden's act of deception changes as Holden reveals to the readers that he is "sorry" (pg. 277) and "missing everybody" (pg. 277) by the end of the novel; this realisation instils a sense of hope for Holden in his readers. Thus, Salinger uses this changing motif to evoke both hope and despair from his readers.
It is therefore evident that Salinger's narrative style, the symbolism of 'The Catcher In The Rye' and the motif of deception are techniques which develop throughout the novel to evoke both hope and despair for Holden Caulfield.


Performance Standards for Stage 2 English Communications
	
	Knowledge and Understanding
	Analysis
	Application
	Communication

	A
	Detailed and comprehensive knowledge and understanding of the ways in which a wide variety of texts are shaped by the conventions of a particular form of expression or communication.

Knowledge and understanding of the ways in which creators and readers of familiar and unfamiliar texts use a range of language techniques and strategies to make meaning.

Detailed knowledge and understanding of the ideas and themes in familiar and unfamiliar texts.

Knowledge and understanding of a wide range of ways of defining and attracting a target audience for familiar and unfamiliar texts and examples of communication.
	Perceptive analysis of a range of ways in which authors use the conventions of different text types to influence opinions and decisions in familiar and unfamiliar contexts.

Analysis of complex connections between personal ideas, experiences, values, and beliefs, and those explored in familiar and unfamiliar texts.

Comprehensive and analytical understanding of the ideas, experiences, values, and beliefs explored in a range of familiar and unfamiliar texts.
	Use of a wide range of language skills and techniques to create sophisticated and coherent texts that address the meaning and intention of the task.

Detailed and appropriate use of evidence from texts to support responses, with textual references incorporated fluently.

Skills in using the structural, conventional, and textual features of text types for a range of familiar and unfamiliar contexts, audiences, and purposes.

Versatile and creative production of texts for a variety of familiar and unfamiliar contexts, audiences, and purposes.
	Fluent and precise writing and speaking, using appropriate style and structure for a range of mainly unfamiliar audiences and contexts.

Appropriate use of language to convey mostly complex meaning in a range of unfamiliar contexts.

	B
	Knowledge and understanding of the ways in which a range of texts are shaped by the conventions of a particular form of expression or communication.

Knowledge and understanding of the ways in which creators and readers of mainly familiar texts use some language techniques and strategies to make meaning.

Knowledge and understanding of some ideas and themes in familiar, and some unfamiliar, texts.

Knowledge and understanding of a range of ways of defining and attracting a target audience for mainly familiar texts and examples of communication.
	Analysis of a range of ways in which authors use the conventions of different text types to influence opinions and decisions in familiar, and some unfamiliar, contexts.

Analysis of some complex and simple connections between personal ideas, experiences, values, and beliefs, and those explored in familiar, and some unfamiliar, texts.

Analytical understanding of the ideas, experiences, values, and beliefs explored in a range of familiar, and some unfamiliar, texts.
	Use of a range of language skills and techniques to create clear and coherent texts that address the meaning and intention of the task.

Use of evidence from texts to support responses, with textual references incorporated.

Skills in using some of the structural, conventional, and textual features of text types for a range of mainly familiar, and some unfamiliar, contexts, audiences, and purposes.

Production of texts for a variety of mainly familiar, and some unfamiliar, contexts, audiences, and purposes.
	Mostly fluent and precise writing and speaking, using appropriate style and structure for a range of mostly familiar audiences and contexts.

Appropriate use of language to convey complex and simple meaning in a range of familiar and unfamiliar contexts.

	C
	Knowledge and understanding of some of the ways in which texts are shaped by the conventions of a particular form of expression or communication.

Knowledge and understanding of a number of ways in which creators and readers of a narrow range of familiar texts use some language techniques and strategies to make meaning. 

Recounts of some of the ideas and themes in familiar texts.

Knowledge and understanding of a restricted range of ways of defining and attracting a target audience for familiar texts and examples of communication.
	Descriptive analysis of a number of ways in which authors use the conventions of different text types to influence opinions and decisions in familiar texts.

Analysis of simple connections between personal ideas, experiences, values, or beliefs, and those explored in familiar texts.

Analytical understanding of some ideas, experiences, values, and beliefs explored in a range of mainly familiar texts.
	Use of language skills and techniques to create texts that address the meaning and intention of the task. 

Competent use of evidence from texts to support responses, with some use of textual references.

Skills in using some of the structural, conventional, and textual features of some text types for familiar contexts, audiences, and purposes.

Production of texts for familiar contexts, audiences, and purposes.
	Generally fluent and functional writing and speaking, using appropriate style and structure for familiar audiences and contexts.

Appropriate use of language to convey simple meaning in a narrow range of familiar and unfamiliar contexts.

	D
	Knowledge and understanding of a limited number of ways in which texts are shaped by the conventions of a particular form of expression or communication.

Knowledge and understanding of some of the ways in which creators and readers of a narrow range of familiar texts use language techniques and strategies to make simple or factual meaning. 

Identification of some of the ideas and themes in some familiar texts.

Knowledge and understanding of a way of defining and attracting a target audience for a familiar text or example of communication. 
	Reference to some ways in which authors use a range of the conventions of different text types to influence opinions and decisions in familiar texts.

Reference to simple connections between uncomplicated personal ideas, experiences, values, or beliefs, and those explored in familiar texts.

Analytical understanding of the ideas, experiences, values, or beliefs explored in a familiar text.
	Use of language skills and techniques to create texts that partly address the meaning and intention of the task.

Some use of evidence from texts to support responses, with restricted use of textual references.

Skills in using some of the structural, conventional, or textual features of a text type for a familiar context, audience, or purpose.

Production of a limited number of texts for highly familiar contexts, audiences, and purposes.
	Achievement of a level of fluency in writing and speaking in personally relevant situations, using appropriate style and structure for a narrow range of familiar audiences and contexts.

Occasionally appropriate use of language to convey simple meaning in familiar contexts.

	E
	Knowledge and understanding of a way in which a text is shaped by the conventions of a particular form of expression or communication.

Knowledge and understanding of the way in which a creator or reader of a highly familiar text uses a language technique or strategy to make factual meaning.

Identification of an idea or a theme in a familiar text.

Emerging development of knowledge and understanding of a way of defining and attracting a target audience for a highly familiar text or example of communication.
	Reference to the way in which an author uses the conventions of different text types to influence opinions and decisions in a highly familiar text.

Recognition of a simple connection between a straightforward personal idea, experience, value, or belief, and that explored in a highly familiar text.

Development of understanding of the ideas, experiences, values, or beliefs explored in a highly familiar text.
	Attempted use of a restricted range of language skills and/or techniques to create a text or texts that attempt to address the meaning or intention of the task.

Restricted use of evidence from texts to support a simple response, with textual reference.

Skills in using the structural, conventional, or textual features of a text type for a highly familiar context, audience, or purpose.

Production of a text for a highly familiar context, audience, and purpose.
	Emerging development of fluency in writing and speaking in personally relevant situations, using appropriate style and structure for a narrow range of highly familiar audiences and contexts.

Occasionally appropriate use of language to convey literal meaning in highly familiar contexts.


Communication


Demonstrates an appropriate use of language to begin the speech and convey complex meaning in the unfamiliar context of a director’s speech at the Venice Film Festival.





Analysis


Perceptive analysis of ways authors use the conventions of film texts such as costuming, and camera techniques, to influence viewers’ opinions of the characters of Mark and Eduardo.





Knowledge and Understanding


Knowledge and understanding of the ways creators use a range of language techniques (including film techniques) to make meaning such as symbolism and dramatic irony.





Application


Detailed and appropriate use of evidence from the film including direct quotes, explanations of specific camera shots and reference to specific events to support the argument.





Application


Demonstrates skills in using structural, conventional and textual features. These include the use of an anecdote to attract the audience in the introduction. The use of quotes to highlight statistics breaks with conventional essay styles but powerfully reinforces the argument, hence achieving its purpose.





Analysis


Comprehensive and analytical understanding of the ideas, experiences, values and beliefs explored in Stolen including the powerlessness, abuse and impact of institutionalisation.





Analysis


Analysis of complex connections between personal ideas and beliefs (about injustice and the divide between Indigenous and non-Indigenous Australians) and the presentation of these ideas in the text is evident throughout the piece of writing and summarised in the conclusion. 





Knowledge and Understanding


Demonstrates detailed and comprehensive knowledge and understanding of the ways this text is shaped by narrative conventions and the choices the author makes to vary the tone.





Knowledge and Understanding


Knowledge and understanding of the ideas and themes in the texts is detailed and perceptive such as the themes of conflicting hope and despair and the challenge of entering the adult world.





Additional Comments


This response is illustrative of an A+ standard.





This set of 3 pieces is a complete set of tasks for Assessment Type 1: Text Analysis. 





Across the set of tasks there is consistent evidence of fluent and precise writing.  A wide variety of largely unfamiliar texts have been discussed and a range of language techniques have been identified and analysed. Knowledge and Understanding, Application, Analysis and Communication have all been demonstrated at a high A level.
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